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I. Qirg?nizatifln, Pate ai"* Venue

Nations Economic Commission for .Africa/Ministry of-Education

(?he workshop was held at the National Curriculum Centre, Manzmi from 18 to
29 May, 1992.

II. participation

The workshop was attended by forty four (44) participant, comr^ng of

2S23
A full list of participants appears as Annex I of this report.

III.

The workshop was serviced by one key resource person, from the Unhed Nation
Economic Commission for Africa with the logistical support of *e*ff J^™

nted all
Economic Commission for A g J^
Curriculum Centre. The ECA resource person presented all the topics as«tecin me
S^Annex HI) of this report and serviced the workshop smgle-handedly. (Annex II).of this report

IV. »].rinna1e for the Workshop

SwazUand like many African countries, has an educational system with a colonial

and an instrument for life's preparation in eqmppmg ^'"uals with^the

in a country of the size of Swaziland.

The situation is compounded by the proportionate increase in the population ^school
- in the increase of large class sizes; lack of textbooks and teacners

trainers; and lack of financial resources for the development of education.
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XS!S ft
equipped w.th specialized knowledge, skills and attitudes in the execuZ of toeHutle A

\S£TS^fSriDaT^^^hdp ta *•"«**eknowC SandS Lh h f ^P^Ple is a National Centre whose functions are essentially the
design and development of instructional materials and evaluation.

The workshop, therefore, was organized to bring together teacher educators education

~dXairfp f^""1 evai™£•—i«3Ssssspersonnel, educational planners, and teacher trainers in order to help them sharpen their tools

The,intention of^ ^n"1131- w»s to introduce participants more formally to

£ST?l^t1" plannin8'cmTicuIum dl ^
workshop

S Of the

At the end of the workshop, participants were expected to be able to:

1. Discuss in a critical manner the problems and issues affecting the development of
education and curnculum development and evaluation in Swaziland.

2. Explain the process of curriculum development and evaluation in Swaziland.

3. Explain the role of objectives in curriculum development and evaluation.

4. Describe selected models of curriculum development and their relevance to Swaziland.

5. State instructional objectives in the three domains in a given subject.

6. Explain the selection of content and learning experiences for an approved curriculum.

7- Explain the implications of curriculum development for teacher education;

8. Explain curriculum evaluation and be able to evaluate instructional materials.

9. Develop a scope and sequence chart in a subject of specialization.
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10. Develop a teaching unit and a teachers' guide.

11. Describe an instructional design process.

Vi

In te light of the stated objectives of the workshop, the content was as follows;

1. Objectives of the Workshop

2. Selected Models of the Curriculum Development

3. Curriculum Development Process

4. Objectives in Curriculum Development and Evaluation

5. Selection of Learning Experiences

6. Selection of Content

7. Organization of Content: Scope and Sequence

8. Developing Instructional Objectives

9 Instructional Design Process

10. Developing ****** Materials: The Pupil's Book and the Teachers' Guide

„. Curriculum Evaluation and Evaluation of Instructional Materials

a. Curriculum Development and the Professionalization of Teaching

13. Workshop Evaluation

VII. Wfflfafllflffnesigp
the design of the Workshop *as influenced by c^n key cor.sideratibhs i.e.

W the role played by the participants adding the workshop in curriculum
W development and evaluation in Swaziland,
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(b) the involvement of participants in the development of production of
instructional matenals, pupils' textbooks and teachers' guides;

^ Partidpants in fte cu"icul«m development process in

(d) the role played by participants in the development of education in general;

(e) curriculum development and evaluation and its implications for the training
and retraining of teachers; and 8

tZJ^/T* ^^ P^P3"* in assessi°g Ae expected outcomes of
education of pupils/students in Swaziland.

Vi6W °J ** fore8°ing. opportunities were given to participants

x f/T* ?ics presented Md *—» iCss
To Ms effect'

s with extensive use of overhead projector to ensure effective learning
and the development of dialogue between the resource person and participants;

discussion tfChniqiirs to encourage participants in developing constructive and
logical thmkmg as well develop right attitudes in curriculum development and
evaluation;

group discpions to involve participants in finding solutions and proposing
measures for the development of education in Swaziland;

plenary fora and felons to present points of views concerning
controversial issues; as well as give variety and change of pace during
ectures; and as a means of involving participants and utilizing their various
talents to share experiences and ideas;

inquiry meftoris which involved participants finding answers by themselves
to a problem and then drawing their own conclusions. The inquiry method
was used to ensure that participants thought carefully about the ideas, problems
and issues under consideration in curriculum development and evaluation and

TT£atl°n PartiCUl3rly When^ discussed ** Problei" of education

workshop iwimfflh which were used in the explanations and amplifications of
concepts and processes in curriculum development and evaluation A list of
all the manuals used appears in Section VIII of this report- and



ECA/PHSD/HRP/92/3[5(b)(iii)]

Page 5

development and evaluation.

express their feelings regarding the workshop.

vni.

of to tou^eWusted below to facilitate the learning process.

Monitoring and Evaluation of Educational Systems (Education Training Manual No.
8 - ECA/PHSD/HRP/88/2/5.1(l)(b)

Programme Evaluation (Educational Training Manual No. 4
ECA/PHSD/HRP/89/12/5 .l(a)

Teacher Education (Education Training Manual No K) - ECA/PAMM/HRP/86/WP.5)

Teacher Education: The Prof^sionalizatio,£T*»*»problems and Prospects
(Educational Training Manual No. 12 - ECA/PHSD/HRP/91/1/3.ZJ

5. instructional Objectives and Objectives in Curriculum Development (Educational
Training Manual No. 14)

1.

2.

3.

4.

6.

