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By P Voirin

Cuarscier znd limitavions of this study

- Tf e consider the naturc of the [lunciions cxorcised and the diversity
of technidues called into play by -all entrusted with the treatment of
juvenile delinquents, we must make a distinction between:the_spagi§1;st

group and the personnel properly calisd.educational.

The cducators are, it is true, youth experts. Their entire trainiug
ard activity in education arc directed towards the young person. But they
aré néi specialiste; they are not practitioners of a major science in the

sane way ‘ac a phviician ¢r a psychologist.who practises the:.techniques

)

which emerge directly .from such a .science. While.the funciion of the
‘specialist in well-defined, so-that his selection and trai.ing-do not cet
~problems or principle of a really seriocus neture, the functions of she

“educater’ey voung delinguents - may be. underatood:in. various ways and remain

21l-deined, Ther vavy from country ty. sountry; and training for ithese

S fungglione mey proreed in different direcilons and at different levels.

e shinll be eapoecizlly concerved in thiz dtudy with the educator's

oy i

furction al 5 has g .Lally eme“ged fron Trench ezperieucey ead’ with tho

training suited 1o the Wission o ue céucator in Frehoh territories.

We QIQ.’V"e:uhmg exﬁeriencé hpﬂned n such a field could ndd become an
ﬁﬁpuwt'ﬂrtlolé; Ts in *ho produss ¢f the opivit, needs, and ieans of a
nobier, KﬂGJBO’réw*FE from cubh éxﬁeyi#ﬂce muet ﬁecessarilyfﬁe subjected

£0 Uré!upool ong und adaptatlons i it'*é $o prodiise good fruits in another
fiold. It is ﬂOT 1nnpporLuno to reuaLI on thie poln;; iten "3 16F the
recommendz<ions mado by the First United Va tions Congress ‘on the ‘Brevention
of Crime and the Trezatment of Offenders: '"In developing programmes and

reiicies, due attention ghould be given to the developments in other
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countries, with a view to the possible selective adaptation of those
foatures that may Ye used offectively. In this rogard it is desirable
cspecially that the more positive elements of the programmes of other
zocictics be sclected and that a country should avoid the adoption of
mossures that are inappreopriate either intrimsically or becausc of

sultural differences,

That is why, at the end of this study, a discussion is envisaged
which should make it possible to0 extract from experiences abroad those
clements likely to be helpful in the selection and training of cducators

Tor young delinguents in various African countries.

Lnother preliminary observation relates to the idea of young
delinquents itself. In law, it is a very clear idea: it denotes the
" minor who has broken the penal law of his country. 3But in reality there
1s often little in common between the accidental delinguent and the
persistent offender between the young person whose mental and moral make-
up remain healthy, despite the misdemeanour and the one in whom there is
gsericus mental and moral deterioration. The youth expert must go beyond
the convenient but rigid legal categorics and make an effort to keep in
touch with the real human being, and not separate him from the experience
he has lived through. From this point of view, the young delinquents with
whom we have to deal must be carefully distinguished from the young people
who, put to the test by passing difficulties arising from their
surroundings, have in many cases bgcomc delinquents in spite of themselvesd.,
The offence offers one advantage in this category, and that is to reveal
the grain of sand between the cogwheelssy the machine goes on working, but
runs hot., Frequently, life itself seces to it that matters are put rig-s
at little cost, with the help of specialized counsellors, in a considerable
proportion of these young people; and action‘by which they are put back on

their feet is to a great extent a matter of prevention.
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It is the same with those whose offence is in no way the sign of an

© weguired twist, but the result of a passing influence exerted by companions
~or surroundings. There is no doubt that this influence is a direct menace

‘$0 -their spiritual and moral integrity; but its neutralization by suppression
or removal is still to some extent a matter of prevention. The important

fact in both groups of delinquents is not the offence, but the nature of their
‘maladys . one. type is simply lacking in self-confidenoe, the other under a

passing threat.

They have nothing in common with those adolescents who have been
perverted by long contact with surroundings which produce criminals, who are
traumatised by mental shocks which imperil their basic equilibrium-

.ﬂiDellnguents of thls type requlre the lengthy'and dlfflcult treatment which

h.”:ls prov1ded by the artlflclally constructed atmosphere of SpGClallzed

‘,‘lnstltutlcna.J Theee are, the real dellnquents._ It 1s they who determlne

the selectlon and tralnlng of the educatore produced by practlcal

»Ea L

experiments in France.

Traditional functions of educational personnel
,respcn51b1e for treatment of ycung dellnquents

Nowadays no-one guestions the rule that the selection of educators
‘must be strlct and their training of a hlgh standard A full and precise
ccmprehensxon cf these requlrements calls for a ccn51derat10n of the various

functions of the educator.

Some of these arc well-known because they are to some extent traditional.

Tt is traditional today to say that the educator is the headhof'a household.

~ . In the premises where his pupils Xive, he sees to it that there is

cleanliness and orderliness; and his ingenuity and imagination will add a
human note to this. He knows that a sound, clean, and ordered setting plays
. an important part in the treatment of thcse in whom thought, feellngs, and

behav1our are dominated by confusion.
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He ‘is a leader of men, trained in.the. practice of ‘human . relations,
‘and knows how to temper kindness with firmness, persuasion with autheritys
“he observes and reégulatés the tensions-which.arise within groupsy he knows
" how to bring the wills of young opponents intc line with his own, yet is
~able’to bring Wi own inteé lide with theirs if the result is that their
‘ ‘anarchic tendencies are fused ‘into a common 'will and effort.

e collaborates with the specialibts. Ho obtains -information from the
social worker about living conditions and surroundings, and he i capable
of intelligéﬁtly*applying a certain number of medical prescriptions or the

advice of a’ psychologlst.

