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TNTRODUCTION

The Scminar on Social Tork Training in &frica, which was jointly
gponsorzd by the Deonomic Commission for Africa and tho United Nations
Dopartment of Zeconomic and Soclal Affairs, took placc in Lusaka,
Northorn Rhodoéia, at tho Qppcthimcr Colloge, from Monday, 21 October
to Priday, 1 Novembor, 1963. 4 list of participants is givon in

Annox L.

2. The Scminar waz convencd as a rosult of rocommondations made by
the Workshop on Extsnsion of Family and Child Wolforo Sorvicos within
Community Dovelopmont Programmoes, which met in icora, Ghana, in-
Docembor 1960 and by the Mcoting of the Standing Committoe on Social
Wolfare and Community Dovelopment, which med in Addis Lboba in

February 1962. Tts purposc was to bring togothor dircctors of

gschools of social work and administrators of national social welfare
in-sorvice trsining programmcs, for an czchange of knowledge and.
information on mcthods of training for social work and on pattorns
doevoloped in the various wfrican gountrigs for in-scrvico training,

tho training of auxiliary social workers and formal profcssional social
work ocducation. Tho Scminar further gave opportunity %o the participants
to exchang: vicws on the basic content of training programmes for social
work and the relationship betwoon practical flold work and thecoratical

classroom Work.

3. Tho following substantive subjects on tho agenda werc adopted for

discussions:

{a) Pattorns of development of-éooial'work training programmes in
Africa.

(b) Esscntial conditions for the dovclopmont of a school of socisl
work - the utilization of available rosources, such as uni-
vérsitics and institutes; dovelopment of curricula; recruitment
of studonts and staff, and fiszld placemenis.

{(¢) Tho relationship of Fficld work to courso work.

{a) Tis role of in-scrvice training programmcs for social work,
and the rolationship of such programmes to schools of social work.

(o) The relationship of social work training to other related pro-
grammes — community devgelopment, hcoalth, home economics, adult

sducation, treastnent of juvenile dolinjuoncy, cte.
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ORGANTZLTION OF T SEMIN.R

4. 4ftcr a welcoming ceromony and o formal opening ceromony performcd
by His Excolioncy, the Governor of Northern Rhodesia, Sir Svelyn Home

and the Honourable Dr. Kenneth Kaunda, Minister of Loecal Governmont and
Social Wolfarc, respeetively, Mr. William Clifford (N. Rhodesia) was
elected as Chairman, Mllec. Julionne Razairinoro (Madagascar) as First
Vicc-Chairmen, and Mr, J.N. Kewuki (Uganda) as Socond Vieo-Chairman.

Ten full plonary scssions wore hcld, during the first at which briof
country statomonts woro pruSﬁntcd by tho participants. Those statemonts
woro followcd by discussions on the substantive subjocts of the agonda.
The Beminar thon broke into two working groups, under appoeinted icadors,
to cxaminc the subjocts in groator dotail and to draw draft conclusions
and rocommendations which woro subscquuntly submi tted through a draftlng
comnittee fo the final plonary scssions for considoration and adoptlon.
Leadors in discussions at plenary scssions and of working groups were
appointed from participants {oczports and consultants) who had contributed
‘gpocific working papcrs. (Sce Anncx IV for Organization of the Working -

Groups).

5. The report which follows embodics the main issucs in tho discussions
which tock placo and the findings, conclusions and rocommondations drawn

from them.

CHAPTER I. PATTZRNS OF DOVELOPHONT OF SOCIAL WORK TRLAINING IN .FRICA

6. The Scminar consideored the naturoe and types of social work whieh
have deveoloped in the Afriean counirics to moot the nceds and probloms of
governmentss- the influcnee of forocign culture and adininistration on the
pattcrns of social work whish have developed in Africa; the problons
oncountered by .Aifrican governments and others responsible for social work
training programmcs, and noticeabls trends in the development of social

work cducation.
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7. . Bvidence was given, by partiéipants, of tho tronds in national
policios of African govornments to introduce social welfarc services

to moot urgent developmont nceds and to assumo greater responsibility

for these servicos. Most governments in .ifrica, it was observed, are
confrontod with urgont tasks of implementing national dev010p£ent pro-
grahmes which call for maximum mobilization of human and matefial
‘resouroes, in order to achievo substantial improvement inithbﬁzevels

df living and in the productive capacities of their péople. ‘There is
consequently an urgont need and a growing domand for pefsohﬁél qualified
not only to advise on sosial policies but also to administer and implement

such policics.

8. In many Lfrican countrics, social service and community_develoPmentl/
programmos arc increasingly beocoming a dircect government rcspoﬁsibility.
Miniéfrios concernod with Social Affairs, Housing, Community Dévelopment,
Labour, Health, Bducation, Youth and Sports and Agriculture, as well as
separate agoncics for national devolopment planning, soclial security and
family allowances are all assuming increasing responsibilities for social

welfaro and reiated activities.

9; Although there are many variations, two rather distinctive patterns

 may be identifiod at this timo. One of these patterns has appeared

where social work had beon initiated by the govérnmcnt to doal with
specific social problems, -such as relief of distross; Juvenile delinguency
and the care of children. From this cmphasis on remedial services, social
work hag developed into the proviaion of constructive th proventive
sérvicos in both urban and rural areas; and the tréﬁd is now to conceive
such scrvicos as part of the total programmc for tho dévéloﬁment of human

rgsources.,

10. The second puttorn can be idontificd in countrics where social work
had from the start boen very closcly related to modico-socisl matters and
the provision of social welfare services for beneficiarics of fomily
1/ . .

Theso arc programmes through which the cofforts of communities are

stimulated and unitcd with thoso of governmental agoncics to achieve
needed socio-economic improvemcnts.
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- developod soecia] Wwolfare sorvicos and trsining brogrammes concerned mainlys
. With naternal. ang child wolféro, tho prévention_of contagious diseases,

in. particular tuboreulosis ang loprosy, and oducation for women.

- 11s Despito those diffsronces in apbroach and omphasis in the pattorns of
8ocial work dovsloﬁmont,rtho Participants agrecd. that there was ample
6vidonce of gsnsral burposcful efforts being made by mostTGOuntrios,
through urban ang rural coﬁmunity dovelopmoent and rural animation pro-

" grammos and‘thrsﬁgh vsrioss'oxtonsion,scrvises, to help communities to
raise thdir'staﬁdards'of living_and achieve satisfactory adjustment to

changing conditions and modcrn living.

12. Probloms with which thosge rosponsibls_for.training-social workors are

eonfronted, in theoir effo:ts to meet the urgent nocd

~for expansion and

- impTFovemont of Social work werg outlined as follows:

'(a) Shortage of trained soecial work porsonnel'with‘fQQuisite

at all levecls of social work administration.

'(b) Problems and difficultiosg involved in Cstablishing profeasional

suitable for and relovant t0 local situations.
(4) Problemns of langusgo'in eonncetion with in-service training,
- literaturd ang text-books and practieal fiold work.
-r(e)- Probloms of obtaining adoguate financial Tesources to ensure
‘improvemont and aipaﬁsion of training_facilities.
(r) ProblomS‘involvod in dotormining curricula—content.
(

The question of the place and Xtent of roscareh activitics

o
N

undertakcen by training institutions.

13. Note w23 takoen of thy following variations in training gourses

available in the countrics represonted at the Seminars

{(a) Short courses of varying longths, from three to twolve months -
may be regular or ad hoc or part-time ~ oither as in-service
training for Wworkcirs, ag Pro-scrvice training for new entrants

or ag broparatory courscs for cntry into schools of 8ocial work.

¢
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Spocial ad hoe or regular courses of varying lengths dosigned

for personnol transforring to or entering particular fields of
social work, Ceg.y MASS gducation workors, probation officers
and.cqgu ~workeors. ‘ :

Voluntlrv lcadorahlp tralnlng courses, d051gn0d to acqualnt
volunturv soclul workors w1th gﬁnoral principles and organization
of mcdern social work. .

Profossional social work fraining (usually of longer duration and
at university lovol), proparing personnel for ﬁosts as supervisora,
adminis ratoru, and agehcy workers. ' )
Post ~graduate courses, preparing personnel for posts as taachors,

SUPLTVlSOTS, administrators and research workers.

14. The Seminar took. note of a progr0301ve tendency to prov1do soclal

work tralnlng in .frica fo“ ifricans. 4t the same t1me~1t was recognlzed

that tralnlng abroad of sclcected numbers {(in the advanced‘level) wag being

widely uscd.

CHAPTER IT.  LSSHNTIAL CONDITIONS FOR THETS DEVELOPMANT OF 4 SCHOOL

UF MOCLAL HORK

15, This chaptor covers,. inter alia, the dovolopment of curricula,

recruttment of studonts ond staff, eiting of thé school, administration
b4 ] ?

finance. and teaching materials.

16. The first thros p01nts con51derod bv the meeting were:

-~ Tha neod for tralned pprsonnol to staff the school.
- The prlo“lty of nbedsu _
~ The typo and standard of social workers neoded by the

country to staff its social servicaes.

17. Taking these %togcther, it was clear that to reach any useful

decisions on the cstablishmont and objectives of a school of social

work, a survey of the couniry's nocds would be required. Only then

would it be possible o assign priorities and to make full use of

available resources. In order to do this, it would be necessary to
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conduct a survey to discover the type and level of social work reQuired,
the numbers of secial workcrs necded in cach field of development, tho
numbaors and types of persons availableo to be treinced and the availability
of gualifiod pooplc to toach in the school of social work. It was
appreciated that cven when the survey had beon carricd out, when prioritics
had boon determined and whon social work objoctivoes had bsen dcfincd in
accordance with thoso, it might still not be possible to meet the roquire-

"ments for some time to como.

18. It is csscntizl for thc adcquato devolopmont of a school of social
work that there should bo closc liaison botwesn the school authoritics and
the govermacnt of tﬁo country to intcgratc this survoy and the social work
training programmc with the country's goneral devclopment prbgrammo. Not
only would the national dovelopmont schomes detormine the domand for and
avallability of studonts for training in social work — they would also
holp to dotorminc the size of tho school and its ability to supply the

gsocial workers to mcot the country's ngecds.

