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EXECUTIVE SUMMARY

MANUAL ON PERSPECTIVES AND NEW APPROACHES IN THE TRAINING

OF TEACHER TRAINERS FOR PEACE AND NATIONAL RECONCILIATION

The need for a Manual on Perspectives and New Approaches for the

Training ofTeacher Trainersfor Peace and National Reconciliation stems from

the occurrence of large scale conflicts on the African Continent. These have unleashed

destructive forces that have continued to undermine the economic, political, social,

cultural, religious and educational advancement of the region. They have equally

violated with impunity, all international and humanitarian Rights.

The call for the development of such a manual assumes initially that there exists in

the region, training programmes for Teacher Trainers for Peace and National

Reconciliation. Working within the confines of the mandate of the assignment, an

overview, including a rationale of the manual is offered within Relative and Absolute

Deprivation Theories. Thereafter, the document concentrates on the review of on

going academic and professional training programmes at the tertiary level of education

to discover and document the existence of Peace Education.

Using Content Analysis, a research method, the manual examines some

catalogues, bulletins and calendars of African universities, publications of the

Association of African Universities and relevant research findings of other

organisations. The exercise concludes that presently, there are no formal training

programmes for the Teacher Trainers and teachers for Peace and National

Reconciliation in African Universities.

Relying on this conclusion, the manual develops elaborate guidelines to be

followed in formally establishing academic and professional Peace education

programmes within the structures of universities, for teacher trainers. The developed
guidelines focus primarily on:

policy mobilization for Peace Education at regional level;

formulation of national policies authorizing the establishment of Institutes of

Peace Education within the structures of faculties, schools and colleges of

education;

establishment of Peace Ministries to collaborate forces with Institutes of Peace

Education in developing, implementing, monitoring and evaluating

professional training programmes for teacher trainers and teachers of Peace

and National Reconciliation;

VI
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multidisciplinary approaches in developing the training programmes structured

around traditional teaching subjects which must be integrated with all

components of Conflict Management;

the role of the OAU, the UN and other international PVOs and NGOs in

promoting Peace Education;

the essence of developing the programme into five components (professional,

academic, research, administrative, internship and information technology);

and

areas of specialisation which include Peace education for the informal sector,

primary schools, secondary schools and universities.

Attention is also paid to the duration of the course, selection criteria, employment

conditions upon graduation, instructional modes and materials, and funding initiatives.

Pursuing the monitoring objective, the manual develops very innovative

techniques based on the existing traditional practices. Various types of tests and

examinations, including teaching practice and its legal implications are discussed

extensively. Other monitoring tools considered trustworthy include inter alia:

measuring the teaching effectiveness of teacher trainers on a regular basis;

assessing the performance of students in informal education settings as interns;

administration of surveys to ex-students and their employers through

established tracing offices to measure the degree of application of knowledge

being dispensed by the Institutes;

using in-service programmes as monitoring devices; and

establishing Examination Boards and Counselling Offices to track down

problematic issues that tend to have negative effects on programming.

Overall, monitoring is viewed and recognized as a continuous process, with

the supreme intent of generating reliable and valid data, useful for re-ordering of

programme priorities. To be effective, procedures for monitoring must be discussed

and established by those to be involved in it. Such participatory approaches guarantee

a higher degree of success. As a guiding principle, operational procedures are

expected to be developed into manuals and made available to students and faculty

members.

vn
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I BACKGROUND

A. AN OVERVIEW

The need for Peace Education and National Reconciliation (PENR) as an

academic discipline, has never been considered more important and urgent, in any

period of time on the African continent than in the early years of the nineties. The

idea conceived as one of the mandates of the United Nations Educational, Scientific

and Cultural Organization (UNESCO) shortly after the Second World War stated:

That since wars (began) in the minds of men, it (was) in the minds of

men that the defences of peace must be constructed, ...

That the ... terrible war which (had just) ended was a war made

possible by the denial of the democratic principles of the dignity,

equality and mutual respect of men, and by the propagation in their

place through ignorance and prejudice, of the doctrine of inequality of

men and races, ...1/

Since the pronouncement, the notion has been translated into academic courses

in some universities of the United States of America and other parts of the world

under broad topics like disarmament, arms race and nuclear war and peace

education!/. In Africa, it has received considerable recognitions in regional, sub-

regional and national workshops and conferences under various themes: "Strategic

Planning and Non-Formal, and Distance Education for Peace Reconstruction and

Development"!/ and "Training of Teacher Trainers for Peace and Nation

Buildingn4/.