7 Evaluation in Curriculum Development: Some Basic Concepts and Approaches
(Curriculum Development Course Manual 1989)

8. Objectives in Curriculum Planning and Curriculum Development (Curriculum
Development Course Manual 1989)
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9.

and the Teaching Syllabus

10.

and the Development of a Scope and Sequence
s (Curriculum Development Course Manual 1989)

II.

Development

12.

13- £oject Evaluation and Evaluation of Traimng (Education Training Manual No. 20)

Materials: Pupils' Book and Teachers1

PART TWO

The programme of work of the workshop appears as Annex III of this report.

Program:;;^
expectadom of participants regarding Ae woSoJ " ^ °n^ COttCems and

were notStS^SS?^^f^ NatiOnal °-*-»-
specialized tnuning^^SS^.^'1*" * th°U8h *e Work ^ do
knowledge, skills and^ atttode ™L.^h ,m°St °f ttee °fficers t0 ac^uire ^m
essential for all officials enSS n cuScu, ™ h f°Pment Md evaluation- Indeed *

to examine: evaluanon. It was m tins context that the workshop proceeded

Son, Models cf Cmtofc. Development Rele,ant
to
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Curriculum Development Process;

Objectives in Curriculum development;

Instructional Objectives;

Selection of Content and Learning Experiences;

Organization of Content; Scope and Sequence

Instructional Design Process

Developing Instructional Materials: The Pupil's Book and Teachers' Guide

Curriculum Evaluation and

Curriculum Development and the Professionalization of Teaching

Iff Syayiland

problems and issues were that:

. there is an increasing trek of school leavers from rural areas to urban areas in
search of white collar jobs

. the co-existence of extremes of poverty and affluence in the country with a
spill over in educational facilities and opportunities

. the galloping population growth which requires more resources to be allocated
to education development

the unsuitably of the curriculum to the socio-economic development of the
tZTi fc as the country continues to rely on foreign examinations a

ficate level. With foreign examinations, the choice of subjects
£ ^necessarily be one's most appropriate for the country's soc.o-

economic development
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soX l^ le,d? 3S " r6SUlt °f technolog«al and development
g so that there is need for constant review of the curriculum to ensure

that education provided does not become obsolete before use

^JTT6..1" "* demand for education ™* the attendant problems
particularly the msufficiency of available jobs for the many school Crs

*«*« aS We" as

mmsm
2 Sowg Selected M«tei« «f npricnhim n

0) The articulation of goals, aims and objectives;

(2) Selection of learning

(3) Selection of content

(4) Organization and integration of learning experiences and content

(5) Evaluation

(a) What educational purposes should the school seek to attain?

(c) How cm these educational experiences be effectively organized?
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(d) how can we determine whether these purposes are being attaint

curriculum development;

in depth?

pursued;
.... .•«_.! «# «*ar*h staee 01

(b)

development?
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Below are participants' answers to these questions.

Models of Curriculum Development

(The Language Arts Group Presentation)

The Question Does the curriculum developed make possible the achievement of a
wide range of objectives covering the three major categories of human
development i.e.:

the cognitive

the affective and

the psychomotor domains

Procedure Followed in Addressing the Above Questions

A. Contextualisation addressed three factors - i.e.

the political aspect by referring to country's

(a) National Goals and

(b) Statement on Educational Policy

the social aspect by noting that

(a) the curriculum is a selection from the culture

(b) English is a second language in Swaziland

the professional aspect by synthesising the socio-political aspects and

translating both in teachers/learnable TESL content and activities
instructional materials.

REFERENCE TO OUR BOOKS (CSrade 5 EngHsh and siSwati Course Books)

In reference to our books, the domains of human behaviour are embraced in the
following Educational Goals:

1. Specific instruction in reading covering subskills of: skimming, scanning, prediction,
intensive reading and contex-cueing skills.
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2. Programmed instruction in use of library tools and resources.

3 Individual student reading.

4. Use of group - process skills.

5. Use of Television at school and at home.

6. interviewing/interacting with peers in instructional situations.

7. Description, Imagination, Discovering and Problem Solving.

8. Co-operation in day-to-day relations.

9. Home and family.

10. Examining of own culture.

SCIENCE GROUP

QUESTION

RESPONSE

1. Curriculum selected: Primary Science

2 Criteria used to assess balance, range and coverage of subject matter

of the programme
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(c) Continuity: There is done discontinuity of some topics such as the earth's
crust as well as weather and climate in the programme. Ideally all the topics
must be seen featuring in all grades subsequent to the starting point.

(d) Learnability: The group believed that the terminology was too concentrated
for primary. This problem of learnability was further compounded by poor
academic background of teachers who had a tendency to skip areas where their
competencies left much to be desired.

(e) Teaching Approach: Though practical work in the materials was an integral
part of subject delivery strategies to a significant degree, the tendency of

teachers was the expository/theoretical approach which did not facilitate the
development of the desired skills.

(f) Balance: There is a fair cross-section of the Science disciplines such as animal
and plant biology, physics, chemistry, astronomy, earth science, weather and
climate.

(g) As a base for Secondary Science: The programme for primary did not
dovetail with that of secondary. There was need to improve the two
programmes to ensure good quality and continuity within these programmes.

SUMMARY

In the light of the criteria for analysis proposed above, the science curriculum for
primary has a fair balance of topics which are treated in a shallow manner. As such, the
desired outcomes are not fully exhibited by the pupils who go through the curriculum.'

It could be argued however that this is so because of the desire to accommodate within
a fixed variable (time), aspirations of various pressure groups who feel that their
content/skills are of a priority at that time.
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PRACTICAL ARTS GROUP

and objectives to be achieved

then realized that eventhough Ae answer » «£*5£Jta«»>*» the problems

"is

—

flflnfl- congftraip^ are:

l.

2.

3

identify areas of interest.

the skills they did not acquire into practice.