‘- He 1s a prlme mover in the ficld of leisure act1v1t1es. Here he is
'called on to flght the tendency of young antl—soclal pGOple $o seek enjoyment
o dn, shoddy dlver51ons and plnaSuros. He uhOWS ‘them how t6 dlscover 'adtivities
“'whlch dlsclpllno tho body, and tho intolloctual and human’ 1ntorosts whlch

they can 1ncorporato into th01r lives and their visw of the world.

He is, in fact, a man who takes a personal 1nterest in the deprlved
and cowed delinquent, just ag much as in the tough. and,domlngewlng type.
According to the case in “hand, he i capable of reassuring~and-offeyang

'Tseburlty to the One, or ©of molllfylng and reconciling-the. other.”

o But the dlfflculty for hlm is how to declde, among ﬁhe Yarious “types of
service he glves, whlch the young dellnquents are most in need of, “We have,
perhaps, yet to discover the real character of ¥he educator they Want, or =80
Uit would appear’ from the questions they :ask on the subject. What does he

' ‘want of ‘them, this man who lives side by side with them, organizes. and watches
overﬁtheir'life, gives orders, rewards and punishment, directs: their: work and
"takes part “in ‘tHeir play, ‘who is conhected ‘with their judge while being no

pollceman? O Lo L e s

) The educator, for his part, 1s 1n no less a perplex1ty. .Wﬁat do these
iads want? Their universe seemns to hlm “to be strewn w1th amblgultles. They
have often been involved very early in a course of events beyond their

control and responsibility. They have borme their fate as an injustice or
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ag‘mlsfortunu. This modern world, too blg, too compllcated for them, secms
‘to them to be a lottery with 1ncomprehun51ble rules. Hard to some, sweet
to othcrs, it 1nv1tos them to Tesort to means whlch are the more cffective
the more firmly thoy trample scruples of con501enoe and moral wvalucs

under foot. ihen their removal to an 1nst1tut10n follows on intervention
byrthe law, it is often a bitter defeat for them, They pay the penalty -
for that is how they understand the efforts mado on their behalf. To 1ift
them out of this misconception and confusion, thers is only one possible
course: thai a man go to them whose attitudé towara them.is clear, whoss
yba shall be yea and hls nay shall be nay, a man who knows thelr problbms

and who is there to solve them.
This, in fact, secnms to be the particular task of thé‘egucator.

Specific function of the educator -

The classio functlons of the educator are more or less dlrectly
dictated by the practical needs of running the board1ng~school and organizing
groups. Hls specific functlon is to apply a oourse of treatment 1n the

’”technlcal sense of the term.

But what are thc ills of which the young dellnquent is to be cured?
" We shall dlstlngulsh three.

The young dellnquent of western countrles is, more generally than is
realized, a lonely person. Not only has he, like any adolescent, achieved
his slow changes in physiology and feelings in a certain inner retirement,

but he has gone further: he has broken off contact with the society of

4_adults. hHe has fled those who might reproach him for his conduct, denied

his natural educators the right to concern themselves with his life, and
protected his youthful libertyiagainst their incursions and checkss; he
cxpects no good of contacts with those who represent, in his eyes, socilal
conformity. It‘is:thig break which lies at the bottom of his‘refusal,
mixed with a savage desire for liberation and emancipatipn;_,Adults come to
represent to him a distant or hostile caste; it is pleasant to stand up to

them or to have revenge on them.
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- The result of thls process ig a loneliness which 1s long masked by
artiflolal or passing frlondshlps, but it appears in tho dellnquont in
fulil force at the moment whon the apparatus of the law fails on him.

This is a dangerous moment, great revolts or profound collapses occurs but
1t is also a momeont of advantage 1if thu eduoator can break the ‘Joneliness
by again 1ntroduolng another porson° Ho can do thls by maklng bhimself
accessible, and avallablo to all in need His aim is not to 1mpose his
presence, but to make it wanted. Hls authorlty w1ll in no way express his
'_ desire for power, but will make ‘plain hls ‘wigh to re- establlsh contacts.
To frlghtonod hitter, or v1olent splrlts he will bring reasons for

'oonfldenoe and hope., Such 'is the treatment that these yoang peoPIe CTrave.

This mute need is not the only one. Thoy suffer another 111 which is
not sufflolently recognlzed. Bad teaohlng has donc harm t6 the development
and refinement of their 1nte111gence° or their sensitivity has. beoome
hardened 1n confllots of all klnds, through oontaot ﬁlth premature
experlenoes’ or else, 1f they were by nature generous, and susoeptlble to
1deals, no-one has over come to ask for thelr help in such matters, apart
from the code of honour of comrades or gang. " The oonfused notion they have

of themselves corresponds to the common refersnce to them as "unfortunates"

| The funotlon of the educator is to oombat this partloularly humiliating
form of poverty, by revealing to sach one the oapabllltles he had and which
" are dormant, because they were never developed. - The action of the educator
here, too, is an effective form of treatment. Any. natural talent which is
rnot developed in the child is corrupted by bad practices or dries upj other
¢apabilities which cannot flower properly except in an atmosphere. of
abunddnce are in their fturn perverted in their development or application.
To give back to a young”delinquent assets he thought he had-lost, -to prove
to him by experiment that he can recover their use at the cost of some
- ¢ffort, that he is "mors capable" or "petter" than he thought is to help
him to regain his self-respect. ind this self-respect is the basis and
condition for the Teception of cultural and moral values. It is for the