19. It was cloear from the discussions that cach country would have a
ncod for social work administratorsras well as for social workors. Although
profossional social workers arc normally trainod for such 2dministrative
dutios,; it emerged that they wore all too often exeluded from administrative
Fosts in the socizal sorvicos. In this conncetion, the Seminar agroeed that
training for profcssiqnal social work should preparc social workers for
adninistrative and supervisory positidns in the social segrvices as well

as for field work. Whero such administrative training does not form part
of social work coursocs, it was rocommondcd that it should in future be
included, the idoal being that social workers should be availablc and

proeparcd for gocial administration dutics.
20. The fourth and fifth points considerecd, together, woroe:

— The recruitmont of students.

~ Admission roguircmonts.
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Clecarly, the genoral oducational system of a country and the academic
level of the students 1t produced would affect the levels at which
studonis-wouid be rcequired for admission to social woTk schools. At
tho highost lovel would come schools of social work taking studoﬁté able
tﬁ'éatisfy university ontrance rogquiremonts or ultimately for graduafe
work. But below this, for ycars to comc - porhaps pormanontly - thers
would bo i need t¢ prepare students at lower cducational lovels for"sqcial
work. These might woll be graded so that there would be schools with
higher ‘ontrance requircmonts froducing tho fully profcessional social’
workor ot é'ﬁnivorsity lovci as well as othor schools with lcss oxacting
oduoatibhai'fuquirumcntsAfor ontry, which would produce social work ..

auxiliarios %o undortoko the more limited duties not normally requiring

~tho full uhiVorsify‘training'fbr social workors. Jugt what educational

requironents there should be for entry to thése two types of training -
programmes would be dotormiﬁed'by the number of school leavers at the
difforcnt cducational levels as well as by the noeds of the country as

a whole. Thesc two factors would necd to be balancoed in- order to

docido what types of social work schools would be required and what
ontrancoe requiremonts would need to bo imposed. The aim should, however,
bo to provide facilitios for as full ahd as wide a p:of93sional training

as the circumstancos would pormit.

2l. The focling of the Sominar wag that it was nocessary to keep the-
cntrarco raquirements'high in order to prescrve the professional nature
of soecial work. Eowu%ﬁr, there might be older, more maturc candidates
for training who could not satisfy fullyithe oducational roguirements for
cutry to a school of social work. Sudh‘méturo applicants might
occasionally be considorcd for admission but only if in all other
respoects it can bo shown that thoy arc capablo of bonefiting from the
courgu.. Standards of ontry should not bo lowered in such cases but,
work cxpericucu, naturity and intcllectual ability might.ﬁo.taken into
account in agsessing whothcr theso oldor candidatos without the necossary
school lecaving or oducational cortificatos wore, in faéf, at the level

rogquircd for ontry to a school of soeial work.
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Z2. On admission to schools of social work gonorally, it wasg agreed -
that not only oducational attainment, but also charactoer, porsonality .
and physical as wecll as montal hezlth should bo the detormining factors.

Thoss qualitioes might be assessod by moans of personal inferviews and

and .othors.

23, Ls to the age of applicants Tor ontry to schools of goeial work,

it 6morgod that those shools which took students at 16 years of age had
found tﬁis vory unsatisfactory; tho students are gonorally too young

énd immature to acquirq the understandipg and personal balance ncoded

in soeilal workers. The Sominar thorofore wished to rocommond that students
undor 18 Joars of age should not, as a rule, bc admitted to schools of
Social work. Whore the general cducational system in s country made the
adhoroncé to this suggostion impossible, and wherc students under 18 yoars
of age havo to be considered, thoy might be given an opportunity to work

in tho social services until thoy have attained the minimum ago of 18.

24. The problem of languages was tho sixth main point discussed. Thero
are language difficultics whoers 2 school of social work is admitting
students from morc than onc country or where field work placements require
students to work with pcople who do not speak thoir languago. In this
rospoct, tho Seminar recommended that facilities should be provided to -

give intonsive languago training to thoso negding it. .

25. lTho scventh point consideregd was that of the curriculum reguired for
thgqtraining of profcssional soecial workors and also for tho training of
social work aguxiliaries., Cloarly, the social scicncos and other basié
subjects have to be taught at the professional or university level more
oxtonsively and intonsively than is neecossary at the auxiliary levol;
Howcvop, it was thought that at both levels there was the danger of the
social selonces baing taught in the abstract and too far removed from
their bractical application as requiroed in social work. ‘Whilst tho.
practipé of social work at all lovels.calls for a knowledgs of the social

scionces those should always bo  taught within the context of social work.
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Morecover tho dopth at which tho social scie¢nccs should be taught would
depend-upon the differont educational backgrounds required for differont
levels of training. It would bo nccessary to grade the degree of
training and to bring the acadomic subjoets into relationship with

cage work, group work and community work.

26, This discussion lcd to a consideration of the methods of feaching.
It was strqsééd that ﬁltimatgly it was not only what the teacher taught
but also what the siudent learned which mattsred; and that schbols of
social work at the university level might'hold vacation bourses oﬁ the
methods of teaching for fhc benefit of instructors at the 1owe£ levels
of social work training. The staff of social work training centres at

all lovels should be oncouraged to comparc their own mctheods with thosse

" of other membors of tho staff so as to develop in them an awareness of

the problems of communicating offectivoly with students, and of the need
to improve teaching methods. Though outside lecturcrs shéuld bo uscd
oceasionally, it was thought undesirable that there should bo too much
depondence on outside leecturcrs. a8 far as possible soclal work schools
should be so staffed as to allow-all basic coursos to be taught by regular
mombers of the staff. It was also thought that overy effort should be
madc to bring all teachers togethor regularly to holp to plan the curriculum
and to allow both social work and social scicnco teachors to prepareo
integratod tcazching for the bonefit of thoe studonts. In this regard, the
Seminar considored and ondorscd the following six rocommondations made

by the UN/UNBSCO joint moeting of oxports on tho Contribution of Social

. . . Moo s 1
Scicrmeos in Social Work Training:

1. Content in the human and social scioncos can be selected for its
relevance to social work education and taught in courses which
integrate what is sslected from rglated disciplines. This means
:that the members of this meeting concur: for purposes of secial
-work educaﬁidn,-eaoh scientific discipline need not be taught in its

own righf, as a éeparate discipline.

‘ i:chjrt of o Unitod Nations/ TL8C0 licoting of xperts on the Contributions

of Social 3cioneas in Soéial Work Training, Paris, 1960, (pages 20 .& 21).
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2. Content boaring upon an undorstanding of 'man' as a bio-psycho-
soclal boing might be organizod in an-integrated way for teaohing
goclal work students. Another starting point for integration
might be theo concopt of 'soclety!:

The over—-all aim of the teaching of contont on man and sccioty is

an undorstanding of human beohaviour.

The issue of how appropriaste content is to bo selected is con-
sidered in scction 3 of these conclusionslz Responsitility for

the intogration of appropriatc content on man and socieiy may

kave to rest primarily with social scientists.

Intogration of content on man and society should take into account
the desired goal of the student's eomerging from his training with

a glebal undsrstanding of man-in—-scociety - that is, the relationships

between man and society.

3. There are both advantages and disadvantages in teaching the socisal
sciences as cither separate disciplines or in an integrated way.
In-go-far as the disadvantages of the intograted approach can be
made explicit, their deleterious effocts may be minimized. Somo
of thc possiblce disadvantages aros '

Ca)”Intogration is a“challongo to tho spocialized scientist and
roquires greater preparation in his teaching. Ho must know
and be able to draw upon many relatcd disciplincs. If he
doos not, intogration will be spuricus.

(b) Attention to different schools of thought and to key concopts
in tho diseciplincs drawn upon may have to bto incomplete.

(¢) There may be a tendency toward over-gimplification in the

troatment of some complex probloms.

i:E. Selection of Social Science Content. It is assumed that the gulding

prineciple in selecting social scicnce content should be what soclal workers
need %o know in order to function intelligontly and sensitively in their
work with individuals, groups, institutions and communities. More
specifically, social workers must be ablo to make accurate assessments of
need and to plan and participate in executing preventive and reomedizal
action, taking into account essential psychological, social and cultural
(as woll as political and economic) forces in any situation.
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4. Whore circumstances requirc temporary compromise with loss than

comploto and diverso presentation of complox problems, it is

" assumed that toachors of intograted social scionco conton%;-in
the sciontific spirit, will still alludc to the fact that therc
are other schools of thought and ramlflcatlons of the problems
discussed which cannot be fully prosontcd. Studonts Should emerga

" with an awarencss thaf thoy are being morely introduced to a field
of knowlcdge. They will have much morc to 1eafn afteor their formal
education ig over. Similarly, the social sciences will continually

develop new knowlodge, modifying their earlier formulations.

5e Whereas the introductory integrated courses in the social sciences

' will consist largely of presontations by thc instructor of descriptive
and analytical material, the advanced course should provide oppor-—
turiities for studonts to discuss and to got information on spocific
problems of theory and meothod in different soclal sclonce diseciplines

as they are related to social work tralnlng°

6. Integrated social science oontCnt, in social work oducatlon, ghould

‘be visualized as having three stages: (a) provision of fundamental
knowledges (b) integration of this knowledge with the toaching and learning
of social work knowledge, methods and skillsj (¢) training which provides
for a caroful ana1y51s of tho two—way rolationship botwoen social sclence
and_othor,baokground_knowledge, and social work knowledge, mothods, skills
and rolatod cxpericnce. In a givoﬁ educational situation, of course, any
of thesc stages may be omittod because of circumstancos peculiar to the

training sstting.
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2T. Thcro appcarcd to be gencral agreement that the areas of ‘knowledge

- to be covered in social work education should, where appropriate, include: .

(1) The ‘study of man - his psychologlcal and phy51cal growth

and development. »

'(it) The study of man in socicty - sociology, aﬁthr0p610gy,
cconocmics, politioal écience.