5. Policy: This »e«ds to be clearly defined for the discipUnes to be taught in the primary

level.
for

6.
women.
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SOCIAL SCIENCES

QUESTION

Is the curriculum developed in tune with the philosophy, problems, needs, concerns
and realities of the nation where it is to be used in terms of content, instructional strategies
and objectives to be achieved.

», - To w?wa me above ^estion we gave the affirmative pertaining to Practical subjects
We then realized that eventhough the answer to the question is yes but the reaUties do not
give us what is expected. Somewhere along the line of implementation the problems and
constraints mount up until the final product is far below what is expected by the curriculum.

Policy. Aims,

The main goal for education is human development.

Make school facilities accessible to as many children as possible, especially the aee
group 6-13 J 6

Provide a broad based curriculum which emphasizes basic skills

Development of programmes on psychological counselling and career guidance

Educating the teaching force with diverse sophisticated skills

Strengthen the relationship between pupils and their cultural heritage

Curricula should be related to the content of developing countries especially in Africa

Emphasize the 3Rs

Parents continue to play a greater role in the education of their children

Attention be given to the handicapped.

Is the Curriculum offered in tune with the above. The answer is both yes and no.

1. The curriculum offered in schools is broad based.
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Practical subjects are now offered at primary level. Mready have 2 curriculum
designers for these subjects based at the curnculum centre.

At secondary and high school practical subjec* aj<, offe^

students have a variety of subjects to choose from.

Staff there have skills in Career Guidance.

infused in Social Studies

specialising on Agriculture.

(Swaziland National Association of Teacbm) P ^ can

January).

5 Culture is included in the curriculuxn in Social Studies and Development Studies and
Development Studies and Religious Education.

conditions in which they live.

The problem is that the subject is still optional and not many schools are doing it.
There are no teachers qualified to teach the subject.

7 Parents play a greater role in the education of therr chi.dren. They participate in
PTA's, pay school funds and build community schools.

8. Attention is now being given to the handicapped.
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9.

10.

There is no access to education in terms of quality:

practical subjects lack the necessary infrastructure

SSSa ***** eg' **»
rhers fa *"schoois wh°have n° ****«*» •■«

2 peopie quaiified tor
there is a great shortage of furniture in schools
textbooks are expensive some pupils come to school without

components

» to begi.ung forma,

to
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(b) An indication of what students will be able to do when they have completed

the instruction. What qualities of mind, what knowledge, values, skills do we

wish to teach (Where Are We Going To?)

(c) Conduct an information processing analysis by dusting the objectives and

identifying the subordinate skills that must be learned before learning higher

order skills.

(d) To provide learners with a brief description of the required entry behaviours

and inform them that the instruction will proceed with die assumption that they

can perform these skills.

II. Presentation of Instruction (How will we get there?)

What educational experiences, (teaching and learning) subject matter content.

III. Student's Activities do we want to present? (Students participation). How can these

experiences be efficiently organised so as to these experiences be efficiently organised

so as to constitute effective learning. Use of Lesson Plans or Events of Instruction

through the Teacher's Guides and Pupils Books.

We also prescribe instructional media that are appropriate and practical for Swazi

students e.g. Display boards, graphics, local environment and resource persons.

IV. Testing We also decide what our strategy will be for testing. We do that by

providing students with tests items. These tests help us determine if "We are really

there" The tests help us determine whether the desirable purposes are being attained.

V. Follow through Activities We also decide about the following through activities we

can use. Later from the field evaluation can be used to pinpoint exactly what types

of rflfflftdiatiftn flltii CIllrfclHPeift will be required.

The purpose of the written strategy is to require the designee to think through the

materials before he/she starts developing any instruction.
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3. Curriculum Development Process

Following from the discussions on selected models of curriculum development, it was
noted that m general, the curriculum development process consists of the five phases listed
in the section above and which were emphasized as:

(i) the articulation of goals, aims and objectives

(ii) the selection of learning experiences

(iii) the selection of content through which certain types of experiences are
provided

(iv) the organization and integration of learning experiences and content

(v) evaluation

The workshop discussed three levels of goals pertaining to the first phase i.e. the
ultimate, mediate and proximate goals. Ultimate gnak were explained as the kind of
behaviour expected to be observed after a long period of education i.e. at the end of the
education system; while the mediate goaR are the kind of behaviour expected to be shown
at the various stages of the education cycle leading to the achievement of ultimate goals. The
proximate goals are the most specific statements of intended behavioral outcomes. They are
objectives because they are measurable and permit of evaluation.

The second phase deals with the selection of appropriate learning experiences through
which goals will be attained. Particular consideration should be given to the various levels
of objectives to be achieved. As regards the third phase, it was noted that every learning
experience involves content because appropriate learning experiences through which goals will
be attained. Particular consideration should be given to the various levels of objectives to be
achieved. As regards the third phase, it was noted that every learning experience involves
content because appropriate learning experiences can only be provided through subject matter

content. For content to have an important effect on intended learning outcomes, however,
the general aims ofeducation need to be translated into specific objectives so as to have direct
influence on the learning-teaching process.

As regards the fourth phase, it emphasized that content and learning experiences are
combined in order to set up educational experiences designed to achieve the intended
outcomes. It is at this stage that subject matter is organized into scope and sequence chart
of the various grade levels and a detailed teaching scheme or teaching syllabus.

In the fifth and final phase, evaluation deals with the success or failure of the
educational programme by means of measurement and assessment of change in behaviour.
This final phase is concerned with such questions as:
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Were the teaching-learning experiences chosen suitable for attaining the stated
objectives?

Was the integration of learning experiences and content effective.

ranslatingthe.basicelen*™^

curriculum.