Peace as a concept is defined as justice^/ which guarantees everyone equality

regardless of one's race, ethnicity, political and religious affiliation, nationality, and

social, cultural, economic and educational standing in the society. It provides an

environment which is conducive for the exercise of the fundamental principles of

human rights. Better still, peace caa be seen in the image of death that operates

within the strict rules of equality. It takes away life without taking into consideration

a person's ethnic, political, cultural, economic, educational, social and national status

in society, at a given point in time. Both peace and death are symbols ofjustice and

equality for all.

Education on the other hand, is a life long process which requires individuals

to acquire knowledge in various domains that enables them to assert their basic rights,

as well as carry out their obligations in a society that encourages the creeds ofjustice

and equality. Otjier experts in the field view education in the context of a weapon

which could be utilized effectively and efficiently in crushing "ignorance,

backwardness, violence, poverty and disruptions (on) the (African) continent ...6/

Other authorities present education as a tool with the enormous potential" to forge
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national unity and social cohesion by spreading common social mores, ideologies and

languages, ... (and by enhancing) women's status ..."2/

Peace Education and National Reconciliation (PENR) by analogy, is a system

that provides dynamic structures for the acquisition of a special kind of knowledge

that fosters social justice; which permits co-existence of various ethnic groups

pursuing freely, various goals within a broad framework of civil identity. It should

provide its recipients the technical know-how, focused on changing

non-peaceful relationships at the personal, communal, national and

international levels into peaceful relationships, which should be more than

negative relationships i.e., a state where discord or inflicted disorder in the

form of violence is avoided.^/

PENR should be action-oriented geared towards maintaining an equilibrium

within the rapid changing forces in the human world.

B. RATIONALE FOR PEACE EDUCATION AND NATIONAL

RECONCILIATION (PENR)

The essence of Peace Education and National Reconciliation (PENR) can be

rationally explained in terms of the destructive forces that human greed has unleashed

on the African continent. Conflict studies have drawn attention to the fact that:

(n)o single internal factor has contributed more to the present socio-economic

problems on the continent than the scourge of conflicts within and between our

countries. They have brought about death and human suffering, engendered

hate and divided nations and families. Conflicts have forced millions of our

people into a drifting life as refugees and internally displaced persons,

deprived of their means of livelihood, human dignity and hope. Conflicts

have gobbled-up scarce resources and undermined the ability of our countries

to address the many compelling needs of our people.2/

In terms of situational analysis the views eloquently expressed through frequent

repetitions of the world "conflicts", are accurate reflections of the conditions on the

African Continent. Wherever you observe: north, south, east, west and central you

will suddenly come to the conclusion that Africa is burning into ashes. It is that part

of the world best described as the land of "blood-shed, refugees (internally displaced

persons) and starving children".1Q/

Studies that have investigated the subject have developed a list of causes which

include inter alia:

gross disparities in wealth among different groups within the same country;

tensions between sub-national groups; the absence ofdemocratic structures and

practice; systematic failures in the administration of justice; the inability of

states to guarantee the security of persons; and various external factors.il/
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Strengthening the validity of the assertions, another study observed that the

upheavals have been motivated by

.,. vestigues of colonialism and persistent economic, social and political crises

(that) have greatly contributed to the disintegration of public order(,) (t)he

collapse of functional governments in many countries of the region, the

personalization of power and leadership ... and the manipulation of ethnicity

and religion to serve as personal or narrow group interest.. .12/

C. REPERCUSSIONS OF ARMED CONFLICTS

The tragic consequences of conflicts are overwhelming and can only be

measured in terms of human sufferings, gross violation of human rights, destruction

of educational and economic infrastructures, and environmental degradation.