(iii) Social philosophy or social othlcs - tho study of prof0551onal

‘ standards.

(iv) Social work mothods - social casc work, social group work,

‘ community devclopmoﬁt and organization, social administration,
social research.

(v} Types of social work such as Family Wolfare, Child Care, Medical

Social Work, the Social Work of the Courts.

(vi) Social Structure - social services, social legislation.

(vii) PFiold Work under supervision.

(viii) Ancilliary subjects such as typing, office management, first aid.

Whilst these arcas are generally covered in soclal work tralnlng it
was recognized that these would have to he adapted to mect the needs of

partloular countries; and definite rocommondatlons were therefore avoided.

28. Despite the dlfferences in practlcc which wore con31dered to exiast
among the countries represented at the Seminar, it secmed that there was
a common foocus. wlthough the length of the courses varied, it seemed
that the two levels alrcady defined -

(a) the professional training of social workers at a university
level; and
(b) the training of social work auxiliary personnel in shorter

COUrsos,

were gencrally applicable to all countrios. Whilst the curricula, in
some countries, had placed the emphasis on health matters, 2 more general
apprecach had been adopied in others. Therc was evidence, moreover, that

these distinctions were beginning to disappear.
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29. The discussion of levels of training led to a consideration of the
danger of trying “o crowd too much into the shorter training programms

for social work auxiliarios. The gencral feeling was that courses
offered within a shorte  poriod should aim at giving groator oppoerturitios
for thc tcaching to be morc concentratced on social work functions and %o
bo more spocialimed; L.c. having rclcvanco to thc particular tasks tho

auxiliarios would pc askcd to perlorm.

30, Turning to tho qusstion of staffing schools of social work, it was
thought that attcntion should be given to associating local pcoplo with
the training of scecizl workors; and tho participants wished to rccocommond
that, whorse availgble, qualificd local staff of tho country in which the
sociai work treining is boing given, should bo omployed to train soclal
WOrkers. This was felt to bo éspccially significant in field work
supervision and in rolaiing the principlcs of social work to local
circumstances. Tho omploymcnt of lqcal staff might have to be a.long
torm policy in counirics whcre even traincd social workers - quite apart
from social work oduoators'— are no£ yvot availablo. Again, i% was
stresscd that in engoging staff, tcaching ability wae as important as

qualificavions in sccial wark ¢ ducation.

3l. The provicns of adninistiration, financing and the siting of the
school, wors noxt conmidersd togother. It soemed clcar that although
thoso would be difficult %o doal with apart from such guestions as level
of the coursc, iho mumber of situdents, tho policy of the govornment and

the total regouwacs avalladls, yot a schocl of social work would rogquires

(a) adequa’c siaff o teach soeial work skills and to sUpETVise
fileld worlls

(b) adenuatc £izif Lo teash soocial ssicncos and othor background
cournoss

(c) sdgousnse shefi to .rovide for +tho administration of the schooljy
and,

(d) adegu.is Jimance to provide for all this.
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32. The problemé arose when the above-mentioned factors wero studied

in groator detail since the varied necds of the countrioé had to be

taken into account. However, there were some gencral points which

could be made. While a link with a2 university of a ministry might

help.to golve somo of theo difficulties of staffing, administration and
finance, the aim should always be -~ both financially and administratively -
to achieve as much frcedom a2s possible in order that the school can

develop its own policy, tecaching methods and rcsearch. The aim shouid

be to help the school to make an independont contribution to all fields

of social welfare and community development.

33. One way of achieving this might be to set up a consultative - if
not an cxocutive - bédy of tho employors of social workors to help
collegos and universitics to understand thoir noceds in the field.
There may be other forms of communication with employcrs and agencics

which might be equelly valuable.

34, On the siting of a school of sccial work, it was generally felt
that a social work school would be choaper to operate, easier to
organize, and oasier to staff if it were in an urban arca and closo to
the many facilitices it would neosd. However, this may make 1t necessary
for field work, or bursary schemes or omployment conditions to be so
arranged as to rogquiro students to give some period of service to ths

rural arcas.

35. The meeting discusscd the nesd for textbooks. It was thought that
schoois of social work should cxchange teaching materials inecluding
unpubliished material. Translation might present some problem, but it
was hopsod that internationsal agencies could be approached to assisgt in

solving this prcblem.

36. The background of social services and the history of cach school
were also arcas which required documentation and which would provide

useful material for tecaching.
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37« The idea of a journal of African Social Work and Cbmmunitj_Dévdl— N
opment was broached and this found goneral support. It should be at 1

least a quarterly journal to be of roal value.

38. Th: guestion of dlSGlpllne in schools of soclal work was discussed.
but the varicty of c¢rcumstanccs was so groat that 1t was not possible
to roach a genoral solution. Instead the exparlences of the directors
of different schools wero rolatod to tho Sominar. Thls questlon wag
obviously relatocd to tho ‘maturity of the students, the understanding of
professional work and the onthu51asm for thelr work genorated by the
staff. HMuch would depend upon how far the studants themselvas could
be given greater rcbpon31b111tles and be 1nvolved personally in the

meintenance of discipline.

CHAPTER ITT. THE RELATIONSHIP OF COURSE WORK TO FIELD‘WORK

39. This chapter briefly sets out the crlterla which should determlne
the sultablllty of an agency for the fleld work superV151on of students

of schools of social work.

40. Tt is axiomatiec that social work e&gcation must combine theory with
practice.: In order to achieve a propor béiaﬁoe between theory and .
practice’ a number of factors affectlng the relatlonshlp between school

and agoency necd to be considered.

41. Tho chomco of an agency to assist in field work training will depend

largoly upon the followings

(a) +the agoncy's willingness and interest in training students;

(b) a well4dofined progfamme of service and practide which meets
‘a roal necd of the communitys '

(c) kan efflclent administrative set-up as well as a competent
"executlve,. o

(a) 'the_existenca of éualified agoncy personncl or the aﬁailability
of qQualified outsidé help; and,

(¢) an bffoctlve worklng relationship between the agoney and the -

school.
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42. The choice of an agency should be dotormined solely by the prior
noed of students to achieve a rocogniged degres of competence in fisld
work. In order to achieve this, evory school of social work should
have a staff member responsible for placement, supervision and direction
of the students in field work. The day-to-day supervision of students
in the field would normally be the direct responsibility of the agency
to which the students are attachod, but the sta?f members should remain
in closo'bohsultation with tho agency in order to assoss tho degree of
progross of thc'student as well as to evaluatc the rolevance of the
agency programme to the school pProgramme. For examplo, when block
placemont of students for field work is hecessary or desgirable, the
staff member respongible for training should either accompany the-
studerts on their assignments or pay frequent visits in order to
determine their Progross. Such an arrangement would not pfeclu&e
other members of the éféff of the school with Spocific interests from

taking an active part in the students practical work supervision.

43. It is important from the outset that both agency and student should
understand what is expccted of them in the training process. In order

to avoid confusion ang poésible conflict of opinion, it must be made’

clear that tho studont is attached to.the agency for training and not ag -

an additional member of the staff. Lt the same time, the student must
understand that while ho remains responsible to the school authorities,
he must conform to the working conditions,; policies and objoctives of

the agoncies,

44. There are various devices which have been used to.ensure coO—-0per-
ation and happy working relationships bétween‘agéncy and school in the
supervision of field work. For examplio, thora might be frequent dig-
cussions bstween agency supervisors éhd'stéff of the school. Again,
narrative reports required from students describing their field work
eXperignce can be used through dlassrécm'disoussion to evaluate field
work practice. Some schools have found that the Preparation of figld

work manuals in consultation with the Supervising agency conoerned, have
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beon beneficial in ensuring co-—-operation and alse in kecplng training

methods up to. date.

45. More formal contacts betweon school and agency should be malntained,
for example, through agency representation on school councils and
committeos. Whero councils of soclal scrvice have becn set up, the
school of social work should be reproessnted on them. The staff of
schools should also be prepared to serve on agoncy committcces if they

arc¢ asked to do =o.

46. Tho duration of field work in rolation to course work will depend
largély on the length of the ontire course. It was genorally agreed,
however, that at least 3 months of practical work shouléd be set aside

in a course lasting 12 months. An initial period of orientation before
placing studasnts should always be provided for. The duration of such
orientation will depend on the needs and requirements of the individual

or group af students.

AT The need to train agency workers as field work supcrvisors so that
‘they cen compeiently supervisc as well as train students is important. '
It may be difficult immediately to reach a level of competence which all
schools consider necessary. It may, therefore, be necessary for schools
of social work to mzke the bost use of tho agencies immediately available
through more direct help and supcrvisicn in the field from their staff.
Lt the same time schools should provide courses in field work supervision
for agency workors. Mestings at which agency field work superviscrs

are briefed should bc held as often as is practicabie.

48, It is advantageous to associate fisld work agenciecs with the overall
planning of social work courses in order to lend a practical background
to theoretical courses. Reproesentation of field work agencies on
curriculum committees or bozrds would help to ensure that the needs of
the studonts and the facilities and requirements of the agoncies are
given duc consideration. One methcd which has been uged to help

maintain co-operation is the periodic submission, from agonciscs, of
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answers to quostionnzirss proparced by tho schocl to ascertain the
effectivenvss and tho relationshinp botween thoory and practiceo as

A

understeood by the agencios. 4 ostudy of such guestionnaires could

influence ths design of the currieulium. Cars must be taken not to

attach too much influsnce to sush subjective asscssment.

CHAPTER IV. IN-8PAVICD TRAINDNG TFOR S0CL.LL WORK AND ITS RILATION TO
SCHOOLS om SOCTAL TouK.

49+ This chaopter deoals -writh ir-service training, its objects, organ-
ization, duration and centent; a5 woll as iic relationship with schools

of social work.