‘educator to reveal it.
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But the way in which these young delinquents3generaliy feel they
“have most suffered is in injustice.- Thig feeling may well be entirely
subjective, but it is deeply anchored in their spirite. The sducater
should therefore appear in their eyes as a just- adult who will run: through
“again with them, and for them, the administration of justice. For:-this
" purpose he will use the. communal life of!the_institutioﬁs- a mierccosm in
which are experienced, on a restricted scale, all the situations gubject
to sanction in society by humanjustice. It is a community in which
clemency or pardon can be exercized, and whose foundationg, conventions
. and motiveg can be g@ﬁily discussg¢ in privaﬁe. It is_a,testebench on
which the young man can, 1if guided with ?gneﬁo}gnce_and,eq@ity,.work out

- his apprgnticéship to a justice #hiq@ guarantees_;ights_bﬁf_aiso démands
of everyone the performance of ggt;ag,;lﬂe musﬁffe—laarp the meaning of
the justice due to oﬁheps, and:Q@;haps‘also‘heal_thé sensifife wounds
caused by those who, in the paétﬁ hqvgﬁéhqwn_inj#stice td him, He cannot

do it alone..: A

society; but they do not drive the individual ﬁqlcrime unless they have
first destroyed requiremeqts“agd.asp};atiqns.Whibh fopmédfas_;g were the

_ fogn@ations qnd motives of life. The ability to coﬁmqnioate.ﬁﬁich_forms
‘a.bond to .others, the asscssment of oneself as a_béarer erméiues aﬁd
gifts, respect for a justice which implies a digﬁity common to gilg‘ these
‘are the main-springs which move all mén;i The eipertAéﬁ.quenilé,dé;inquency
“finds these springs bquen or warped in mosd of those he is‘qglled upon to
“help.  The educatq:'s_agecific_int@:yention in the treatmanﬁ 6f.&oung

. .Gelingquents nust betappliqdratutgeélevel of this fundamental repair, He
;18 neither called upon, nd:_equ;ppgd in knowledge, to givg mediéé}fqr
psychological ireatments. But beyond those neéeésary courses of”tféatment
and therapies which are based on cxact sciences and technicalimea@é, the
work of the educator directly .tjouches the ione 6f_1onelineéseé;-artificial
or undeserved poverty, and more or less congealed reseniments in whioh

. most young delinquents kegp’theif lives walled up.
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At this point in our study two observations must bo made. The

~ gxperiments in training as conducted in France and which are now to be
described apply to an educator whose function is permanent. . In Frgnch
practide,'the cducator remains cducator to the end of his caresr.  The
work is -organized in such a way as to provide for a hierarchy of grades
in which a risec to a grade immediately above guarantecs s more.effective.
‘use of the experience gained in the lower grades. That is why the
?rdcess@s of selection and trairing which prepare peopls for this career

‘may appear exactlng when viewed in the light of circumstances abroad.

But there is another reason for these strict demands. ‘It lies in
'_thc 1mpcrtance of a functlon whlch, in addltlon to the part it has to play
1n prov1d1ng ltaders and to practlcal convenlence, must readh‘a specific
level at Whlch 1t Wlll be equivalent to an actual course of treatment° It
twas w1th a view to the 1ater, more highly deVLlOPed ‘forms it was to take

that the training was organized at the Natidnal College for Bducators

(anle d'Etat d'educatour) of the Department of Prectective hducatlon

‘(Dircction de 1l'&ducation esurveillée) in Paris.:

Thé.sécond'bbéervation takes the form of & question. Is it nécessarily
trut that the characterlstlcs observed in the delinguent youth of one
"“'uJ:'Opean country are also the characterlstlos of the ‘é’orresponding' young
people 1n other countries? In thls connexion one wishss that systematic
'_studles in dlfferentlal psychology could be made among young dellnqu=nts

!belonglng to different ethnlc groups. We do, however, helleve in basioc
needs common to all men. We bellcve that a young delinquent is, in’ some
Way, wherever he may be, a separated beaings that at the deepest level he
‘ asplres once more to walk Wlth his head up,'and take his place one day
among the adults of his puoPle. In the same Way, whatever the latitudo,
'any pcverty is hard to bear. The type of poverty which is the result of
,‘.not developlng existing talunts or lettlng them run to waste is everywhere
ifelt to be one of the worst, ‘because it is the result of deficiencies which
maim what exists and transform young peoPIe 1nto ‘assets with negligibiu
value. So it seems that under whatover skles, thoso young people feel the

same desire that justice should bc done them.
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To conclude this analysis, it scems. te us that in describing the
methods used in a selection and training designed to meet the fundamental
reods of a particular group of young delinquents, we may hope that some

onoral principles will emorge, appllcablc to thse treatment of delinguents

in other bountrlus.

. hat follows is properly speaking the technical part of this study.

Zstimdting regjuirements in educational personnel

o éstimates can be studied in dépth unless pased on a plan for man-
power. This plan is drawn up to meet the neéds of a specific body of
juvenile delinquentsi it lays down the nature and number of the services
and establishments necessary for their treatmént; it is limited by the
ceiling of expenses'budgéted for cafrying‘it out.  If-there is no basic
plan, the risk is that staff will be recruited according to the needs of
fhé mqmeht. They cannot be subject to any sort of serious selection if
recruiﬁé& under the préssure of immediate needs. There can be no worthwhile
tralnlng if the firet comsideration is to supply the numbers required for

stafflng the establlshments.

A second con51dbrat10n enters 1nto the evaluatlon of the educational
personnel to be selected and tralned for the futurs. How many educators are

necessary 1o assure the treatmont of a glven nunber of minora? An estimate

- has beon made by the admlnlstratlon of the Dlrectlon de l'éducatlon

-aurveillée, taking 1nto account tho uxperlence galned over twenty years.