Speaking of environmental deterioration, research that has been done in this area has

concluded that the sudden and unexpected movement of internally displaced persons

and refugees has serious repercussions on the environment. The findings indicated

that the presence of people in one location involved costs above and beyond their care

and maintenance. It was found that the occupation of Northern Uganda by the

Sudanese refugees led to the destruction of 1,600 hectare of virgin forest annually,

whereas in Malawi, the rural roads were severely damaged because of a sixty percent

increase in traffic brought about by the transportation of relief items.12/

Currently, it is estimated that there are about thirty million landmines scattered

throughout Africa. These have caused the abandonment of agricultural fields, grazing

land, forests and villages, which in turn have undermined economic and social

development of some sub-regions. Giving the problem further scrutiny, another study

extended the list of predicaments to include malnutrition, high mortality rate,

educational and employment disruptions, health and sanitation complications, abuse,

torture, rape and molestation of the most vulnerable persons (women and children),

loss of real estate, lack of clothing and shelter, potential problems of demobilisation,

social problems of re-union, social problems of re-integration and psychological

trauma.14/

D. THEORETICAL EXPLANATION OF THE ABSENCE OF PEACE IN

MANY SUB-REGIONS OF THE CONTINENT

RELATIVE AND ABSOLUTE DEPRIVATION

Social science theorists who have focused attention on conflicts have postulated

that either ethnic, economic, educational, social, cultural or political inequality has

the ingredients to initiate and maintain full scale violence for a long time. Inequality

in this frame of thinking, includes relative and absolute deprivation of resources,

whereby selective processes are unfairly used to marginalise other groups. This

arouses the emotions of frustration, anger and a feeling of injustice.
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Observably, this stands in great contrast with the fundamental principles of

peace which:

... represents a relative balance, not only between military forces but also in

the distribution of wealth among states, in the standard of living of their

(population) and in their economic and social development. Peace does not

exclude competition, rivalry or emulation in the limits of fairness, justice and

mutual respect. It thus calls for the rule of law, for the primacy of right over

might and, fundamentally, for observation of human rights.JJS/

The marginalised, oppressed, suppressed and deprived are not provided for

by the dictates enunciated in the quotation. Inequality is a vicious tool of injustice

that excludes would-be beneficiaries or recipients from the overall societal economic,

political, religious, educational and social benefits. Left with no other choice, they

manifest despair, learned helplessness and eventually hostility.16/

Faced with extremely difficult circumstances, the deprived resort to conflict

as a measure to survive. Whenever they gain power on a limited ticket, they turn

around and reward those who supported them in their struggle. The act by implication

excludes non-supporters from the system of reward, which, if not methodically

handled, could result in a vicious cycle of conflict which infringes upon the basic

principles of human dignity. This is in contrast to peace, which symbolises the normal

functioning of a given society, just like good health represents the normal well-being

of the person. To realize this state of affairs, peace must be assured continuously and

re-established immediately whenever inequality and injustice surface.

The theoretical explanation has further elucidated that the dynamic nature of

peace makes it possible for irrational acts to initiate conflict everyday. This reinforces

the call for Peace Education and National Reconciliation (PENR^ which is capable

of including in its dynamic structure, measures to counteract the forces of unbalanced

distribution of opportunities most likely to provoke violence. It should be an on-going

process, based on the rapidly changing trend of human needs.

E. PEACE EDUCATION AND NATIONAL RECONCILIATION (PENR)

AND THE FOUR-PART TEST OF "RIPENESS" IN PUBLIC POLICY

FORMULATION

In a peaceful and orderly society, everything is governed by law or public

policy. Any issue worthy of the attention and governance of public policy must first

undergo examination under the "Four-Part Test of Ripeness", which includes:

• the ripe issue climate;

• placement of the issue on a policy agenda for consideration;

• legitimisation of the issue; and

• specification.
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1. THE RIPE ISSUE CLIMATE AND PEACE EDUCATION AND

NATIONAL RECONCILIATION (PENR)

The Ripe Issue Climate (RIC) is a modality that is followed in placing every

issue on the policy agenda within the context of time. Such an issue is rated and

ranked on the scale of competing priorities within the available scarce resources. It

is an idea whose time has come, and has been given recognition across political and

territorial boundaries, sweeping every obstacle that stands on its way. In most cases,

such an idea is recognized by signs such as sustained and substantial changes in

political opinion, repeated mobilization of persons with intensely held preferences and

setting aside a bandwagon on which everyone rides. Peace Education and National

Reconciliation (PENR) is an issue of the nineties and deserves unquestionable

attention.