50. Learning is a conbtinnous pfccesé and worliers in any ficld requife
trainiﬁg throughout their working coreors. T4 foliows from this, that
in-cervice fratnine forss an FLO;;OI cory in the training of social
woerkers . ta the ebsorce 7 Tormal training covrins Tor professional
workaors, in_?er#ioe training ascumcs an even groatér significance and,

in soms covvirice in Afrilsa  whor profezsionagl seoslal workers arc Scarce,

the majer pazi o Treiricr i1l hava Lo ba 2iven By in-eervice methodo.
It should be webol hueso thas inezorvice treining is not a substitute for
profossions]l tuaoind

T B . 1 s T ST = g ~Tres 3
Tndloshara sveh training g oped zvailable, in-

service Uraiving slont nust bo corside~od At el Tomporary expedient.

51. Tho aim of in-sarvisa vraining programmos shouild bes

L

(a) to provids coniinuous tiaining for staff and “o train an
affective cadre of Tinld wonkows in methels, jochnigues and
ekl 19 in tho varicus cooial woill £Iolug such as casework,

goovp work and commund ty organizeticon and usvelopunents

Fh

(p) 4c provide a baekground of tra 2ining for ‘those who may not

have had +he opportunity %o acquire formal cducation; and,
(o) to hely in the preperation of training matzrial based on

rractical rurzoievnce withir bha context of thoe tradition

and sul ture of the SoUntr .
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52. The responsibility for providing in-service training rosts with
the welfare agency whethsr public or private. Where there are
mipisirics and departments of social affairs in the public sector,
provision should be made for a section or a division to deal with
in-service iraining. In the private sector, every agency cmploying
gocial workers should dosignatc experienced workers to undertake
in-gorvice training for all mombers of its staff. In countrics
wherc councils of social services are establishod, such councils
should advisc on and assist in in-service training programmcs, and
may in somo cases act for agoncios iﬁ providing in-service training

COuUrses.

53; In-service training is & continuous process but the amount of
time givon to now entrants will depend on the need and type of job
and the structure of the agency. It is.clear that a new entrant to
vhe field of social work should have a sufficiently intensive period

of in-service training undor competent supervisors.

54. In—service training should provide opportunities for further
training courses for all kindé of workers. This could he done through
periodic short coursos, scminars and conferences. These continuous
training courscs are not only intended to improve skills or 4o develop
new skills, but alsc to provide opportunities for those who are able

t0 benefit from meore formal professional training.

55. The content of the programmo of in-service training should include
both theory and practice, but the amount of theory in most cases, should
beuloss than.the practical work. Teaching should be undertaken by
démonstration rather than by precept and should he rclatod strictly to

the rcalities of the job. It thercfore follows that in-service training

courses should be designed according to an agroed programme.

55. Ono of tﬁe problems of establishing in-service courses for new

entrante is that appointments are not always made at the same time. In
the public scctor this difficulty is not so apparsnt, so it is suggesiod
that whensvor sor=ible new entrants o private agencies should share in

tho coursos with new entrants to the public scetor.
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57. With rogard to the relationship that should cxist between in-sorvice
training courscs and schools of social work, various suggestions wore made.
It was generally agreed that there should be a definite link-up between
such programmes and the schools. Whether or net the link should be formal
or informal would depend on the =zet-up in each country. Gxamples were
given in which schools of social work had a formal arrangemcnt for itraining
supervisors of private agencices and in some cases undertook in-service

training through their own staff.

58. As in-gervice training for such staff 1s purposive, it is nocessary
to provide adcquate machinery for assessing the progress achieved by the
traincec and the relevance of the course. Reference has already been
meds o metheds for sdssegsing the value of in-service ‘craining.1 S0
far az tho traince is concerned, he should be obliged to submit 4o his
school superviscrs periodic reports showing what kind of work he has

been doing and what he feels he has got out of it.

59. In order to make in-service iraining programmes effective, there is
an urgent necd for the provision of teaching materials and aides such as

tudy kite, handoocks, audio-visual aides, staff bulletins, manuals, etc.

2

o
‘he proparaition of such tsaching material should be undertaken by those

+3

responsible for in-sorvice iralning 1in coﬁjunction with schools of social
vork. WHeading naserial should bo simple and explicit and should be

adapisd to the noceds and language of the country or arsa.

60. In tho cans of small numbers of trainegs attached to an agency, it
may only be vossible for poriodic reports by traineés to be submitted.

In the casc of largu numbers, periodic mcetings and supervisory conferences

U2

botwoen cupatvicor and employing agency should be held and the students’

-~
|

Progress nolo

6l. 4n agpossrent of the traince is to be made on the basis of all

repcrts T cgoncics to which he has been attached. Trainecs should bhe
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guided on the method of writing such reports. Supervising agencies
should keep in close.contact with training agencics to discusa trainces!

neods and follow up thoir progross.

52, It should be borne in mind also that in-service tralning doos not
mean only attachment to an agency but alego an opportunity to work
dlreotly undor a morc experienced officer in the traineds own agency.‘
iralnces should be encouraged to oxpress their views as to the content

of thc coursos and the methods used in order to help the tralnlng centres
in planning for ths programmes or in modifying the cxisting ones as needs

indicate. Questionnaires could be used in this respect also.

63. Countries should avail thomsclves of multi—latoral and bi~lateral
ald in the form of advisers, training matorial, equiﬁment, fellowships
and study tours, regional and sub-regional seminars, particularly for
psrsons from countries of the same background. Where advisers are used
thore should always be a local counterpart to carry on when the adv1ser
1oavos. Ono of the probloms and difficulties in running an in-service
treining programme is lack of adequate funds %o pay out-of-pocket
expenscs of outside lecturers and supervisors. While this should be a
legitimate charge on the govornment there may be circumstances in which
1ntornutlonal aid either through the United Nations specialized sgencies

or the intcernational voluntary socicties could be sought.

64. Lxtra~mural departments of universitiocs may assist materially in
setting up courses of in~ssrvice training and together with schools of
social work should be encouraged to participate in training schemes.
They alsc have staff available or can obtain them from outside for
funning short courses which could be of value in the training of soceial

workors.

e A Rt £ 31 ot aa Ry i o e < Eoe me e e



3/CN.14/5wis /35
Page 22

CHLPTR V. REL.TTONSHIP OF 50uT.i UORK TRLIVING TO RELATID FIELDS.

65. In this chapter the natﬁro of the relationship betweon social work
training and a mumber of allied fields is considered. These fieids
include Comm.inisy Develooment, Heal4h Services, Housing, lgricultursal
Extonsion and Home Deonomics, Social Defence and Rehabilitation of the
dandizepped.. Considerationg was given by the Seminar to thé contribution
which sccial worl:; trainivg could moks 4o *raining in these fields. In
addition to the ficlds for which social workers are recognized as essential,
a3, for example, Family Case Work, thore are a number of other sefvices,
@.g. Health, Justico ancd Fducation, in vwiich & social worker verforms
complementary funciions for wiloh vecisl work training is necessary.

In these relsted fields, socia1 work training has both relevance and

value for members of their staff.

66. Communi ty Develeoonont.  Many ‘governments inp 4ifrica, faced with the
urgent osroblan of national development and reconstruction, have embarked
upon gemmunity dovelonurns of PROSTALNES, 43 a means of involving the psople
thomsolves in their own ceveiopnent, in order to Tacilitato the task of
promoting national ecercnie LTOWLL "nt soctal advancement. The efforts

of planners, adminict=ntooo anc il loadoirs are thereby macs more effective.
P 3 2

67. By its very definition, communily devolopment has a conasiderable social
work contant. The most important aueiification of the community develop~
ment worker is hig ability to work with reonlc 50 2s to develop their
capacity to form Judgensils. 40 fotoriing goals to be achieved, and to

help them to adapt to rapid economic, political and sccial changs.

63. In some of the counirics ropresented as She Seminar, sociasl workers
and communi ty development worksrs wore alroady roceiving a common basio
training, at profossicnal levels. In others, sonial workers wore
inereasingly beirz s2llcd upen wo assist in the training of communi ty
development workers. Tha Senzrar arroed generally that thore was the
need for a common basic training for connunity development and socisl

workers and tha® schools of sonial work were the obvious centros to give
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background training for community development. Tho participants

wished to rccommend that where such schools were alroady esteblished,

the training fer community development officers should be provided in

such schocls. +5 far as communiiy developmont assistants (viliago-level
workers) were concorned, whilst full professional training might not be
necessary, thoso workers should have the advantage of some treining in
gsocial work and that their {Yraining should include a knowledgo of social
work principlee and practice. I+ was strossed that where a team‘aﬁpanch
was neccssary, social workers should form a part of the community dovelop-
ment toeam. It alsgo scemed to the parfiéipanfs that there was the need

to distinguish between community development as a movemont which would
include o creat varloty of scrvices, and community dovclopment as a
method, whc;o social work Sklllg, i.0. skills in working with pcople

and a knowlodgo of human relations ars of great importancao.

69. In this raspoct, *he Semirar rccalled the following recommendations

from previous United Nations meetings, which it fully eondorsed:

Mifrican ccuntrics engaged in social welfare and community development
promJaw$eé ghould cstablish schools of social work and communi ty
develormont ablc to give tho same basic training to all social
wolfare and community dovelopment porsonnel irrespective of their
spocial fi2ld, i.e. whothor they aro urban or rural woelfare or

. - nl
comminity developmont workors.n

The Unitod Nations .isia and Far sast Sceminar on Training for Community
Development and Social Work defined the functions of community developmont

workers and recomwonded that the United Nations should gncourage Govermmonts -

4o utilize fully the services and rcosources provided by the
schoole of social work in the training of community develop-
mant workors."g/

- _ .
:;Unlted Nations Fopor: on the Workshop oan Urbanization ( E/CN.14/MO=
ST/TA0/Ser.0/57:  ST/:0./Sor.T/4).

Report of the UN isia and Fer Gast Seminar on Training for Community
Developmernt and Social Workers. (Tud/“F“/4/21 July, 1958)
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70. Informal adult oducation, as a process for imparting skills,
influencing attitudes and for providing the framc of mind conducive

to sclf-improvemcent, is essentially an aspect of community dovelopment.
Informal oducation may includc cverything from mass litoracy to the
possibility of more organiszed training courses and doemonstration in
craftsmanship, home economics, citizcnship and various other methods

and technical skills.