Below are details of the practical assignment:

National Goals of Education in Malawi

These have been broadly stated as follows:

, to support and serve the precepts and cornerstones of the Republic of Malawi in
spirit of unswery loyalty and dedication.

2

export purposes.

? u«* toM«»«J »»»<I—■—*"C";
They are vague and imprecise.

The goals can be restated under the following headings;

Citizenship skills
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Ethical and socio-cultural skills
Economic development skills
occupational skills

communication skills
practical skills

physical and health education skills

Taski

1. Under each heading articulate a set of national goals of education

2" STs "**" m °f **** gOds Of «*"*». **• Primary education
3.

1.

2- To inculcate the spirit of lawful authority in the individual.

3- To foster cooperation in the individual so that he/she can work well with others.

4- To develop a spirit of patriotism in the individual.

6.

1,

8. To develop in the individual skills of numeracy and literacy.

9. To
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To develop in an individual an understanding of his physical well-being and the
IcquisSof appropriate health habits and pracuces.

ioS&lls

The developed individual should be: (a) loyal, (b) patriotic, (0 productive, (d)

law-abiding.

Should have a moral

. Must be a socialized being - should accept social responsibility

Must have awareness and understanding of accepted cultural practices of the society.

B™nnpiic Development Skills

The individual should be aware of available resources and should be able to exploit
appropriately and conserve available resources.

Skills

ire intellectual and or practical skills leading to a productive being.
Acquire

icfttinn Skills

Be
able to listen, speak, read and write articulately.

Acquire knowledge and skills of physical development and health education pracfces

At the end of Primary education the g.adua.s should be able
Of the following learned capabilities in accordance with then" level
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1 Citizenship skills

They should be able to:

Know and abide by the accept rules, regulations, norms and values of the society.

Accept and positively support lawftil authority.

2. Ethical and socio-cultural skills

They should be able to:

Portray a developed sense of right and wrong.

Accept social responsibilities and consequences of his/her action.

Know, understand and appreciate the societal cultural practices.

3. Economic development skills

Be knowledgeable on the resources available in the country.

Be able to appropriately exploit and conserve the available resources.

4. Occupational skills

ccuSor•**»
5. Communication skills

Be able to comfortably communicate in a given language.

« t0 UtihZe th£ Vari°US mOdeS Of communication in an intelligibl

6. Physical and health education skills

- Be actively involved in some acceptable physical and health oriented activities.

Know, accept and appreciate themselves as individuals with potential.
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1.

2.

3.

4. i^ and Science

Crafts Home Economics, Agriculture,

Si—.

IASK2

Primary Education objectives for Malawi would be:

By the end of the Primary Cycle, pupils should be able to:

. Appreciate and participate m community activities geared toward national
development.

Show respect towards authority by abiding by the laws of the country.

Oevelop a positive attitude towards agriculture that it is profitable, enjoyable and an
honourable occupation.

. Be productive in small scale agricultural activities and other economic enterprises.

. Rear small farm animals e.g. poultry, rabbits and fish profitably.

. Explain the basic principles of crop and animal production.

. oevelop an ability to read and write, as well as acquire basic numeracy sMls.

. Suggest measures to control overpopulation in the home, school, village and distnc,

Explain the effects of beliefs in taboos and superstitions on national development.

. Describe causes of accidents at home, at school and on the roads.

Describe the roles of member in the home, school, village and district.
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Explain how diseases are prevented

Describe how diseases are spread.

Solve basic life problems using skills acquired through the curriculum.

Practice good health habits

mS to fOOd Preparation -1 Preservation and nutritional

Keep the human body strong and healthy through hygiene, nutrition and sanitary cave.

Develop an imaginative and creative mind.

Design simple patterns for their items.

TASK 3

Subjects that could be taught in Malawi Primary Schools:

Health Education

Science

Maths

Practical Arts (Agriculture, Arts, and Crafts, Music)

Home Economics (Physical Education, Needle-work)

Social Studies (R.E., History, Anthropology, Civics etc.)

Assignment 2
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No. 2

To assist in the development of

No. 3

Goal!

recreation.
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GoaL6

To develop students growth in

group belonging, and skills of groi
with ample opportunities for

Wtudent must be helped to

respect accordingly. A sense



ECA/PHSD/HRP/92/3[5(b)(iii)]
Page 26

Objective i

fioaLZ

for oJs

Objective 2

GoaU

Ohjectjyg

QoaLA

Objectiyg 4

"* ""^Sh°WS^^^ ^-discipline^drespect

deve,op

of ^localIy available job

at a »—* -el of fluency both
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GoaLS

other healthy habits.

. . ,

To be able to denote

good health

4 Qfrj^tJT^ in CiTriminm Pfyflopcwat

ability to take care of basic health needs winch promote

S achievement is determinate only
objectives are general statement ofj
rate than specific learmng objectives ■

which refer to an intended ^*

SSSS
during the course.

refer to ^ific learning objectives
fa a^ described in terms of
absolutely specific, more readily

whete a learner isM^-

secondary or higher education.

(2) The objectives of a given cyde of education lead to a detection of the
curriculum for that level of education.

from «.-*>-■£^J

-to of objectives
for Primary Education or Secondary Education

etc.

(3) ££££-^mary or Secondary Education Curriculum.
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one has described:

will be doing when demonstrating what he has learned, and
(i) ma the learner

(ii) Hflffi one will know when the learner is doing it.

Therefore, in writing an instructional objective, one should be able to:

an objective always states (if it is a good objective) what the learner
expected to be able to do after a learning situation;

the condition/conditions (if any) under which the performance is to occur,

(c) thecriteriaofacceptabfcperf^^
oerform i e the acceptable minimum level of performance. This; bi tne
Sl^^which often specifies the time limit, or the mmunum
SSTJSSrgxmses, and also defines important characteristics of
performance accuracy,

was emphasized that oMtoJJhree charts

it is not a good objective or none at all.