2. PLACEMENT OF PEACE EDUCATION AND NATIONAL

RECONCILIATION (PENR) ON POLICY AGENDA

The issue has long been moved from policy atmosphere into the arena of

policy agenda. It has been discussed by legislative bodies nationally, regionally and

internationally.

3. LEGITIMISATION OF PEACE EDUCATION AND NATIONAL

RECONCILIATION (PENR)

The need to establish peace education as an academic and professional

discipline has been legitimized by the media, academicians, researchersll/ policy

makers, and trustworthy institutions. It has also received unmarked support in many

expert consultative meetings.i£/

4. THE PRINCIPLE OF SPECIFICATION AND PEACE EDUCATION

AND NATIONAL RECONCILIATION (PENR)

The principle of specification requires that before any choice is made, it should

be considered alongside all other plausible alternatives within the framework of cost

benefit analysis. The selected alternative must have the potential of rendering the

greatest benefit for the target population. Peace education in every respect qualifies

under this scrutiny. The question to ask is: what is the status of training teacher

trainers and teachers for Peace Education and National Reconciliation (PENR) for the

African Continent?
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II. STATUS OF TRAINING TEACHER TRAINERS AND TEACHERS

FOR PEACE AND NATIONAL RECONCILIATION |PENARE]

The main objective of this section of the study was to review the current

efforts directed towards the training of teacher trainers as well as teachers for peace

and national reconciliation. The exercise also required that lessons be drawn,

especially those indicating missing gaps in the training processes. The scope of the

obligation was, therefore, to acquire, quantify, analyse and interpret any relevant data

obtained either from primary or secondary sources. It was thought that such measures,

if followed appropriately, would be able to reflect accurately, on-going efforts in

Africa in implementing formal training programmes for peace and national

reconciliation.

A. RESEARCH METHOD USED IN COLLECTING THE DATA

Content Analysis was employed in collecting the data quantified and analysed

in this section of the research. It is a research method that entails a systematic and

quantitative description of oral and written communication. Initially, it was used in

analysing and quantifying contents of pieces of communication. Since its inception,

the technique has widened the scope of its application in the social sciences to include

Criminology and Education.!*?/

Content Analysis demands that important units of analysis include, inter alia:

themes, items, space and time. In this study, its applicability is limited to:

(a) examination of major and sub-major academic units situated within the

structures of universities in Africa and the Association of African

Universities (AAU); and

(b) review of themes articulated by the Association of African Universities

(AAU) in some of its recent seminars and conferences.

However, Content Analysis has its own weakness which stem from dealing

with non-human subjects (printed documents, textbooks and reports). This leads to

the inability of researchers to interact with authors and publishers to verify and clarify

observed misstatements, misrepresentations or ambiguities. This was the case with

calenders that stated "The University is not legally responsible for any errors in, or

omissions from this calendar. All material in this calendar is subject to change

without notice. "20/ In view of the time limitation and financial handicap, this

researcher was unable to contact the University of Botswana to verify if any changes,

errors or omissions were made in the material reviewed in the said calendar.

Similarly, discrepancies which were discovered in some of the documents examined

could not be reconciled because of the aforementioned reasons. Follow-up interviews

which are normally utilized to counteract the shortcomings of this method never took

place because of the time constraints.
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B. PROPOSITIONSTHAT GUIDEDTHE SELECTION OFDOCUMENTS

FOR EXAMINATION

In pursuing the stated intent, the following propositions were formulated and

utilized as guiding principles in the selection of documents reviewed. They

maintained:

(1) that the training of teacher trainers and teachers for peace and national

reconciliation was more likely to be at the tertiary level of education;

(2) that the source of information about such training was more likely to

be found in documents and/or textbooks reflecting the academic units

of post-secondary institutions in the African region;

(3) that such training was more likely to be within the structures of either

the faculties, schools, colleges, programmes or institutes of education;

and

(4) that courses, other academic requirements/activities, and degrees and

diplomas awarded, were more likely to be confined in a department or

programme named The Department of Peace Education and National

Reconciliation (PENR).

C. GENERAL CRITERIA FOR THE SELECTION OF ASSESSED TEXTS

The criteria which governed the procedure in choosing the publications for

study included:

academic credentials of authors;

professional and credible standing of publishers;

professional and academic standing of editors as reflected in the

documents;

copyright institutions;

dates of publications;

ability of the authors in reflecting in their research the current complex

issues; and

• research methods used in collecting the data presented in them.