7l. agriculture and Home Hconomics. The extonsion scrvices of

agricul ture and home economics, as has alrcady been pointed out, do

Toly %o some extent upon processes of informal "out-of-school' education
and social group work methcds to bring assistance to rural communitics,
in the improvement of agricultural and livestock production, home
utilization of farm produce, improvement of nutritional levels,; child-
care and training and the organization and management of rcsources

within the home. Tho Seminar considered that since both home economios
and social work were concernsgd with the improvement of home iife, but
were often soparated adminigtratively as well as un-coordinated in
practice, the value of coordination of the training for social work and
home economics could not be over-stated. This might be done by an
interchange of teachors between institutions and schools of social work
and home economics training courses, rospectively, and in planning of

the curricula. It was appreciated by the Seminar that more detailed
planning would be nccded to achieve this co-ordination and it recommended
that a closer study of the problem should be given at local, national and

international leveols.

Ll

72,  Health Services. The Seminar accepted from the outset the fact

that heoalth workers are also engaged in forms of social work in much the
sane way as soclal workers often are involved in community health pro-
grammes. Participants from some countries explained the various ways
whereby aspects of social work had boen introduced into the training of
doctors, nurses and public healih workers and, similarly, in bringing

aspects of health work into tho training of social workers. The
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suggestion was made that the health component in' the curricula of - soofsl -
work sohools should be taught by ‘professionally quallfied people. There
was also & general feoling that social workers and publlc health workers
should be glven the opportunity of joint training and experlsnce. The
attentlon of the Seminar was particularly drawn to the effects on |
1nd1v1duals and. the family of social problems arlslng from urbanlzatlon
and in partlcular the problem of working mothers. Refersence was made to
& report of UN and WHO Joint Ixport Committee on Day Care Cenires and
Institutions for the Care of Children, which.sitessed -the- 1mportancs‘”L

of the tralnlng of psrsonnol for those services.

73. Social -work tralnlng in prevsntlve components of health work is
neoded at all levels by workers. The WHO representative observed that
an expert committoe in obstotrics and gynaecology had oalled for more.
social work training in courses Whlch had up to now been 1argely clinicals
and that theé rolé of social work tzalnlng in programmes of rehabilitation
of physically and montally handlcappod persons also called for closer
co~operation between medical and health workers on the ong hand and _
social workers on the othor. Only a vory narrow d1v1slon exlsts between
the medical and social componen+s in much of the work for the handicappeds

and in all rehabilitation programmos, social work tralnlng is essential.

T4. In aopect of rshabllltatlon Whlch &also received consideration was the
whole range of 1nst1tutlonal care and treatment.  Participants felt that
whoreas in the past,tralnlng for institutions had been largely.a matter

of housokceping and custodial care, thore was an obvnous need for workers
in institutions to receive tralnrng that 1ncluded the relevant aspects. .of

sogcial work and health.

75. The Seminar stressed tho urgent noed for a more systematic gtudy of
the way in which sccial work schobls and medlcal and hoalth training
1nst1tutions‘could-co—operats in thozr tralnlng programmes., Where schools
of social work are alrcady cstabllshed, they might co-oporate with health
training institutions wlshlng t0 1mpart soclal subaocts to their students
and might themsélves wish to take an activa role in oncouraglng the use of

the school's facilities by bealth institutions.
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76. Social Defence. There seemed no doubt that social work tralnlng

wag needed for all aepecte of social defence. This would be at various
levels accordlng to the functions to be rerformed. ' Full profeSSLOnal
training would be needed for some aspects of gocial defence, whllst
shorter courses could be devised for prison, pollce, after care and other
welfare workers concerned with the social work of the law courts and

departments of Justlce.

CHALPTIR VI. RECOMMUND.TIONS OF THS SEMIN.R.

4t Under "ZSSINTIAL CONDITIONS FOR THZ DEVSLOPMINT OF 4 SCHOOL OF
SOCILL WORK",

1. (Establishment of Schools)

The Seminar,‘
(1) Recognizing the need for determining the perticular noeds
- of each country, in order to assign priorities and to utilize
fully the available resources;

(ii) Recommends that before a decision is taken on the establishment
and objectives of a school of social work, the countiry concerned
should undertake a Survey, to discover the type and level of
soeclal work required, the number of soeial workers needed in
each field of development, the numbers and types of persons
available to be trained and the availability of qualified

poorle to teach in the school.

E The Seminar recommcnds that training for professional social work
should prepare social workers for administrative and supervisory

positions in the social services, as well as for field work.

3. The Sominar recommends that, as a rule, students under eighteen
yoars of age should not be admitted to schoole of social work:
and that whore students under eighteon ycars of age have to be
considered, they may bo given some experience of werking in the
social sorvices, with the idea of providing on-the~job training, -

until they attain’ ‘the minimum age of cighteon and can be admitted.
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4. The Seminar,

(i) Rocognizing the language difficultics which are likely
tc arise where a school of social work admisc students
from more than one country or whero field placomonts
require students to work with pecple who do nol speak

their language,

(ii) Rocommends that facilitios ghould be provided to give

inteneive languagse training to thoso students who need

it.

5. The Scminar rocommends that, as far as pogsible, social work
schools should be so staffod as %o allow all prefessional social
work courses to be teught by qualifiod and regular members cf
the staff; end that, where available; the scrvices of qualified
local siaff of “he country in which the social work training is
being given ghould be utilized in the ftraining programme of the

schocls.

6. The Scminar,
(i) While roncgrising the advantages to be derived from an

established rolaiionship with a university or ministry,

(ii) Rocoamends that the objective should always bo to give as
mazh frecodcr as possible for the school to develop its own
policy, “ezching mothods and vescarchy, with the vicw o
helping the school o make an independent contribution in

all fielcds of social wolfare and community development.

T The Seminax,
(1) In core’der'ng the nsed for integrating soecial science
eontent in social work tralning,
(ii) sadorscct the following ceonclusions mads by the UN/*TESCO
joint mewiing of expoosts on the Contribution of Social

Seiences in Scoial Work Irailning:
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1. Content in the human and socizl scicnces can be selected for
its relevance to social work education and taught in courses
which integrate what is selectoed from related disciplines.
This means that the members of %his mgeting concur: for purpoaes
of social work education, each scientific discipline need not

be taught in its own right, zs a separate discipline.

2. Content bearing upon an understanding of 'man' as a bio=-psycho~
social being might be organized in an intcgrated way for teaching .
social work gtudents. inother starting point for integration
might be the concept of 'society':

The over-all aim of the teaching of content on ®=n and society
is an understanding of human behaviour.

The issue of how appropriate contont is to be selected is con-
sidered in scction L of those conclusionsih/ Responsibility for
the integration of appropriate contont on man and socioty may
have to rost primarily with social scientists.

Integration of content on man and society should take into
account the desired goal of the student's emerging from his
training with a2 global understanding of man-in-society - that

is, the relaticonships botween man and society.

3+ Thero arc both advantages and disadvantages in teaching tho
 social scicnces as ecither separate disciplines or in an inte-
grated way. In-so-far as the disadvantages of tho integrated
approach can be made explicit, their deleterious effects may
be minimizod. Some of tho possible disadvantages are:
(a) Integration is a challenge to the specialized scientist
and requires greater preparation in his teaching. He
must know and be able to draw upon many related disciplines.

If he docs not, integration will be spurious.

i:E. Seleoction of Social Seicnco Content. It is assumecd that the guiding
Principle in sclecting socizl science contont should be what social workors
nood to kneow in order to function intelligently and sonsitively in thcir work
with individuals, groups, institutions and communitics. More specifically,
social workers must b¢ zble to make accurate azgsessmonts of neod and to plan
and participate in cxhcuting preventive and romadial action, taking into
account oaoontial paycholosiecal, zocinl and ewltural (s well as political

&

and oconomic) forces in any situation.
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(b) Attention to differcn’t schoois of thought and to key concepts
in the disciplines drawn upon may have to be incomplete.
(c) There may be a tondoncy toward ovor-simplification in tho

- trcatmeont of some complex problems.

4. Whore circumstances requirc temporary compromisc with less than
completc and diversc prosentation of complex probloms, it is assumed
that toachors of integratcd social scionce contont, in tho scientific
spirit, will still alludc to tho fact that thore aro other achools of
thought and ramifications of the probloms discussod which cannot be
fully prosonted. Studonts should emerge with an awarcnoss thaf they
arc being meroly introduced to a ficld of knowlodge. Thoy will havo
much moro to loarn aftor thoir formal oducation is ovor., Similarly,
tho social gecionces will continually dovelop now knowledge, modifying

thoir carlicor formulations.

5 Whorcas the introductory intogratcd courses in tho social scioncés will
consist largoly of presontations by tho instrucior of descriptive and
analytical matcrial, *thc wdvanced course should provide opportunities
for studonts to discuss and to got information on spocific probloms'of
thcory and method in diffcroat social scicnce disciplincs as they are

related to social work training.

6. Integrated social scionco cont mt, in social work oducation, should
bo visualizod as having threc stages: (a) provision of fundamontal
knowlodgos (b) integration of this knowlcdge with the toaching and
learning of social work kacwiodlge, mothods and skills; (e¢) training
which provides for a caroful analysis of tho two-way rclationship
betwoen social scionce znd othor baskground knowliedgo, and social
work knowledgo, methods, skilles ard rolated oxpericnce. In a
givon cducational situation, of coursc, any of thesc stages may be

. . . . . 1
omittod because of circuasvances peculiar to the training settlng.ﬂ/

i:Roport of a United Neilons/UNISCO meoting of oxports on the Contribution
of Soclal Sciencece in Social Worlk Iraining, Paris, 1960 (Pagos 20 and 21).
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Tha Seminar recommends that a study bo undertaken of existing
litcraturs andrtraining material available to schools of social
Wwork in .frican countfies with & view to determining their
suitability and relevence to the wfrican situation, and to find
ways and means of adapting such material for use in the African
sotting; that more concentrated effort be made to deve}op local
professional literature and training material based upon local .
-eXperiences and conditions and suited to the educational levels

of the training. It'is further recommonded that, where indicated,

international assistance be sought for such efforts.