. By a series of approx1mat10ns, the conclu51on was reached that one ‘educator

is required for 7 or 8 dellnquents. In this average number we should
include the heads of service who exercise oducatlonal control over one or
more groups of minors, but not staff who give school lessons or physical

lnstruction,
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is an indication, the theoretical standards woriied out for tarse

osteblishments of different sizes may be set out in the following tables

. Jize of establishment ..... 60 120 ! 180
f To., of scrvice hsads ..... ) .2—* 2 3
i fe, of group oducators ... | §. 14 21
otal verennenenenes | 8 [ 18 | 20
; Ho. of school teachers .... L2 3 5
% No, of P.T. instructors ... | ¥*-~| 1 - 1

* P.T, instruction provided here by group educator..

There arey of course, theoretical normg always subject to a proaressive
‘and coherent policy, based on continuity of practice. IHowever,they are
 worth bearing in mind, -although the temptation is to.ignore them when
undertaking a basic manning programme which is bound to be unwieidy and
costly. Axperlgnce has shown that if the staff of cdusators is overburdened
pbecause they are too few, not only is the educatloﬁal treatment of the young
offenders no longer assured but many worthy oandldates for the gervice are
dlscouraged On the other hand, one result of experlence was to set up,
hw1th1n the educatlonal staff a catogorj Gapable of reasonably good work in
re—educatlon - supposing that such peonle ex1st ~ and not- to ‘recruit
highly specialized workers capable of carrylng Out educatlonal work at the

level deflned in thu flrst part of thls study.

Preliminary selection

The objeot of this is firstly to climinate obviously unsuitable
candidates, and secondly to discard those who do not possess the qualities
needed for the continuous practice of the profession. It is well known
that the career of educator attracts, in addition to qualified people, a

certain number of those who are merely curious and a certain number of
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-pedpls who have not properly adjusted themsclves to society. Candidates
for the profession of ecducator are require& to have passed’the second part

of the bactalaurdat. But we must go furthers this First hurdle takes no

account of either the human valucs, or the positive aptitudes which make
the real educator. For this rcason, before being admitted to the competitive
.examination proper, candidates must pass medical and peychological

~examinations,

The object of the medieal oxaminations is to discover whether the

.candidates meet the conditions demanded in- physical suitability for entry
to-the public service. The medical cxamination proper is conducted by a
sworn medical general practitioner and a T.B. specialist.- The aim is to
give evidengg of any weaknesses or ill-health:which would render the
-,éani%atQJHnsuitO@ to the profession of educator, and to discovor the gencral

.

. level of physical fitnoss.

‘The psychiatric éxamination is dircetcd towards dlsCOVerlng any

neurotic discorders which arc incompatiblo’with the functions of the
specdialized educator. It-bomprlses~a‘cllnlca1 neurologlcal'examlnaflon,

an interview, and a study of the normality of “the genefal'behaﬁiour:

., -Results are recorded on & card (under headings: normal, with peculiarities,

with exaggerated peculiaritics; nourotic), and also tho dogree of
sultablllty for the work (v;ry sultablu, falrly sultable, unsuitable). Only
the conclu31ons as to saltablllty are communlcated to the admlnlstratlonn

'In thls way all mentlon 1s av01ded on thu offlclal record of ‘any personal

"observatlons.

The ¢ssential aim of the psychological.examinatioﬁdiéﬁﬁdfébrt¥but the

. ungualified candidates. As many guarantces of objectivity as possible have

.heen included. Only the basic tests have been- chosen, whose value is
. unagsailable, with bearings on tho most varisd aspscts of perscnality. The
maximum objectivity is attained by the convergence of the probabilities

resulting from a large number of tests. The help of speeialists in basic
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tests is drawn on, and cach one is restricted always to one and the same .
test, Whidh he makes knowing only a few personal characteristics of the
candidato, excluding the results of the other tests. Subordinate tests
are analyzed by the psychologist chief of the team, who assumes the

responsibllity for drawing up thc conclusions.

But the contacts which the cducator must establish with the young
delinquent, whether in his traditional or his specific functions, provide

some delicate problems for the scloctors.

These contacts have to be made in a form of relationship which is
both very individualized and dominated by responsiveness to affection.
In such- exchanges, therc is a great risk that if the adult who provides
the functioning authority is at grips with personal problems arising
from failures to adapt himself, ho will transfor the load to the porsonality
of the adolescent entrusted to him, The result- is biéséed:jﬁdgements,
mistaken qssessments, interventions based on sgbjeqﬁiyq:mqﬁivations, and
uhstaﬁie aﬁtitgdes which run counter f5 £héfaséurance which the young
delingquent roquires above all frem the adult. Psychological techniques

reveal these deep tensions,

The cxaminations arc conducted in various regional centres, according
to the geographical distribution of the candidates. ' ‘ '

Favourable assoésments are expréésed in terms of the nocessary
professional disoretiqn: ‘not vory suifablo, unsuitable. Unfavourable

verdicts are'éipressed'in the same sober manner by the single wg:d,fsuitable’.

The competitive examination

After selection according to academic standard, represehfed by success

in the baccalauréat, followcd by the preliminary screening just described,

.the candidates for the School of Educators arc sorted out by & competition

in the true sense of the word.
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They arc submittced to a fest in real situations in the coursce of a
fortnight's trial in a public institution for supcrvised cducation

‘(Institution d'éducation aurvci;léo) for delinquent minorg. During thoese

twoe weoks they arc sut incpqasipg}y @q contact with the realities of life
in thse profossion and nots is fakon of'whét épfitude they show. This test
is-in itself scleotive: 1t ofton happons that the candidate decides of his
own accord to withdraw, cither bocauso he has rcalized his.unsuitability
or elsc becausc he finds the contact with the young delinguents too much

for bim.