D. EXPLANATION OF RATIONALE GOVERNING THE CHOICE OF

EACH TEXT

1. Higher Education in Africa: Manual for Refugees, 1986r published by

World University Service International

Several factors played an important role in influencing the choice of this book

for analysis. It deals with higher education in Africa and is published by a reputable

organization, with a specific intent to bridge the gap that had long existed, precluding

African refugees from accessing post-secondary institutions because of lack of

available information. Written to assist refugee advisers on educational matters as

well as prospective sponsors, it was considered to be an appropriate source to consult.
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Its comprehensive structure in providing information about tertiary education in most

of the countries that are members of the Organization of African Unity (OAU), an

entity assigned the mandate of preserving peace, on the continent, added more

credibility to its being a source of reference for the subject under review.

Furthermore, it indicates the type and scope of educational activities that each

institution is engaged in. The research method used - structural observation - in

gathering data included personal visits to the institutions. This aspect of the text

ascertains the validity and reliability of the knowledge it presents.:

Its year of publication falls within the 1980s, a decade that was in turmoil

because of the deteriorating socio-economic conditions and political transformation in

Africa. These conditions, causes of conflicts, had been predicted by economists and

political scientists. It was, therefore, expected that universities included in the manual

would have some information on peace education especially as they were offering

admission to those who were victims of conflicts. Perhaps, one of the overriding

issues was that if training programmes had been initiated in 1986, one would be able

to gather information about their strength and weaknesses and to use it as check points

for future programming.

2. Association of African Universities Handbook,. Published by

Association of African Universities in 1993 and Printed by Assemblies

of God Literature Centre LTD.r Accra, Ghana

The Association of African Universities (AAU) is a well-respected regional

organisation whose business is to provide professional and academic leadership to

African universities. It is viewed as the apex organization and principal forum for

consultation, reflection, exchange of information and co-operation among the

universities in Africa whose products form an important component of the continent's

human resource base.21/ The quotation provides one of the reasons why the book

was chosen. The reputation, the credibility, the authority and the leadership of the

organization were very instrumental in including its publication in this study.

Published in 1993 for its members spread out in 34 countries in Africa, and

prospective African university students, the text contains names of universities, their

academic units, and names of those heading them. The heads of the academic units

most of them in possession of terminal degrees in their fields of specialty, have earned

the little of professorship. These accomplishments indicated that they would not,

under any circumstance, allow their names to be attached to a document whose

validity and reliability could be questionable.

The year of publication, (1993) compelled one to consider it as one of the

primary sources to be consulted in reference to training in peace education. The

rationale resided in the fact that 1993 was the eve of the world's worst genocide in

Rwanda. In addition, the chaotic situation in Burundi, Liberia and Sierra Leone

forced this researcher to conclude that the probability of universities addressing the

problems through peace education was very high, for they could not continue to

pursue their missions in environments of instability. Finally, the Association, in the
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pursuit of its objectives, claims to be a resource for achieving African unity, progress

and economic development.

3. The University in Africa in the 1990s and Beyond: Summary Report

of a Colloquium Jointly Organised by the Association of African

Universities, Donor to African Education/Working Group on Higher

Education: National University of Lesotho, January 16-20, 1995.

The document was selected because of the focus ofthejoint colloquium, which

was to "provide a forum for discussing appropriate directions for higher education in

Africa in the light of the changing needs of the African people".22/ One of these

needs was and still is PEACE EDUCATION. What emerged from the deliberation:

.... was a broad consensus that time had come to move from discussion to

decision and from decision to practical steps to tackle the university crisis as

it exists in each country and that the conclusions of the colloquium provided

a way forward.22/

These reflections provided the urge to look at the conclusions of the report to

see if representatives of the various universities across Africa raised the issue ofpeace

during die session. If so, what observations were made? To underscore the point,

1995 was regarded as the post-genocide era in Rwanda, and the horrors of the events

were still fresh on people's minds, especially those who had been trained to make

critical observations. Peace had not been given a chance not only in Rwanda but in

most countries of the Great Lakes Region and elsewhere in Africa. Consequently,

leaders of these centres of academic excellence could not afford to undermine the fact

that peace was and still is essential in the normal functioning of their institutions in

the fight against poverty, injustice, inequality, fair participation in the political,

economic and social processes, freedom of expression, freedom of worship,

ignorance, hunger and disease.