The Seminar recommends that consideration be given to the

éstablishment of sub-regional institutions for treining sonior

level Personnel for administrative, teaching and supcrvisory

rosponsibilities in soecial work.

Bs"Under "RILLTIONSHIP OF COURSZ WORK TO FISLD WORK"

10.

The Seminar,
(1) Recognizing the importance of field work in relation to

“8oclial work training and the nesd to ensurc that a minimum
period of practical work for students will be provided in

. social work training courses,

(ii) Recommends that at loast threc months of practical fiold
work should be given in a training course lasting twelve
months. |

C: Under "“IN-3ZRVICH TRLINING FOR SOCTIAL WORK™

11.

Tho Scminer rscommends that in-servigs training as a continuoud
process forming an integral part of the training of worketrs, should
be provided foriall types and levols of personnel engaged in goeial

work.
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T

D: Under "RLL.LTIONSHIP OF SOCI.L WORK TR.LINING TO RIL.LTOD FIZLDSM.

12. The Seminar recommonds-that“ways and means of developing closer
co-operation and communication between training institutions of
social work and training establishments of #1lied diseiplines,
with the purpose of.crcating bettof'undérsﬁanding and ensuring
co-operative action, should beo sxpioféd at national and intor-

national leovels.

13. The Sominar endorses fully the following recommcndations

"ifrican countries engaged in social welfare and cbmmunity
dovelopment programmes should ostablish schools of social
work and community development able to give the same basic
training to all social wolfare and community development
personnél irrespective of their special ficld, i.o. whether
they are urban or rural welfare or community developmont

) 1
workersa".

z:UI\I ﬁeport ¢n the Workshop on Urbanization (B/GN.14/MOzST/TAO
Ser. ¢/57: ST/S0./Ser.T/.)
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P.0. Box 262, Kampala.

Consultants

Miss J. Sylvain

Social Welfare Ldviser to the Ivory Coast

o/o Directour des Liffaires sociales

Ministore du travail ot des Lffaires sociales,

B.P, 1755, 4bidjan. . Lot g _—

CO‘tG d'IVOlI‘e. S RN S A R ORI

Mr. W.H. Chinn

Ldviser on Social Development

Department of Tochnical Co-operation

Hland House,

Stag Ploce

London S.W.1. _
ZGngland DI

United Nations Children's Fund and Specialized “gencles
Fond International de Becours-a. l‘Enfanoe et Lgences Speclallseas

United Nations Children's Fund

Mr. J. Kabcha
UNICSF Cfficer
Dast Lfrica .rea
P.0. Box 3298
Kampala

Uganda



L/CN.14/SWTL/35
Page 34 ‘

PAO

Miss Jeanne Bouman

FALO Regional Home Lconomios Officer for Bast ifrica,
c/o UNTAB

P.0. Box 9182

Dar-es—Salaam

Tanganyika

W30

Dr. Zdith Llexander

WHO Senior Medical Officer, Maternal and Child Health
P.0. Box 30016

Nairobi

Kenya

ILO

Mr. @. Marland

International Labour Organization Officer
P.0. Box 9212

Dar-es—-Salaam

Tanganyika

Representative of the Department of Bconomic and Social Lffairs

Migs Martha Branscombe
Chief

Social Services Section
United Nations

New York

Liaison Officer

Mr. H.H. Perreira

Principal Social Welfare Officer = . .
Ministry of Local Government and’ 5001a1 Welfare.
P.0. Box R.W. 27

Ridgoway

Lusaka

Northern Rhodesia



B/CN.14/8WTL/35
Page 35

6. Members of the secretariat
Menbres du secretariat

Mr. L.W. Mathu SR
Special Assistant to Dxecutive Secretary
Deconomic Commission for Africa
representing the IHxecutive Secretary

-

¥r. J. Riby-Williams
Chief

Social .iffairs Section:
Seminar Secretary

Mr. Nikom Chandravithun - - '
Social Affairs Officer

Lssistant Secretary

Miss D. Barrack - Ipterpreter
Miss C. Mardon .f;;ﬁﬁ?iéréféf
Migs M Poffet !~ Interpreter -
Miss J. do Mosa - fﬁ%éfp}aﬁer
Miss R.JM. Borlat - Translator
Mr. R. Pickering - Translator
Mrgo Qacoiihan Degbr = Secretary/Stenographer
Mfé.kPauln B;chanan - issistant to Liaison Officer
Mrs. Rosa Ferreira - .ssistant to Liaison Officer
Mrs. Judy Lyhn =~ ~ .issistant to Liaison Officér
Mrs. Beryl Nicholson - A531atant to Llalson Offlcer
Mrs. Mary Aitken - uecretary

Mrs. Goral lMcKenna ~ Secretary

o




E/CN. 14/sw1m/35

Page 36

I.
IT.
ITT.
Iv.

VIII.

IX.

XI.

ANNEX II
AGENDA

Opening Addresses
Blgction of Chairman and two Vice-Chairmen
Adoption of Agenda ’

Agreement on Working Groups, Drafting Committees
and Seminar Steering Committee

Country Statements on development of social work
training programmes

Patterns of development of social work training
programmes in Africa.

BEessential conditions in the development of a school
of social work - the utilization of available resources
such as universities, institutes; development of curriculas,
recruitment of students and staff, field placements, stc.

The relationship of field work to course work.

The role of in-service training programmes for social welfare;
and the relationship of such programmes to schools of social
work .

The relationship of social work training to other related pro-
grammes - community developmont health, home economics, adult
education, otc.

Adoption of the report of the Seminar.
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ANNEX 111 ‘
DAILY PROGRAMME OF WORK
Monday, 21 October, 1963
10,00 a.m. _ _tbFormal Opening Sessxonrtt;

Offipial Opening by H... the Governor
- Address by Dr. Kenneth Kaunda
. Btatement by Mr. Mathu
(representing Executive Secretary
© of BCA, Addis Ababa)
- .Statement by Miss M. Branscombe
(UN Department of Bconomic and
Social Affairs)

E Response by Participanta4mgim;£;ﬂ.;;;;
o (Break for tea)
11,30 a.m. Plenary Session (Chairman =°

LMry BoW. Mathu) Coialoololn iial i

“Agenda item I[I: #lection of Chairman
and two Vice-Chairmen ‘
Agenda jtem III: Ldoption of .genda
figenda item IV: Agreement on Working
Groups, Drafting Commlttees and Steerlng
toCommittee. UL AL T TS SO USE

(Break for lunch)

4.30 p.m. : . Offiéial Opening of Oppenheimer
: College Hall and Library, by
- His Worahip, The Mayor of Lusaka.

Tuesday, 22 October, 1963 -
8.30 aum. = 12,30 pem, - .  P1enary Session . . oo

ugenda jtem V: Country Statements
_ , , (Break for lunch)
2430 peme ~ 4,30 pems " Plenary Session

Agenda item VI: Patterns of development
of soeial work training programmes in
sfrica. Introductory Statement hy UN
secrotariat on general field of social
work training (Working Papers %o be
introduced by (1)} Dr. R. Mills and

(2) Madame Briere and Miss Sylvain and
(3) Mr. W. Clifford - to be followed by
general discusgsion.
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Wodnesday, 23 October, 1963,
F.30 aeme — 12,30 peme. Plenary Session.

Agenda item VI: Patterns of development
of social work training programies in
ifrica {continued)

(Break for lunch)

2.30 pome ~ 4.30 pam... . ¢ . . Plenary Session.

Lgonda itom VII: Zssential conditions
in the development of a school of social
work. — utilization of available resources
{Institutes, universitics, otc.) curriculae
. ‘reéruitment of studonts and staff, field
placements, ete. (To be introduced by
. Migs Imru)

6,30 pom. to 7.30 pem. . - - ‘Cogktail Party - Government House given
by H.E. the Governor

Thursday, 24 October, 1963
8,30 a.me = 10,30 g, L - ?lehary Sesgsion.

agonda item VIII: The Relationship of
 Field Work to Course Work. (To be-
introduced by Dr. M.F. Badrawy)

_ . ‘ (Break for coffce)
11.30 aame. = 12.30 Py o Plonary Session

Agenda item IX: The Role of In—service
Training Programmes for Sccial Welfares
and the Relationship of such programmes to
‘gochools of social work.

{to be introduced by Mr. J. Kawuki)

(Break for lunch)

2.30 pems — 4,30 pum. .- Working Groups Session.

Working Group 4:  sigenda items VII and
VIiII: Essential Conditions in the
Development of a School of Social Works
end Relationship of -field work bo. course
work.

Working Group B: ALgenrnda item IX:
I~sorvice Training Programmes and their
Relationship to Schools of Social Work.



. Tuesday, 29 Octobpr; 1963 -

y ;t]ﬂ‘;‘.

Friday, 25 October, 1963
Morning

Afternoon

Saturday, 26 October, 1963
Morning and Afternoon:

Morning and Afternoon:

'Evening:

- Wednesday, 30 Ootober, 1963

Everings .
Thursday, 31 ‘October, 1963

Morning snd Mtgrﬂm;_

" Morningi

~ Aftetnoon:t ...

)
»

. Bvening:

Friday, 1-November, 1983
Morning:

11.00 a.m.

»

‘adult education, eto.

_‘Draftihgwcommittees
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Plenary Session.

Agenda item X: The Relationship of

Social Work Training to cther related
programmes - community development,

health, home economies, social defancs,

(to be 1ed by

& panel including Mr. W.H. Chinn, WHQ
Representative, FAO Representative and

Mr. W. Clifford). Working paper on

Social Defence prepared by Mr. W. Clifford.

Working Group Sessions.

‘Working Group Sessions

. Working Group Sessions )
"~ Civic Reception in Mayor's Parlour

Dihné;;?arfy by Oppenhoimer.Cellage

Individual Study of Draft.Reports

Pléna:xﬁ&ession
Consideration of Draft Report
Cocktail Party, Ridgeway Hotel dy UN’

ECA from 7.00 p.m. to 8.00 p.m.