The actual compotition consists of a written test, lasting four hours,
on a subjcet which provides evidence as to the candidate's general culture

and to the technical knowledge gained during the training peried.

The oral tcst consists of questions on the psychology of young
offenders, on the problems they have set during the course, and on the

reactions of the trainces, to these problems.
Finally, %ests pf physical ability conclude the competition,

'The candidates who-have rcached the pass standard are listed in order
of morit until the numbér of placcsiavailable is roached. Bvery year 120
students, of whom 30 arc womon, arc admitted to the School. - There they are
given a training which corresponds point by point to the various aspects of

the-work.as.described_aboye.‘

Training the cducator
The course lasts .two years. The first; concerned with cultural aims,
is.-spont at the School, the scoond, dovoted to practical work, is spent in

an ¢etablishment to which the student is attached as a trainee.
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The ycar at school

The first concern hore is to gqu the student thc opportunlty to
study the adolescent's persondllty, thé sppclal problems he faces, and
the sauses of is fadlure o udapt himself to his onv1ronment and of his
F@‘inquenoy. W1th this in mlnd the coursgpgs arc varlnd in accordanoa
WLth tho d15t1n0+1ons now aocepted between th varlous branches of the

humane scicnces. mhey are organlzua as followsq

gomatic factors in the personallty;

general psychologys

psyohology of the chlld and the adolcscent,‘
social psychology,

soclology of work and 1elsure°

urban sociologys S

a study of neuro-psychiatrys; and
factors in juvenile'delinqaency and the forms it takes.

The necessarily abstract character of thess studics is tempercd by
the- fact -that all the instructors are, in varying degrees, actlve in the
youth welfare organizations, so- that the teachlng they Gffer is based on

actual experience. S -

Howsver, they give‘théif'instfﬁdfi;n in the foqmlbf a leéture to a
wholo class at a time. 4 difficulty hore is the risk that the students
will not be able to establish with their teachers thg'@%;g%ﬁ;ggrggggl
rclations 1ncreaslngly gxpocted of tvachlng today. Something has Decn
done %o get over this dlfflculty by orsanlzlng, at thoe ond of each course,
a series of meutlngs 1n whlch each 1nstructor is at the dlsposal of a small

number of students.

This arrangoment is the morec important in that it is undesirablc to
allow the knowledge gained from a series of lcctures to crystallize in the
mind of the student as an accumulation of theoretical or abstract kmowledge.

If the future work of the students required them to play merely auxiliary
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parts among -thie young delinguents, -they would nced to acquire only a-
smattering ‘of knowlodge. - But given the essential role which they must
play in the troatment of thc young offoender, there must be continual
reference in their gtudy of the 1life and sciences of man.to the practical
exercise of their future functions. Hence the serious level of their

- studies in psychology, sociology, and criminology, and the technical mecd

o LB organize ‘personal idiscussions with their teachers, who are also

practitioners in maladjusted or delinguent youth,

Thege studies are not, however, limited to the science directly
"related to a knowledge of the -young offender's personality and .to. _a study
of the causes of his various maladjustments. Since the educator has 1o
spend his whole working 1ife within the court and institutional .organiza-
tions of his country, and in close contact with -their officers, ‘he must

< be Pamiliar with them.

' As far as court organizaticn ig concerned he is an 3551stant of

the' Juvenile court Judgc, taking part in the trainlng cf the minors whom

the law has placcd under tha prctectlon of that officer. He has a statutory
: p031tion ag part of thc managemcnt of the serv1ccs which cc—operate 1n the
legal protcction of young peopie. This is why courscs are givcn on thO
legal protcction of young pccple and on penal law. Commcn law is not
forgotten, because young offenders arc often in confused situatioﬁsdﬁnich
it is the task’ of the cducator to sort out in family or professicnal
surroundings. Finally, as a civil sorvant ho must be familiar with civil

service regulations and the modes of operation of administrative law.

The knowledge of social instituticns acquired by the student at thc
School is necessary becausc the instiiute in which the young dellnqucnt

is trained is hlS doorway to the outside world,

When he leaves the institution, the young pcrson hag still to be
prctected and the cducatcr w111 be there beside h1m to agsure, in open
surrcundings, the last stagcs of his prctcctlon by the court, but also to

organize his social 1ntegration. Here the educator has to call on the
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resources or take. account of the directions of such administrative bodics as
the lMinistries of Health and of 3ducation, the High Commission for Youth

and Sports, thé Ministries of Labour, of Social Security and so on.
cuilggulations are many -and confusing. Not a few young delinguents, still at
the. stage of convalesconce, have relapsed into maladjstment because of this
ccomplexity. The educator must be there to gerve as a.support. That is why
he is 'given an oxtensive and thorough coursc of instruction in tho various

institutions of the country..

-Training includes a-third section, concerned with ‘tho methods and

techniques of obscrvation and re-cducation as applisd sither in an institution

(observation centre, approved school, or open institution) or in the natural
surroundings; where the delinquent goes on living in accordance with a court
decision (that is, a centre for guidance and education undér the system of
supervised freedom). But the chief concern of the first~ycar studies is to
sec that they proceed in contact with experience and life. All that the
student has in the way of cducational ruallty 1s the recollectlon of a
_brlef fortnlght's encounter with the puplls in an 1nst1tut10n._ He mlght
well be 1ncllned to the view that mere theory 1s a necessary ev11 and that
only practlce is creatlvu. And it is right that the realities of hlS future
calllng should at all p01nts entor 1nto the SOanCLS and SKlllS 1mparted to

hlm.