4. The Calendars/Bulletins of the University of Nairnhjr Kenya

1989/90r University of Botswana, 1991/92r the University of Zululand

1994 and the Annual Report of the University of Ghanar 1095

The decision to include these publications among the texts studied was obvious.

They are the primary records to be consulted whenever one is in need of information

about the academic structures of universities. Apart from this reason, these institutions

are located in the sub-regions where conflicts have caused enormous harm to human

dignity. Today,

if there is an area in Africa which desperately needs to find durable solutions

to its political and refugee problems, it is the Great Lakes Region. The

dramatic refugee problem in the region has been a major preoccupation over

the last two years for the OAU, UNHCR and the United Nations.24/
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This assessment provides the basis of the assumption that if there were

universities in Africa offering training courses in peace education, initiated by events

of instability in their regions, the four institutions under investigation would have been

among them.

E. REVIEW, CLASSIFICATION, QUANTIFICATION AND

INTERPRETATION OF DATA

The Review Process

The process involved reading the selected textbooks from page to page in order

to identify the universities, their major and sub-major academic units, their names,

and the countries in which they were. The schools, colleges, centres and institutes

of education were further subjected to more vigorous review than the other academic

units. Attention was paid to both academic and professional emphases i.e diplomas

and degrees awarded, professional and teaching subjects offered, their combinations

and their structures around various specialities.

Classification of Data

The observed schools, colleges, institutes, faculties and centres were classified

as major academic units regardless of the main focus. Departments, programmes,

projects and major subject groupings around degrees and diplomas awarded were

categorized as sub-major academic units. Again, the exercise did not take into

consideration departmental concentrations.

The Quantification Process

The quantitative exercise entailed tallying categorized data under the following

headings:

• number of institutions;

• number of major academic units;

• number of sub-major academic units; and

• number of members of the Association of African Universities [AAUj.

All processed tallies were added to obtain numerical values, which were in turn

placed under the appropriate headings. All sub-units were then added to obtain final

values for major categorizations.

The Process of Interpretation

The statistical technique used to present and interpret the data quantified is

tabulation. It is a method which calls for the arrangement of values expressed in

numbers, in a table, divided into either rolls or columns so as to show the issues being

analyzed. Appendix 1 is a reflection of 304 post-secondary institutions that were

located in 45 African countries in 1986. These were and still are spread over the
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continent with the greatest numbers in Algeria, Egypt, Kenya, Morocco, Nigeria,

Sudan, Tanzania, Zaire and Zimbabwe. These institutions were situated either in

countries or sub-regions where conflicts had taken place or were still going on. The

deduction that could be made was that these centres of excellence were either

explicitly or implicitly concerned about instability. Such concerns, if they were ever

raised, never materialized in the subsequent development of courses or the

establishement of a major academic units to deal with peace, a counter force of

conflict.

None of the institutions that operated in the sub-regions where there were

political, religious, ethnic and economic conflicts, addressed the issue in the

classrooms within the structure of an institute like that of the University of Lancaster

in Britain. Named the Richardson Institute for Peace studies, it specializes in

academic training in the area of peace. Its research and publications have covered

topics like:

the nuclear arms race;

alternative work for military industries;

conventional defence policies in Britain;

non-provocative defence policies;

accidental nuclear war;

non-violent action in the Peace Movement; and

the Biology of non-violence.25/

The institute has also developed micro-computer packages and a micro-computer atlas

called "Worldwide" as teaching aids for Peace Educations.

The question to ask is: Why did the 304 institutions examined not have within

their establishments an institute like that of Lancaster? What went wrong with keeping

in line with the viewpoint that: [t]he prime obligation of every university is to develop

its mission in a manner that will reflect expected solutions to

[the] genuine problems of the society in which it operates. The question the

institution must answer is that of its relevance to the aspirations of its

community as portrayed by its [programmes]?26/

The people in Africa needed peace as they were forced "into a drifting life as

refugees and internally displaced persons [IDPs], deprived of their means of

livelihood, human dignity and hope",22/ and the universities failed to respond

educationally.