Plenary Session

Agenda item XI. Consideration of Draft
Report (continued) and Adoption of Pinal
Report

. Pormal Closing Session.
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GROUP A.
LEADBR;
GROUP B.
LEADER:

ANNEX IV

ORGANIZATION OF THE WORKING GROUPS

_ SUBJDGT. FOR DISCUSSION: ~

igonda Ttem VII. HEssontial Conditions in the
Development of a School of Social Work.

'”'Misé/ﬁ; Inru

Madame Brisre, Dr. R. Mills, Mlle J . Razaiarinoro,
Miss Sylvain, Mr, W. Clifford,.Dr, E. ilexander,
Miss J. Boumen and Mr. Kaboha, arid Miss Branscombe

SUBJECT FOR DISGUSSION:_'

igenda Item VIII, Relationship of Field Work to

 Course Work. Agenda Item IX. The Role of In=semwice

Training Programmes for' Bodial Welfare and the .
relationship of such prqgrhﬁﬂﬁé*%b"aéhbolé‘df“spcial
work. U

DI“- M-F- Badl'aw N ) i : - ,
Mr. J. Kawuki, Mr, B,L. Jegede, Mr. R, Douglas,’

‘Madamo M « Sivomey, Mr,. Chinn, Mr, Riby-Williams,
~ and Mr. Nf_Chandravithun. Tl e
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ANNEX V-

List of Doguments for the
Seminar on Social Work Training in Africa

Document No. =~ = =~ o Title of Documents

Working Papers

B/CN.14/SWT4/1 © . .. .Aeenda - |
B/CN.L4/SWTL/2 . - . . Patterns of Development of Social

o Welfare Training Programmes in thé

- English-speaking Countries.
S ~ Dr. R. Mills.

R/ON.14/50TA/3 - “ssential Conditions in the Development . -

o : of & Schoeol of Social Work. . LT

Mrs. Hﬁ Castol.

B/ON.14/SWRL/4 © Sosial Work Training in Africa.
' Mr. W. Clifford. oo
B/CN.14/SWDL/5  Rolationship of Social Work Training

.to Soecial Defencs.
Mr. W. Ciifford,

B/CN.14/SWI./6 +* - Dssential Conditions in the Development
of a Schoel of Social Work. o
Madame_H. Diallo. P T

E/CN.14/SWTA/7 Patterns of Devolopment of Social Work

L : . Training Programmes in the French-speaking
Lfrican Countries. '
Miss J. Sylvain.

B/ON.14/3WTA/8 _ Daily Programme
E/CN.14/SWD./8/Rev.1: = ° Daily Programme
V.B/CN.14/SWTA/8/Rev.2 Daily Programme
B/CN.14/SWTi/8/Rev.2 Corrigendum of Daily Programme
B/CN.14/SWTL/9 Provisional List of Participants
B/ON.14/3WT./9/Rev.1 Final List of Participants
" B/CN.14/3WT./10 Cancelled .
3/CN.14/sWT4 /1], The Role of In-Service Training Pro-

grammas for Social Welfare and the -
Relationship of such Programmes to ,
_ Schools of Social Work. Mr. J. Kawuki. .
5/0N.14/SWTA/12 | The Relationship of Field Work to Course
S ' Aork. Dr. M.F. Badrawy. S

L/CN .14/SW1.L/12/Corri gendun
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3/CN.14/SWTL/13

B/CN.14/SWD./13/Rev.1

L/CN.14/SWTi/14

3/CN.14/8WT4/15

L/CN.14/3WTL/16

L/CN.14/5WTa /17
3/CN.14/3WTA/18

B/ON.14/3W1A/19
3/CN.14/SWT4/20

Z/0N.14/SWDA/21
3/CN.14/SWTs/22
L/CN.14/SWTL/23

5/0N.14/SWTA/24

L/CN.14/SWTA/24/Rev .Y

E/CN.14/SWI./25
n/cN.14/sWrL/26

B/CN.14/5WTa/27

T/CN.14/SWTA/27 Rev,.l

S/CN.14/5WT./28

T/CN.14/SWT./29
5/CN.14/5WT./30

3/0N.14/sWTa/31
S/CN.14/8WT./32
B/0N.14/SWTi/33
T/CN.14/SWT./34
L/CN.14/SWT.L/35

List of Doocuments.
List of Documents.
Order of the Day.
Monday 21 October 1963.

Opening Speech by Dr. Kenneth Kaunda,
tha Winister of Local Government and
Social Welfare at the opening session
on 21 October, 1963.

Address of Welcome by His Excellencj

the Governor of Northern Rhodesia st
the opening session on 21 Octaber, 1963. .

General information for participants.

Statement on behalf of the Exeoutive
Secretary of the Beonomic Commission

for Lfrica by Mr. B.W. Mathu, Special "

21 October, 1963.

Cancelled.
Order of the Day, Wednesday, 23 October, 1963.
‘Prooeedings‘for the Meeting on

22 October, 1963.

Organization of the Working
Order of the Day, Thursday,
Proceedings for the Meeting

23 Ooctober, 1963,

Order of the Day, Friday 25
Order of the Day, Friday 25

Procesdings for the Meeting

24 October, 1963.

Order of the Day, Saturday,
Proceedings for the Mecting

25 October, 1963.

Asgistant to the Exeoutive Secretary.
Order of the Day, Tuesday, 22 Ootober, 1963.

Proceedings for the Meeting on

Organization of the Working Groups. -

Groups.

24 October, 1963.

on

October, 1963.
October, 1963,

of .

26 October 1963
of '

Order of the Day, Tuesday 29 Cotober, 1963.
Order of the Day, Wednesday 30 October 1963
Order of the Day, Thursday 31 October 1963
. Order of the Day, Friday 1 November, 1963.
Draft Report.

~



3/0N.14/SWTL/35
Page 43

- B. Background Papers 5
. 1. Training for Social'Work in Africa - T/CN.14/SWCD/7, B/CN.14/SW/3
2. The Organization and Ldministration of SOcial Walfare Services in
~frican Countries - E/CN.14/SWCD/16"
3. International Social Service Review, No. 4, 1958 - ST/SOA/Ser.q/4
4. International Social Service Beview, No. 6, 1960 - ST/S0./Ser.q/6
5. International Social Servica’Review, No. 8, 1961 - ST/S504/Ser.q/8
6. Report ‘of the Seminar on Training for Community Development and
. Social Welfare, hold in Lahore, Pakistan, December 1957. TuA/AF“/@
T The Thlrd Internatlonal Survey on Tralnlng for Social Work.
w BIONLS/331, ST/SOu/S?
8. Report of the UN/UN'SCO Bxpert Group Meating on the Contrlbutlon
- of Soeial Sclences in Social Work Tralnlng.
'9}' Report of the Seminar on Training of Soclal Welfaro Personnel.

(Moutrouge, France, 1962).
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ANNZX VI

Opening spesech by Dr. Kenneth XKaunda,

“. ... the Nifiister of Local Government and
Sccial Welfare at the Opening Session
Lton 2L Ocﬁobér, 19634-= '

Your"ﬁicelléncy; Ladics and Géﬁfiémen,H'”

This is, for me, d véry proud occasion. To have hore the United
Nations, not merely in one of its sections but in three - the Economic
Comm1351on for ufrlca, the Unlted Nations Bureau of Social Affairs, and
the Technlcal u3313tance Hoard '~ to have them as well as such a distinguished
body of Qqnsultants.and experts- com¢ hero to our Oppenheimer College to
discusé the fﬁture of'éoéiél work training in Affida'is indeed an honour
for .hls court*J, a s:vnal pr1v179ge for this Collegs, and, I trust, a
mark of tho vory real estedsm in which Northern Rhodesia and its progress
in s ocial WOTK t" ining is held 1ntcrnat10nally. I join therefore with

Hls‘axcejlor:" in exvonding to you all a very warm welcome %o our country.

Beforz you proceed with your discussions on the training programmes,
I would agk you %o reflect that this College - this institution in which
you are ncw mecliing - is in itself a striking example of the self-help,
the sociel inprovement and the social leadership whieh it preaches.
Nothing is %aught at this College which is not practised and, as the
Minister rosponsible for the Oppenheimer Colloge,; I have good cause to know
that herc you have an imaginative voluntary organization which is formed of
the people and for the poople — you have hero an organization which has
moved ~ both by instinct and by design - in the direction most beneficial

to this couniry and to its neighbours.

Starting with evening lectures in one baock-~room in Cairo Road only
three ycars ago, thig College has doveloped in harmony with the aspirations
and the wishes of the oveople of Norithern Rhodosia. It has brought to
this country a senso of the importance of its social as well as its

economic cdavelazneat. 1% has kept firmly before us that our policy for
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the future must be based on the people rather than plans. It keeps
ug aware that whatever we ﬁo'in the Government is a success or failure
by the extent to which it helps the ordinary man and woman to lead a
better life and to improve his or her own conditions. It reminds us

continually that indepondence has a personal and family meaning as woll

as a national or political significance. The College is working solidly
to produce not only for Northern Rhodesia but for a number of other Lfrican
countries, the trained people who will carry the responsibility for social
policy and for finding the solution to those profound social problens which

are by no means the least of the many obstacles to our future Progress.

When you begin to discuss social work training, therefore, I hope

- you will not lose sight of the vital importance of practising what is
being taught. The people want to see what can be done and not only to
aﬁpreciate what happens to be known. We have here in .ifrica too many
prophets and not enough pioneers. We havo too many advisors and not
enough workcrs. We have too groat a dependance on slogans and not
enough on practical solutions to our problems. Qur people'belong'to
the land snd they belong to the industry which is going to dévelbp here:
but as our children sit in classrooms and fill their notobooks thoy all
too often grow away from the realities of their owm country, they grow
avay from the very land which is their hops for the futurc. They grow
away from the people who have worked to give them the opportunity to
study. OQur great need is to educate poople for uifrica and not merely
to educate people from .ifrica. That is why training hore in ..frica
becomes soc vital to our future progress. Above all, it is important
that we should not teach without practice. It is important that our
educatior should be not merely in knowledge but also in doing what is

*

necessary.