It might be thought & good thing to have one or:more institutions in usc
-ras training schools for the cducators of the future.. The idea was ‘rejected,
because it-is not a good thing to cntrust thc care-of difficult young people
to trainees at this stage. That is lpft to the instruction periodes of the

- sccond year, when the knowl dgo acqulrud and thu.dlrectlon taken by a
de81gnedly practlcal tralnlng Wlll havc famlllarlz!d the tralnue w1th the

problens of his calllng.

Thu concern for realism 1s shown in thb fact that 1nstruct10n in the
b381c dlSOlpllnes rolatlng to the SOlcnch arb taught as we have sald by

men and wonen who arc 1n closc and dlrbct contact wlth the protection of

v
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of minors. Slmllarly 1nstruot10n in tho mothods of cbgervation and ro-
gduoation i entrustod to the 1nepootore of the Do oartme t of Protective

nduoatWOn, (Dlrootlon de 1tsducation Burvelllee), and to the hsads of the

1nst1tat10ne. Flnally, the presonce of sevoral heads of training pormlts

the fOrnatlon of teachlng groups.

These are choson, on_the baeie of ourtain'personal andwieohnioei
qualifications, from among those_nho heve.becomo heads:of‘sections, and
will probably become hoads of establishmonts iater on; In the pcaching
groups they organize thoey deal only with the dlfflcultlee encountered in
the profe8510n.r In the form of practlcal work,. a study 1s made of thv files
relating to young pOOple in tho varlous oontres-of obsorvatlon, remeduoatlon
or suporviscd froedom.: Dlscu5510ns and frultful exchanges of views ars
.b&SLd on real situations in cducation, of a dellcate or oomplox nature,
cxpericnced either, with groups or with 1nd1v1duals by worklng eduoators, who
have thomselves analyzed them before handing them for study purposes to their
oolleagues. We should add that the teachlng groups ‘aTe v1sltod by certain
oduoators pa331ng through Paris; and’ these reprosent 5 source of first—hand
knowledge about work in other esﬁabllshments. In this way the 1nf1uenoe of

the inmates and servicds permeates ‘the instruction glven'at'the Schodl.

Training would not be complete or really alive wifhout its many profound
 tontacts with llfe in the modern world and- seclal reallty. A- specialized
culture is 1ndlspensable- ‘bit that doos not meaxi that a subordinate role

should be a531gned to that other oulturo which the educator aoqulres by

keoplng his eyes and earS'oPen to his timss. To thie'endg'lecturers on
téchnical mattors and scicnces poriodically talk 6 their‘speciai figlds to
" tho students: hlstory, blology, tho theatre, atomic sclence, “and ‘dutomation
have prOVlded and will ' ‘g0 on providing talks whlch in form# and with
adaptations as required, will later be cagerly reccived by theﬂyoﬁng‘peoplo

in institutions.,
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T4 is for their benefit, boo, that their future oducators take part
in a scesion of eduoatlonal and ‘cultural aot1v1tlos. A Wholo month is given
over to information and practice dn tho fzolds of music and ginging, the
: oincma; reading ciroles, the dramatic and plastlc arts, photography, and
andic—visual techniques. Of course, ‘those skills will be used in the
institutions to provide ¢vening entertainment, but they are intended morc
_ than arything else’ to acquaint the young delinguents with the varied popular
forms of leisure activity from which they will be able to select in thelr
" later life. .And in order to oxtend the range of leisure activities open
to them to those in which Nature offers the hoalthiest relaxations, the
- student cducator, regularly trained.in sports, takes part in ten .days'
-camping in the open air, where he is acquainted with sailing, olimbing,
cave-exploration, and hiking, These resources will stand him in good stead

--later, particularly when he has to .organizoc his pupils' holidays.

There arc still two aspects of hls training to be noted, whloh are
aimed at naking him a praotloal man, they ‘represent a tralnlng 1n the
'ﬁobJectlve evaluatlon of situations and peoplo and teaoh him to see tho facts
" as ‘they are in real llfe. These arc the writing of monographs and & period

" of factory tralnlng.

The produotlon of monographs is carrled on throughout the year under

" téchnical and pedagoglc ‘dircction. Tho subaeot 1s, 1n each case, taken

“ from surroundlngs ‘whero the ‘dominant facts of lifc are those wlth whlch the
" gocial and psyoho—soolal sclenoes are’ conoornod. Or 1t may be related to

'“the 1nst1tutlons and services oonoorned in one ‘way or another w1th the
“adiinistrative or Judlolal proteotlon of the young dellnquent. The work
involves 1nvest1gatlons and 1nterv1ews.‘ The flnal result is a report

which comprisest

1. & statomenn of the subject choseng
2, an indication of the field of enquiry covered;

3. degeription and application of the technigues usoeds
4. results obtained; and

5. the pedagogic conolusions drawm from the enquiry.
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This monographic work is an opportunity for the student to lmmersed

himself in the realities of life. Its value is measured by the effort

-mgde to synthesize and master a certain complexity. Therknowledge and
w-judgment shown are evaluated in terms of the practical oenclusioestto which

;. they are shown.to.lead.

' TheFactory training period, which lasts two wecks, is prepared for by

4 week of visits to various shop-floors. This is an introduction to the

life of workmen, which is unfamiliar to most of the students. The

preparatory visits, under the guidance of thérinstrdctorﬁinﬁwbrkrsnoiology

“have,up to the present; been the following: a vocational rapid-training
“centre, ‘a precision engineering works, a steel works, a printing and

" binding works, a mineral: water plant, a co-operative furniture factory, the
'Renaﬁlt‘caf‘factbry;‘an electrical assembly works, an aviation engineering
‘works,lthé-oriy airpert,-a youth elub, and a centre: for gocio-cultural

‘and médioco-social work.