The African Universities and Peace Education Training in the Nineties

The 1980s experienced significant political, ethnic and socio-economic

upheavals in Africa but the universities could not act according to available evidence.

What have they done formally in the nineties? Appendices 2 through 5 present the



ECA/PHSD/HRP/96/3[(6)(i)]

Pagel2

academic structures and some major extra-mural activities of African Universities.

Appendix 2 shows a comprehensive review of the major academic units of 89

universities, scattered throughout thirty-four countries, situated in all the geographic

sub-regions of Africa. These centres of higher education were members of the

Association of African Universities as of 1993 and the heads of the academic units

were holders of terminal degrees with professoral titles. If academic and professional

credentials were symbols of excellence, indicating the stand their holders would take

in the mist of crises, then one would expect that these experts would use their

expertise to solve the problem of "broken peace" on the African Continent.

Like in the eighties, the evidence generated from the 89 universities showed

no change in the status quo. Wars were being fought around the universities while

the continent and the world were just a year away from the Rwandan infamous and

heinous crimes. The ingenuity of the universities, once more, was called to question.

The year 1995 could be called the post-Rwanda Era as indicated in the following:

[ujnder tropical rains and purple clouds, the fertile soil of these rolling hills

of central Africa [was] slowly yielding up its darkest secret - the debris of

Rwanda's genocide.

Tangled skeletons, skulls and leg bones [poked] from the brown earth before

a group of forensic anthropologists in knee-high rubber boots and masks.

Skeletons [were] stacked one [on] top the other inside a mass grave half the

size of a tennis court. Shreds of clothing, a shoe and a flower printed scarf

[adorned] some of the bones

The team [was] exhuming the grave - one of maybe 1,000 similar horrors - for

a U. N. tribunal looking into the genocide of up to a million Tutsis and

moderate Hutus...

The scientists [conducted] autopsies in a makeshift morgue and [documented]

the wounds suffered for a final report - a paper trail [of] the past, which

[would] put some genocide leaders in jail.2&/

The horrors and emotions evoked by the quotation depict the environment in

which the universities found themselves while pursuing their assigned mandates.

Appendix 3 shows some of the issues under the column named "Themes" raised by

members of the Association of African Universities [AAU] during their colloquium,

held in Lesotho, in 1995. Of all the 12 themes examined and included in the report

reviewed, "Peace and Stability" came second on the list, if such placement reflected

the degree of importance. Discussions on the subject were limited to unrest on

campuses which were attributed to:

poor salaries and conditions of service of staff, poor student welfare services,

lack of essential materials and equipment for teaching and research, and lack

of a collegial atmosphere in the university .29/
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As a strategy for preventing future conflicts on university premises, the

deliberations recommended:

[increased involvement of students in the decision-making processes of the

universities and improved communication between students and management

were [considered to be] of vital importance in the maintenance of the stability

necessary for the delivery ofquality education...; universities ... [were advised

to] review existing mechanisms for the involvement of students in decision-

making if these [were] inadequate ...; all universities ... [were ordered to]

have professional counselling centres for both staff and students; an open-door

management system ... [to] be used as it prevents unnecessary speculation and

rumour-mongering that tend to destabilize student activities.^/

The recommendations, though limited in scope, recognised some of the root

causes of large scale conflicts which resided in:

• marginalisation and exclusion from participation in major political,

educational and socio-economic policies;

• falling standards of living;

• marked inequality between the rich and the poor, and between the

politicians and the electorate; and

• lack of transparency and accountability in public administration.

It is about two years since these ideas were advanced. What is not available

for verification is data that will indicate, if this regional organization, the Association

of African Universities [AAU], has actually moved its members "from decision to

practical steps to tackle" the violence on campuses. If this has been done, then it is

time for the Association to move its members from inaction to action by developing

and implementing training courses for teacher trainers and teachers for peace and

national reconciliation.

It is commonsensical to argue that proximity to where action is taking place

commands attention, which in turn, leads to varied deliberate moves, dictated by

expected personal and general benefits. Led by this conception, four universities

situated in sub-regions of on-going conflicts were selected and their infrastructures

scrutinized. Appendix 4 portrays the academic structures, major and sub-major

academic units of the four universities:

• University of Botswana as of 1991/92;

• University of Ghana as of 1995;

• The University of Nairobi, Kenya as of 1989/90 ; and

• The University of Zululand, Natal, South Africa as of 1994.