A. T^vftk nf Instructional Objectives

Two levels of instructional objectives were discussed:

(i) The first level delineates the terminal objectives which state what the learner
wm be domgm tems of a contour

study;
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the terminal ones.

B- Category

*'

"
learners.

Has caicgoiy:

to the fulfilment of

behaviours of

wbai s»i,nE objralves of
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(i) wentify the affective objective in terms of a general notion such as
appreciation, interest, feeling etc.

(ii) Narrow down the general notion to some component notions;

(iii) Describe each component in terms of an action verb;

Develop specific situation or items to indicate the presence or absence of the

notion,

ample in literature was given as regards appreciation in the

notion.

An ex

(1) The learner asks others, teachers, parents, friends etc. for more of such folk
tales or stories;

(2) the learner takes the responsibility of bringing a new story to the class every

week;

«) The learner reports to the class what was or has been said on oral history or
folk tales radio/television programmes.

Following this clarification, participants did a practical assignment in five groups

based on the task specified below.

tineli

-

Sve, affective and psychomotor domains (srx m all)

3. Using the subject chosen in (2) above, state instructional objectives according to the
domains as follows:

(a) C2£ni!i*y2» - one instructional objective in each of the six levels of this

domain.

<b) Amtoz2wm - one each in the five levels of this domain.
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(c) ^^Lmmm - one instructional objective in the four levels of this

1 .Terminal Ofrj^fjYW primary

(a) Cognitive

""' ^ » ^ ™™«™ «• P-rvation and

Develop a positive attitude towards agriculture.

(c> Psvchnmnfnr

^ca?e and
2 Practical

Cognitive

(b) Develop careft.1 strategies of enquii? in order to help in investkatinr
expenmenung etc in agriculture, food preparation and bodyLZTg * "'

Affective nOiTTajn

(a) Appreciate the potential the local environment has towards high aericu
productive, development of skills in food preparationld boS-bSpreparationld

and
Psvchomntnr

(a) Demonstrate the use of their immediate resources, in their environment in
food preparation, agriculture and body building. environment, m



(b) Apply
practical sldUs related agriculture, food preparation and body-building.

3

body. (Analysis)

(Evaluation)

J

(Organization)
Bngageinthedesignofanap.opriatesetofbodybuilding^tegiesfora

given age range. (Charactenzation)
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(iv) Show competence in cake baking. (Adapting)

Cognitive

learner will list five that are not

.. is

3.
Of a owazi rmrttann, to & g^^^j.

e learner will be able to identify the relationships between members
family *-- - ' • • ■ Wd

5. mu_ ^ t:ilIinfIpnTlu eh_,

through

6.

Affective

2- saasRfi'ar^s^

done. (Organization* "^ t0 "»" how ^ ^e^g can be
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SUBJECT OBJECTIVES: SOCIAL STUDIES (PRIMARY)

1 Cognitive

■
O)

benefit without waste

2. ftffoctive

(a)

well as the international community

and sees it as a distinguishing yet

3.

TERMINAL OBJECTIVES

!. xdentifies accepted rules, regulations, norms and values of the Swa* society.
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&£* I"*** Reived in the nUes, relations, norms

V ^actice the n.es, regulations, norms and values of the Swazi society.

SUBJECT OBJECTIVES

*** *e a«% - behave in a manner that is accept
in the

* 3CtiVely *"*- ta^ ty development activities
Participate in different cultura! activities expected of a Swa* chiid.
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!. Three tenninal objectives - each for a domain.

1.1

Will te able to communicate in English at an acceptable level of
fluency expected.

rcdomain

13

Will be able to write legibly in an acceptable form.

2. Subject objectives for tne above (2 for each)

itiv? domain

m

situation.

22

novel by summarising,

o -x Pcyrhnpiottfl- fomain

(i) wiU be able to write in a clear legible handwriting.

of letters in their correct format.

3.
instructional objectives for the three domains
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3.1 Cognitive

(i) Knowledge

sssrta En8Ush' *cMd "
(ii) Comprehension

Given a reading passage in English, the child will be able to
summarize it in a given number of words.

(iii) Application

Given a reading passage in English, the child will be able to apply the
knowledge acquired to answer given questions.

(iv) Analysis

Given a reading passage in English, the child will be able to identify
the main ideas of the passage.

(v) Synthesis

Given words from a reading passage in English, the child will be able
to construct sentences correctly.

(iv) Evaluation

given a reading passage in English, the child will be able to evaluate
whether the reading is realistic or false.

3.2 Affective domain - (Instructional objectives)

(i) Receiving

Given a play to read and perform, the child will be writing to
participate in the activity. 6

(ii) Responding

(iii) Valuing
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Given a play to read and perform, the child will show valuing by
SS himself with either of the characters.

(iv) Organization

. Given a play to read and perform, the child will be able to compare
and contrast the characters and give judgement.

(v) Characterization

. Given a play to read and perform the child will be able to value and
act to show the life style of a good character.

3.3 Psychomotor domain

(i) Observing

. Given the acceptable form of writing, the child will observe and write
the work correctly.

(ii) Imitate

. Given the correct format of writing letters, the child will copy the
letters correctly.

(iii) Practice

. Given the correct format of writing letters, the child will practice
writing them correctly.

(iv) Adapting

Given the correct format of writing letters, the child adapt to the style
of writing correctly.

THREE TERMINAL OBJECTIVES

A.

the end of Grade 7: the child should be able to correctly use acquired knowledge
S fessential for personal and national advancement.