Here in Northern Rhodesia we have no doubt about the problems which
lie ahead. A4t any time we can get a. toam of experts or a number of
learncd individuels to tell us in perhaps more technical detail or in
more academic terms what every man and woman knows from his or her own
experience. We know that there are social problems in our growing towns.

We know that the land is being denuded of its people. We know that a
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balanced economy and & largs number of secondary industries based on

a greatly enlarged agricultural programme will be necessary for our

future growth and advancoment. It is necessary that wo be told at

times how this si‘tuation arose. "It'is,-of course, necoessary that 1t

be outlined for us quantitatively and according to the cultural, economic,

psychological and socioclogical factors which are invelved.

But we sghould nét be satisfied with réports and fecommendatiohs.
We will not meot our needs with pen and ink. We still have to turm
our attention to the ﬁfactical solution to our great problems. We
' thérefore need even more:than advice from the teams of péople who will
help. We need our own people — ¢very one of them -"t0 join in the
great effort to improve themselwes and their country. We need to bBuild
our country with our hands as well as with our heads and by the use of
tools as well as by the use of tongues. ~ We should be proud of hard work
and proud of manual work. We should be prepared to make our own
contribution to the development of our country not merely from behind a
desk but also amongst the people on the land, in the factories, and with
the chiefs and their tribes. The challeénge beforc us is not merely to
unite but to unite in action. Our task is not only to consider but to

create and this by our own efforts.

We are glad that &ou ﬁava'joined us for this Seminar becauss it shows
that this policy of making a practical contribution through social work
education — of havingréfudcnts doing a practical job as well as their
clagsroom work, of buildiﬂg the social éeffices'as well as teaching the
methods - that this policy, wﬂich isg therkeystone of our work here a®
the Oppenheimer College, is one which has commended 1tself to you, and

one about which you want to know mora.

We are glad you have come too, because we would never suggest that
thls Collegs and this country do not have a great deal to learn. Your
combined w1sdom and experience will help us to sce what we should be doing.
Your combined experience will give us the insight into our own 1imitations

and, truo to the tradition of social work cducation, we will be able to

a -



E/CN.14/SWDh/ 35
Page 47

oxamine critically our own contributions and to discover the factors
which are hampering our growth. Indeed, you are beginning ﬁhat I
believe the social workers wOuld'Call‘a‘“caséﬁﬁbnfefenée",'huf your

cage is Africa - an Africa which needs your help not merely to develop
but to dsvelop itself. Self-reliance is your aim for clients. Self-
reliapce,islthe bagsis of social work and you will make a notable con- -
tributidn if you go forward to help Africa stand on its own feet -
1ndependant not only in name. but in fact. And you begin with & great
dlsadvantage 1n that the vast majority of feople have no idea of what -

you are trylng to do.

- We.welcome you as. brothers an&‘colleagues in a drive fbr'ﬁéftér
conditions throughout this fontinent. We share our problems ofﬂuném—
ployment; of family. disintegration, of under-produsction and'iﬁcré$Siﬁé'
poprlations with ‘nearly all the independant countries of Africa. We
all need wvast development programmes.” No one of Our'countriesaéén
depend upon politics or econémics alone to give our peépie the vision of
a better life which they ocan’'achieve if they pull together. We éll need-
the deeper, more -human and more personal attantlon with Whlch soclal .

workers are concernsd.

I would urgeAyou;:hoﬁevéf, $o. Look not only at the narroﬁ'proﬁessional-
needs of ifrica in social work but at the importance of social work for
our total development in these countries. ~ The firet social workers -
the social workers of the 19th century - may not have been fullyﬁpro?
fessional but they were people of deéep conviction and determined action.
They made soclal action & very real part of the nafionaizdevélopment.
It scems to me that whilst we must ensure that we do not 1ag behind in
wfrice in the. production of social workers with high professioﬁal standards
we should also try to recapture some of that early reformihg gpirit which
gave birth to social work: we should seeck the spark of devétion to the
people and the dedication and self-sacrifice which marked the advent of
social work in America and in Burope if we aré to help Africa in this |
crucial period of its growth. His Bxcellency has reforred to the métto

of this College "No man is born of himself alone". This is & slogan we




B/CN.14/SWT4/35
Page 48

could well adopt for the tremendous effort which each one of our countries
i1s to make to develop its resources for the benefit of evsryone. Our
drive should bring in everyone in a deep spirit of serv103 t¢ his neighbour.

We must all pull togesther.

In-Europe and ﬁmerica, soclal work grew naturally out of the people's
demand for better conditions, out of their disgust with the old economic
system and their revulsion from its social consequences. in the African
traditioﬁ,-ﬁe ha#e neverﬂhad need of éocial workers; sociél-problems,have
been (espedially in the rural areas) family problems to be handled within
the family, within the village, within the kinship group.r When ﬁe coma to
towns and see the degradation, when we see our people dsmoralized, when we

see the families broken and men and women confused and bewildered, there is

a great danger that we may accept this as a natural or NECERSATY OCONSEqUENce

of Westerrnization and of education. There is a danger that we may accept
the urban jungle of selfishness as an opportunity to seek our owm advance-
ment and we might leave the less able to faend for themselves. Thera is
already a tendency for some people to despise their own traditional
standards or oustomary ways of life. This is a danger we should -avoid.
Our urbanization can be better to the extent we are prepared to see that

it is better.

Social work and social workers do not then come easily within our
African perspective. We look to the Government to supply our individual
wants; we look to politics as thesolution to many of our problems.
Whilst no one could doubt that politics has, in fact, brought the African
people to a position of dignity, there is no politician of my acguaintance
who believes, that therefore, politics can answer all our problems. We
need your expertiss, therefore, not merely to solve our problems but to
help us to soe them in their true light, to help us to know their real
congequences for soclety, and to help us to use social work skills not
only for problem golving but also in developing our country effectively
for the benefit of the psople.
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doonomic progress - even political progress - is enpty if it does

not add to the happiness, the contentment and the prosperity of the people

themselves. It is just not true that we have to tolerate this chaos of
. standards in our communities. It igs not trus that happiness lies in
helping oursolves and not. others. . The ovils exist only because we are
not yet adequatoly orgdnléed to db somethlng about thom. We have to
moblllze our traditional co-operative spirit and our kinship loyaltiss
to the service of our people in modern conditions. We have to help thom
to see what they can achieve if they will but try and keep trying. Wo
look to our social workers to give a wholeness to these development efforts.
We look to our social workers to make family sense and human satlsfactlon

out of our broad national schemos. -

But the SOCldl workers can only do thls if. they are trained in a way
which puts them in toucn with the people and helps them to feel, to think
and to act as true memberu of thelr own communlty. - The soc1al Wworkers
can only do their part of the JOb by understandlng Just how much the body

of our effort needs the splrlt of service to infuse 1t.

We believe wo have gone some way in this direction in this country
and especially at the Oppenheimer Gollege. We believe that in combining
casework, groupwork and community development in our training we have
brought a realistic approach to social work and social development which
1s both powerful in and necessary to our future growth. We look to this
Seminar to help us now to evaluate this effort, to help us to identify

our weaknessoes and to gather further strength for the years ahsad.

May I say again, therefore, how deeply I appreciate the kindness
of the United Nations in choosing Lusaka as its venuse and how grateful
I am to each one of you, the experts in social work training, for joining
us here and sharing with us the benefit of your great skill and experience
in this particular field. I wish you all the very best of good fortune
and every success in the discussions that lis before YOol. If your
success and achievement in the next few days match the groat hopes which
we in Norther Rhodesia have for it then this distinguished gathering in our
capital will be indeed a landmark in the advancement of our African
couniries, and I hopc you «ill have the satisfaction at the end of this
Seminar of knowing that your coming horo was worthwhile.

It is with groat bPleasuro, therofore, that I declare your proceedings

open.
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ANNEX VI

Closing Speoch by Mr. Sikote Wina, Parliamentary Socrctary
to the Minister for Local Government and Social Wolfare.

Mr. Chairman, Mr. Mathu, Miss Branscombe and Distinguished Members

of thiszs Seminars

When you have been gathered together for a meeting of this kind,
there is always a note of sadness in the final session. Without you
realiging it, something has grown up between you and you have become
a group in the real sense of the word. The sadness is increased when
you have been grappling with some very difficult problems and have
reached effective solutions. In the striving together to reach an
understanding you have been getting to know each other and binding
yourselves closely together. The things which are common between you
eventuslly assume more importance than those things which divide you.
Andy finally, it is always difficult to accept the breaking up of a
group of people who have worked as a team, as I know you have been

working during the past few days.

But we must now return to our respective countries to put into
practice what we have talked about. You will be strengthened by the
knowledge that others in your position and the other countries of Aifrica
are working with the same objectives, facing the same difficulties and

sharing the same sense of achievement, even in small things.

It is my duty %o bring this seminar to a close. In doing so I would
like to express my eppreciation that the Lconomic Commission for Africa
has used Lusaka and the Oppenheimer College for this very important
gathering. We are honoured that you have come. We are proud that you
have achieved so muchs; and we look forward to more gatherings of this
kind when this country becomes a full member of the Sconcmic Commission

some time next year.
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This meeting has enabled us all to make friends in other countries.
In closing this Seminar, I have the hope that those fricndships will
continue and that they will be of great value in bringing togethor the
countries of 4Lfrica to solvo their social problems. I know that a
numbor of you have not had much of an opportunity to see Lusaka and tho
other parts of Northern Rhodesia. To you I would say that wo loock
forward to welcoming you here in, woe hope, the not too distant future
for a varieidy of other events which would enable you to see more of our

country and to give you a deeper understanding of what we are doing.

I bring to you the good wishes for the future of my Government and

ny Govermment's assurance that it will do everything it can bhoth to

implement your proposals and recommendations and alsoc to cement and extend

the understanding which has grown up bhetwecn you at this meecting.

I am, therefors, sad but appreciative as I formally close this

United Nations Seminar on Social Work Training.