The actual tralnlng conslsts "of two weeks of practloal work. “The

student flnds himself a Job Works accordlng to the factory rules, ‘and

recéives’ the normal pay of -an” unskllled worker.

The fourth week, whlch completes the course, is spent “in v131ts to

managements of commercial flrms, to the social serv1ces, and to large

trade unlon,'employers' ‘and workers' organlzatlons. “With their’

_experlence bshlnd them, the students ars at liberty to~ ‘ask" any ‘questions

they wish. They draw thelr own conclu31ons ‘from the oourse, ‘under the

_ dlrectlon of thelr 1nstructor.

The sole aim of this tralnlng, apparently 80 dlverse and scattered in

-;;form, ‘is not merely to makc the future educator a practlcal man, but to

give him a real ;cultural background. But the only true culture 1s that
which originates in life. .and leads back to life and thls is what thu

educator must acquire. . Sometimes ho is inclined to regard abstraot

knowledge as .a laborlous and unnecessary acqulsltlon, or elsc to wear it

as a crown. The aim is to prevent him from falling 1nto either of these
dangers by basing his training on the precise understanding of the ireatment
he is later to impart and of the means he is to use in it. The practical

training of thc sccond year is entirely based on this double requirement.
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Socondmyear {railning courses

| Full quallflcatlon cannct, of course, be glvon to a student in onc
year.; Ho must learn gradually to take over corr&ctly the: respon51b111ty
for a group (thls is the tradltlonal functlon), learn how to treat young
delinquents in the ways described (his specific “function), and in general

hé must learn-all an -educator in an observation and re-cducation centre

‘most know for the effective practice of ‘his. calling.

. Training in a boarding establishment.

‘In'the training courses in the second year the accent is plgoed@on

the work of thé educator in a boarding establishment. :This is the best-known

type of work, and is Gartried out.in well-organized surroundings., Moreover,

it is béoomihg'oommon practice to assign the ecducator at. the beginning of

“his career first t6 a boarding establishment, before entrusting bim with

the much more delicate responsibilities of the observer. or educator in open
gurroundings. - For these reasons, the maln training course laste seven and a
half months, and is: conducted in sigher an observatlon oentre or a publlo

Educational Guidance Ingtitution (Instltutlon publlque d‘educatlon

_survelllee)

The -entire tuohnloal organization of the tralnlng perlod is centred on

a study of actual cases and on the practloo of _group leadershlp. The

.%raditional and the specific functlons of the educator are closely

intermingled, and the traince encounters both at the same tlme through the
various aspects of his service in the course of ons and the same day. His
programme is progr9551ve. The traince beoomes aoqualnted w1th the services

whlch functlon within the establlshmont (dlreotlon and administration), the

Iorganlzatlon of sohool, vocatlonal, ‘and leisure activities, and the time-

'tables and d1v1310n of dutles of the educational staff. ‘He gets to know

educators and groups by spendlng ‘scveral days with edch. This course lasts
a fortnlght. Next he enters into actual praotlce, ‘after having been

attaohed to partloular group.' Throughout ‘the whole period, ‘whioch varies
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betwoen twe ond uhruu mOnths, he never takes on any personal re SpOnSlbllluf
unlcas in the company of the instructor rcspons1ble for the group. This
vericd of pxog¢c531vo 1n1t1atlon m¢y be prolonged by soveral wecks. Ii 1s
foilowea by & poriod cf at least thred months, in which he takes charge of
+he pormal scrvices. Fis froedom to take responsibility -is extended, and
mey go as far as any aspcect of the service anl c¢cven to specific forms of
tréatment for the young delinguents.

A departmenfal head résﬁbnsible"fér thée training of the students in
cach establlshment closely follows the evolution of the trainee's work,
keups a Pheck on the results obtalned and is respon81ble, in assessing
their value, to the hb&d of tho establlshment, Who 15 off101ally the director

of training.

It might be argucd that the trainee in a boarding esiablishment Jdacks

@ close, knowlﬁdge of the llVlng condltlons frOm whlch tho young delinguent

comes. The main aim of the second course of tralnlng is to acqualnt the
traince w1th them. This course is necessarlly conducted within the services

concurned Wlth the' treatment of maladgasted minors in an open 1nst1tut10n.

‘The training coursc in an open insiitution

This lasts threc monihs and may'bé conducted at an éstablishment for

‘superviged freedom or at an educational guidance and action centre (Centre

" 'd'oricntation et d'action éducative). The first concentrates on re—education.

" fHé second on observation, but both sro in close contact with ithe. familics,

schools, places of work and leisurc activities .of the deliriguent wherc they

. arcy by decision of thc court, left in their“pgtural surrogndings. The

,trainee,. in. the company of the head of these_services“andhof.the edupators

.. .attached to them, makes such visits or takes suoh steps as arc neccssary

beecause -of the young delinguent's personality or of the needs of ro-cducation.

. In this way hc is. introdueccd into all soris Qf;surpoundlngs. He appllbs

in person; but under controls, the tgghniques,qf‘qpen institution observation
and of supervised freodom to the cases of soveral young people. He produces

a report on each case studied.
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It is ir the scoond training coursc that he is instructed about tho
organization and functioning of a childrcn's court, the social sorvicc
attached to it, and the police servicos more partiéularly rcsponsible in the

town concernud for thoe protection of children and adoloscents.