ECA/PHSD/HRP/92/3[5(b)(iii)l
Page 40 n

B- Affective

h°Uld ^ aWe t0 ^^ °f *e e^ed value system of

s^'Sis sasmampuiative
INSTRUCTIONAL OBJECTIVES (MATHS)

1- Copnitivf

Given a variety of items and their cost, the pupil should be ab.e to find the total cost.
2- Affecriye

ati°n °fW^* desi^ Metrical patterns

PUP" Sh°UU be aWe to —« the retired length

F°R A PR"^Y CYCLE OP EDUCATE IN

The pupils will:

^SSX^^Sffnecessajy for

2

skills in **production of
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SUBJECT OBJECTIVES (MATHS)

Pupils should be able to:

solve mathematical word problems
carry out transactions involving money

• develop desirable atti

mix

6 SrlrrtiffliftfrmitegKt

■-

the end of a given course or grade.

In selecting content, one must consider:

- What is regarded as educationally worth while;
- What is regarded as relevant; and
- What is regarded as teachable.

In «, regard, participants*— in .eat

of content viz:

sr
workshop.

nine criteria for tne se^on
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7.

-*

following: "* dtaBStaB WbiCh f°Uowed ^ ^^o-. P-ticipants highlighted the

SeleCted mm ** a cognized need of the

ial values

that while learning experiences must" be"feasible of accomplishment
should not be limited tr xL~ * " - wvwjujmimuucih.

beyond the four walls.

8.

issues have to be considered.

1.

course or
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The content selected must be arranged in some kind of order and also in terms of time
and level of education as well as the mental development of the learners.

2 Seauence - therefore deals with the question of what content and experiences are to
Low XTTntent and experiences and what content and concepts «!»«£»»
woT content and concepts. Sequence also deals with the problem■ °f an
particular order the curriculum content so as to fac.l.tate teaching and learning.

in dealing with the issue of sequence, the workshop considered the following

questions:

(a) What subject matter can be handled by pupils at a particular level of schooling?

(b) What topics should be moved down the school grade scale?

(c) What topics should be postponed until the pupils are more mature?

It was pointed out that the most commonly used principle in yqnnWW content is to
procJXKile to the comp.ex; and drawing on the idea that*£■£«£
take place when individuals deal with the easy material, often in concrete form and then
proceed to more difficult material which is often abstract.

It was further noted that a vopcand wqucttS chart is concerned^**£?*?*£
of content in terms of breadth and depth both within a parUcular standard or grade leve and
from one grade to the next. Such orderly arrangement is generally designed to facilitate

teaching and learning.

In making a scope and sequence chart the criteria used in selecting content and
learning exSences apply. Consideration is given to continuity, articulation, balance and
integration. The main purpose of scope and sequence chart is m:

(a) Organizing content according to some rational sequence for learning.

(b) Providing an overall map of what should be learned and when.

(c) A clear statement of the content to be covered in each topic at the various grade levels
of the education system.

(d> Preparing of a teaching syllabus or scheme of work which is based on anorderly
( } SgTment of the topics and content which has its basis in the pnnc.ples of tucking

and learning and the mental maturity of the pupils.

(e) In initial planning and design of a pupils book or teachers guide for a particular grade.
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(f> Ensuring that there is continuity of topic and content between any two grade levels of
the education cycle.

(g) Ensuring that there is articulation of content and learning experiences within and
between topics in a particular grade level, also between and among grade levels.

(g) Ensuring that there is a reasonable balance between the breadth and depth between and
among grade levels.

To reinforce what was discussed in plenary, participants worked in groups according

below* ^ Spedalization on sco^ and se^ence charts details of these charts appear
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SCQPe and Sequence Studied

GRADES 1. HOME AND FAMILY

- What a family is

- Types of families nuclear

- various types of extended

families

- single parent family

a) Family Relationships

- showing how members in

each family mentioned

above are related

b) Family customs and

courtesies

c) Basic (essential) needs of a
family

- water - its sources, uses and

conservation

- food - food varieties, uses

and storage

- shelter - different types of

shelter

- clothing - different types of
clothing

d) Activities within a family

(Responsibilities)

2. OUR COMMUNITIES

• What a community is

- Types of communities

■ Urban and rural

■ Physical features of the immediate
community

Social interaction within the
communities

Social services rendered by the

various people within the

community

local government

economic activities within the

communities
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A TPff|ii1'« Bo<Tt «ffti Teachers* Guide.

best way to present the subject matter.

In planning a jmpillsjjoak it was emphasized that:

(i) one should keep in mind the function of the pupil's book as aids to

learning and teaching;

(n) one should also keep in mind the approved curriculum and syllabus for
which the book is being written;

which it is intended;

(v) the content of the pupil's book; and

(vi) how the book should be presented.

As regards the teachers' guide it J-^jJg
improving the instructional communication skills ot teacners. u

the rationale, i.e. a statement on the selection of the unit;

the objectives of the unit;

the background information

teaching-learning materials needed;

the required knowledge of the pupils;

the teaching learning experiences needed;
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a summary of important facts;

pupils' assessment as to how the teacher will assess pupils.

Following this discussion the participants did an assignment on how to develop a
pupils/teachers' guide. What follows hereunder is the outcome of that assignment.

Assignment Qfl Pupil's Book and Teachers

Practical Art Group

Unitl - Human NnftHrinp. - Fftrm II

1. Introductory Material

(a) Finding out from pupils what pupils eat every day

(b) Essential foods

2. Augmentor Material

(a) Define nutrition and nutritional terms

(b) Nutrients needed by the body (their classes, functions and source

(c) A balance diet

(d) Malnutrition (their causes, prevention and cure)

(e) Health and nutrition

(f) Cost of foods

3. Integrated Material

(a) - Discuss essential foods needed by plans

Introduction of nutrition needed by the body

(b) - Survey on composition of meals they eat every day
Discuss balance diet
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(c) - In Form II, they would discuss what happened to plants when they do

not get proper nutrients.

Explain what happens in the above.

Let them discuss what happens to human beings who do not eat the right food
in their right proportions. (Causes, types of diseases, symptom, prevention

and cures)

(d) Health and Nutrition

In the previous lessons we talked about diseases and their causes
Give ways in which they can prevent the nutritional diseases.

Advantages of growing a variety of crops in our homes.

4. Application

(a) Discuss why nutritients are essential in our lives

(b) From "Balance diet survey" plan a balanced meal for you and your friend for

lunch and on your birthday.

lit ?. - Oraflg S - Tflpic riistnms and Courtesies

1. Introductory Material

In this Unit you will learn about customs and courtesies. What is meant by customs

and courtesies? Let us find out .... (Definitions)

Customs and courtesies differ according to nation. What is courteous in one
community can be considered as bad behaviour in another place. E.g. m SD a child

is not supposed to look directly in the eyes of the adult when spoken to. In other
places this is regarded as a sign of rudeness of guilt.

2. Augmenting Material

The group assumed that the child has learnt from the home setting (a) to say thank-

you, to greet others to wash hands before meals.

3. Integrating Material
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From participating at a national service (ummemo Kuhlehla) the child has learnt to
say thank you to his chief and king.

4. Application

Can pupils apply customs and courtesies learnt in their every day life situations i e
long term application, e.g. of long term courtesy - children offering seats to adults
in buses Short term or immediate application of (a) courtesy - a teacher giving back
exercise books to learners; and observes whether they say thank you or not

(b) custom - teacher observes learners when they have their midday meal at school
whether they wash their hands or not before meal.

Definitions

Customs can be practices followed among people, or habitual practice by individuals.

Courtesies refer to polite behaviour.

Activities before or after which hands are washed

after visiting the toilet

before meals

before milking cattle

after a funeral

The only occasion when Swazis don't thank a person for services rendered is when
medication is given to a patient.

Grade II - English

TOPIC: Guided

1. Introductory Material - Warm-up activity procedure:-

(a) divide class into groups

(b) groups to discuss the different question:
"If you are in Manzini and your sister li
here something you wanted her to know?"

(c) oral group reports

gp ss the different question:

"If you are in Manzini and your sister lives in Mbabane, how would you tell
here somthi d h
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(d) teacher summary based on reports

2. Augmenting Material

N.B. Orally first with teacher notes on board

(a) Utter-writing is a way of passing on information from person to person

(b) Language (personal letter written as you would speak to the person you are

writing to

(c) Types of letter (point out two types in general terra

(d) Format (5 parts in all - namely, address, date, salutation, body, ending.

N.B. (Function of each above to be pointed out)

it l - Grade 3 - Mathematics

TOPTC: - Time

1. Introductory Material

By now the pupils are able to do a number of activities which include the following:

Using words like yesterday, today, tomorrow, after, before, early and late in

conversation

Telling and writing time to the half hour in numerals.

In this unit the pupils will first be introduced to telling of time to the quarters of an
hour This should lead to the telling of time to the minute. A lesson on telling of tune to
the five minutes interval is developed as it improves the competency of telling time quickly.
The first four lessons in this unit should enable the learners to sequence events according to
time in every day life. The following objectives constitute the unit. The pupils should be

able to:

tell and write time to quarter hour

count the number of minutes in an hour
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tell time to the minute

tell time in 5 minutes interval

sequence events according to time

2. Integrating Material

It will be expected to revise the concept covered both in Grade I and II as given in
the introduction. Pupils are expected to have covered the fraction 1/2 and 1/4 before
the unit is introduced. This knowledge will be used to relate the telling of time to the
hour, half and the new concept, telling of time to the quarter hour.

As an introduction of telling of time to the minute, they must revise counting of
whole numbers up to 60. It will be necessary to show on the clock the minute
intervals of up to sixty. These can be clearly shown by already prepared clock feces.
The teacher should allow the pupils to actually count the number of intervals on the
clock face. After this the emphasis will be on the minutes interval.

To introduce the telling of time to five minute interval, the pupil will revise counting
in fives up to 60 (which is covered in Grade 2. The emphasis on reading in fives can
be well illustrated by the I, 2, 3, 4 marked on the clock as each space interval
represented 5 minutes

The last lesson the activities developed should enable the pupils sequence
events according to time.

3. Augmenting Material

The new material will be an emphasis firstly on telling of time to the quarter hour and
to the minute. Secondly, on sequencing of events according to time as it should relate
classroom mathematics to every day situations

Application



ECA/PHSD/HRP/92/3[5(b)(iii)3

Page 57

Design lessons with exercises which develop and apply to new concepts e.g. telling

time from set clock faces:

sequencing given events

setting the clock for given times

estimate, then measure time against a given activity

PART THREE

X. yy^ itatton AHP mwnjisiQWS OF THF WORKSHOP

This part of the report relates to the opinions and feelings of the participants; as
expressed dS lectures!>up discussions, plenary sessions and workshop evaluaUon
administered through a questionnaire.

The first observation as regards the organization and administration of the workshop
was that they felt the organization, administration and logistical support were very good and
to «S2 provided such meals and tea breaks were excellent. TheP»™™
of praise for the manner in which the organizers of the workshop i e. the Director of me
NaE Srriculum Centre and his staff, had conducted it, and for the concern of the
welfare of participants.

As regards the length of the workshop, almost all participants felt that the two weeks

the objectives of the workshop were very much fulfilled.

Participants felt that the two weeks provided a worthwhile experience It was a great
rSchta content and full of practical ideas. They attributed this to the thorough*^
SS and excellent delivery of sessions by the ECA resource persofrwte
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wmmmm

The major conclusions/recommendations made at the end of the workshop were:

(0 I^tf"^ ******* *°»H ensure that follow-up/similar
worktops should be conducted during the next two years in
coUaboration wrth the ECA. In this regard, the Ministry of Education
would be contacting the Commission in the near future for further
assistance in organizing similar or same workshops to assist those who
needed to sharpen their tools for the important tasks of curriculum
development and evaluation.