- In view of the regquirencnts in cxperisncoe that arc appropriate to the
treatment of youhg delinguents in their own surroundings, the nced to mastor
the technigues invelved, and the human rolations which must be establishoed
. with the adult world_(family, place of work, wvarious administrative bodics
and:so-on), this coursc cannot be rogardcd. as sufficient tféining, It is
continued at a point later detcrmined_iﬁ tﬁe carger of thg;cducator, when
.. he is more matu$c,-in‘the form of a.specialLﬁraining obursg of a more

thorough naturc, distinct from the basic training.

‘Approval of training resulis

“The two-ycar coursc of tralnlng is sanctloned at oach stage hy a scrics

of 6pu01a1 tystl. '

At tho end of. thc flrst year, thcy taku the form of actual oxamlnatlons
comprising writton and oral tests, the first on the main ba51c fields of
study, the second on the mothods and techniques cmployed in the observation

- and re-education of young pcople.

4t the end of the sccond ycar an asscssment card on the traincc is
prepared by the:dircctor of training, with tho help of the head of training
in thec boarding cstablishmont’ and the scrvice head in tho open .institution,
cach for his own field.

Thée cxamination board which considered the tosts on the first year's
" work adds its comments to the asscssment card on the btraining courses. Thore
“are also approciations of thc ﬁonbgfaphs and work done in the educational
‘and cultural courscs. All théitest»aSSCSsmonts togéthor constituts the
rosults of tho cxamination on the candidatc's fitncss for the profession,

and it is analyzed in the’ follow1ng table:
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; - NATURE OF TESTS SR UREA w IARKS OBTAINABLE
;1. Tests on general knowledge:  written! o 40
, | . oral .. . 20
oo, Honograghs 40
:‘\3: Course on ocducational and oultural A '
activitics . 20
4. Practical second-ycar coursces . . . 100 .
{Total: - 220 -

7 _Appointmont to the gradc of cducator is granted:to all who gain a
total of at least 110 marks on thc whole serios of tosts and at loast 50

marks in the practlcal COUTSCS.

Those who fail arc eithor authorized o take the yeq; of'practical

training again, or arc dismissed from the School,

A traiﬁing:éiperiment with African educators

dn 1nturest1ng oxperlment was conductod from Ootober 1963 to July

1964 in the Natlonal Colloge for uducators (“colo d‘mtat d'éducateurs) in

Paris, . Six studonts had beon sont to the Colloge from FTcnch~speak1ng
African countrics: 2 from Dahomcy, 2 from Camoroun, 1 from the Malagasy

- Republic and 1 from Somalia.

The Dircctor was concvrnud apout one p01nt the theoretlcal part of
~ the training was ch;cfly a matter of 1nstruct10n in the sclences of man.

..These sclonces were taught by French 1nstructors usod to tbachlng French

. traince~cducators intcnded for young Iuropcan dellnquents._ Would trainces

.af African origin fecl disconcerted by such instruction?

In fact nothing like that happencd. Out of the six students, four
reached the pass mark with somcthing to spare, onc just managed to pass,
and onc narrowly misscd. In the cxaminations their porformance was just
like that of thoeir French collcagucs.
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The reason was that the preliminary sclcction had beon well done.
If thoy were to work with French traincc-cducators, it was neccssary that
their genecral cultural lovel should be comparable to theirs, in other

words comparable to the baccalauréat. This was generally the caseg, in

fact; two of thom were school-teachers.

Another factor was that all of them had a perfcet knowledge of French,

both written and spoken,

In the coursc of interviews which they had with the directer of the
School, thoy made commonts of great value for the future course of the
training. They said that the instruction given by the college was in
itself of great cultural and human worth and that it should not be modified
in order to suit it to students in other countries, In the form given, it

fulfilled their oxpoctations and entirely satisfied them.

However, it becamc apparent that thore werc certain problems. Four
of them lacked cven a moderate knowledge of the youth of their country.
The knowledge imparted to them in the coursc, and which was well assimilated
on the intellectual level, must have suffered by the lack of this preliminary
knowledge and cxpericnce, which would have allowed a deeper and perhaps more
effective absorption. Should every course of training abroad be preceded
by a year of contacts with rcality among the youth of the student's own
country? Should these contacts take place as part of school activities,
or leigurc? Should thoy be organized at the level of prevention or of

actual declinguency? Wc can only ask thesc questions, not answer them.

Following up another linc of thought, it scoems that adaptation of
the coursc to another country would be casier if it were carried on, not
entirely in scholastic surroundings, but, at lecast to begin with, in an
institution for young delinquents. Relations there are not conditioned by
concern for studics and examinations; lefc is austore there, and freer,

and consequently morc favourable to adaptations.
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Moreover, a knowledge of conditions in spcucialized institutions which
at least covered the ground with some adcquacy would allow the student to
assimilate thc theorctical instruction more easily, The instruction as a
whole, as we have described it, will perhaps losc somc of its value 1if
the student is not familiar with tﬁe specific work he will have to do in
hig own country. This considcration sets beforc us the problem of the
specialization of African trainec cducators when thoy return from abroad.
It is not for us to give the answer to it. Requircements in another country
may be poremptory: it may be that they cannot be modified to fit purely
technical needs. It is, howcver, worth while observing that any training
is more dircetly understood and assimilated when the traince knows the field

in which the knowledge gained is to be applied.

Finally, the training of specialized cducators requires that the
candidate be granted a bursary for two years, or at least cightcen months.
If it is limited to one year, it is inevitable that important aspects,
ecssential to the candidatc who has chosen to devote himself to thc treatment

of young delinquents, will be neglected.
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