(ii) Following from (i) above the participants recommended the
areas as the focus of future workshops:

(a) Curriculum development and evaluation and their implications
^he);education * Swaziland. The target group for this

would be the curriculum developers, evaluators, designers and
Planners; teacher trainers and tutors; school inspectors-
education administrators; examination officers and heads of
institutions, as well as lecturers of education in the University

Tl!md kVOlVed " bainiag secondary/high school
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(b) The training of teacher trainers and their role in curriculum

implementation and

(c) Continuous assessment in Swaziland and its implication for
curriculum development and teacher education.

(iii) There was need for more collaboration between the Ministry of
Education and the Economic Commission for Africa for organizing

training workshops in education particularly as regards textbooks and
instructional materials development and continuous assessment in

education.
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EXAMPLE OF THE OBJECTIVES IN THE COGNITIVE DOMAIN:

USE OF DIRECTING WORDS APPROPRIATE TO

THE DIFFERENT LEVELS OF THINKING

CURRICULUM DEVELOPMENT AND EVALUATION WORKSHOP

18-29 MAY 1992, SWAZILAND

This ladder lists some directing words and the

levels of thinking they generally call for. Steps

may easily overlap; "application" must Include

factual recall and may also require some

analysis, synthesis and evaluation. Moreover,

some directing words may lead to thinking at

varying levels, depending on the rest of the

question.

Example:

Identify five parts of a flower.

Identify the similarities

and differences between

flowers which self-

pollinate and those

which cross-pollinate.

APPLICATION

EVALUATION

SYNTHESIS

ANALYSIS

— draw conclusions...

— what errors...

— what Inconsistencies..
— defend—

— Judge-

— evaluate™

— compare...

— propose an alternative..

— devise,™

— how rise would you...

— construct..

— compare...

— show relationship...

— what motlve(s)...

— what relationship exists...

— Identify the main idea or theme...

— analyze-..

— distinguish...

— examine...

COMPREHENSION

KNOWLEDGE

apply...

what would happen If—

what elements or statements best illustrate..

explain how would react to...

Illustrate...

prove...

demonstrate...

— why...

— how...

— state In your own words..

— condense...

— show or demonstrate...

— paraphrase...

— re-tell...

— Interpret..

— summarize...

— what..

— where-.

— when...

— who...

— define...

— outline...

— state...

— list...
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Annex V

QUESTIONNAIRE ON EVALUATION OF WORKSHOP ON

CURRICULUM DEVELOPMENT AND EVALUATION

18-29 May 1992, Swaziland

Please read the following before you complete this questionnaire:

(i) The purpose of this questionnaire is to obtain information on your

opinion and impressions of the workshop you have been attending on

Curriculum Development and Evaluation.

(ii) Please answer the questions as frankly as possible.

(iii) The information you provide in responding to the questions will be

treated in strict confidence.

(iv) Do not write your name on the questionnaire.

THANK YOU VERY MUCH FOR YOUR COOPERATION
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1. What is your functional title in your institution, institute, centre, college

or ministry?

2. How long have you been engaged in:

1-4 Years 5-9 Years 10-15 Years Over 15 Years

(a) teaching CZJ L~ZJ CHJ OH

(b) inspection/supervision / 'I [~1 F~~J £7ZJ

(c) examinations / 7 r 7 / j r—i

(d) administration ZZZ7 /' 7 / 7 / /

(e) curriculum development ZZZ7 /" / / / f~~j

(f) others (specify) £Z7 £ZI7 /IZ7 /—-7

3. When did you get to know about your participation in this workshop?

/' / a few days before

/_H7 one/two weeks before

ZH7 three weeks to more than a month ago

4. Did you have adequate information about the workshop before the start?

/~7 Yes / 7 No / 7Just a little

5. Please give your opinion and judgement on the scheduling organizational and

administrative arrangements of the workshop

(a) Dates and duration:

ZZ7 too short £ZT Short /—7 adequate

/ / more time needed
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(b) Admin/Organizational arrangements

/ 7 poor 1 ~7 fair /"~7 good I 7 very good

/ / excellent

(c) Working hours

/ 7 inadequate / / adequate / / Not appropriate

(d) Transport to and from workshop

/ 7 poor I 7 fair / 7 good I 7 very good

6. From your perspective, how well has the workshop/seminar met the stated

objectives? Please tick as appropriate.

r 7 ver well £ / well / 7 partly / 7 not at all

/ 7 undecided

7. Kindly tick as appropriate on how you felt about the overall presentation of

the main topics during the workshop

7 7 poor r.../ fair / T good /Z7 very good

/ / excellent

8. Kindly respond as appropriate on the relevance and usefulness of handbooks

and booklets to the topics presented and their usefulness to your work.

/ 7 very usefulrelevant

/ / useful and relevant

/ / partly relevant

/ / partly useful

/ / not relevant and useful
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9. The overall quality of the bookle^andbooks for content is:

L—/ Excellent C~? Very good /~? good / 7 fair

L / poor

10. What topic did you find most useful to you?

11. What topic did you find least useful?

12. What topic/topics presented should have been dealt with in greater detail?

13. In future for workshops of this kind, the following topic/topics should be:

(a) included

(b) excluded

14. How useful was this workshop to you and your work?

15. What do you think you learned from this workshop?

16. What comments do you have for the workshop/seminar in general?

17. Please write down what you think should be one of the recommendations

of this workshop.

THANK YOU VERY MUCH FOR YOUR COOPERATION