Composed of 42 major and 162 sub-major academic units excluding the

university of Zululand (see xxx in appemdix 4), none of them dealt with either

academic or professional training in peace and national reconciliation, as prescribed

by the study. The part played or being played by the governments of these



ECA/PHSD/HRP/96/3f(6)(i)J

Pagel4

universities in seeking durable solutions to conflicts in West Africa (Ghana), the Great

Lakes Region (Kenya) and (South Africa) would have called for formal action in

designing some peace education programmes.

Peace Education and National Reconciliation; the Obligation of Schools.

Colleges. Faculties and Institutes of Education

Most experts in the field of education have argued vehemently that training

teacher trainers and teachers for peace and national reconciliation should be the

primary responsibility of teacher education, which includes faculties, schools,

colleges, centres and institutes of education.il/ This assertion is based on the

reasoning that any meaningful and substantial educational change cannot take place

without well trained teachers.32/ This necessitated the examination of programmes

of institutions involved in training professional teachers. Appendix 5 is a presentation

of the academic units of two faculties, one college and one institute of education

currently situated in sub-regions and countries where the need to deal with conflict is

on most people's minds. Having a total of 36 areas of concentration, none indicated

explicitly, within the directives of the study any specialised training for teacher

trainers and teachers for peace and national reconciliation.

F. General Observations

The opinion that can be stated based on the data analysed, is that currently,

African universities have not incorporated in their mandates, both professional and

academic training in the field of Peace Education and National Reconciliation

[PENR]. Specifically, there are no formal training programmes earmarked for the

training of teacher trainers and teachers for peace and national reconciliation.

However, some academic units of some universities have organized seminars,

workshops and conferences relating to some aspects of peace. They have done so,

either individually or jointly with regional entities like AAU, OAU or ECA. Also,

some of their professors and senior lecturers have acted as consultants in preparing

technical papers for expert consultative meetings and workshops on either national or

sub-regional peace initiatives sponsored either by ECA or OAU. But these do not

fall within the normal distribution curve of the assignment: training of teacher trainers

and teachers for peace.

How long can the continent afford to wait? Time is of the essence, for Africa

is in an environment where there is the ever-present danger of sectionalism, ethnicity,

partisan politics, deplorable standards of living and inequality, factors that are likely

to unleash outbursts of violence at any moment. Institutions of higher learning in

Africa, especially schools and colleges of teacher education, must move forward now

and not tomorrow to train teachers for peace for all levels of education. Such training

should build in people's minds the defence for peace which will lead to maintaining

a relative balance of stability in the region. This, in turn, would produce an

atmosphere in which socio-economic development, respect for human dignity, and
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social justice and equality will strive. To accomplish this would involve the careful

planning and co-ordination of activities at various levels among major policy actors.

HI. DEVELOPMENT OF GUIDELINES AND NEW APPROACHES FOR

THE TRAINING OF TEACHER TRAINERS: AN EFFECTIVE

MODALITY FOR PREPARATION OF TEACHERS FOR PEACE AND

NATIONAL RECONCILIATION

This section of the study obligates the development of guidelines and new

approaches for a training programme in peace education. The underlying philosophy

is that if the guidelines are properly conceived and articulated in realistic and practical

terms, they will assume the role of a road map, that will lead to the effective

preparation of teachers for peace and national reconciliation.

Ultimately, this underscores the viewpoint that "one can change the curriculum, buy

more materials ... but without good teachers change will not produce the desired

[effect]",31/ which in this case, is peace education.

By analogy, seminars, workshops, conferences, expert consultative meetings

and symposia can be organised and excellent reports written on the training of teacher

trainers, but if immediate action is not taken to move beyond and above this stage,

the initiative of teachers for peace will be characterized as a barren idea. The choice

to be made is either peace or conflict. If peace must be chosen, as it is proper and

rational to do, then the appropriate academic measures must be taken to see that

success is within reach.

To this end, guidelines, basically, defined as operational directives or

principles, must be formulated bearing in mind the nature, scope and complexity of

the issue. To keep the aim of the training in view, the guidelines should be:

• integrated, complementary and democratic in their underlying

assumptions;

• peace centred, with the potential of guiding the thinking and activities

of the experts involved in the process; and

• indicators for measurement of objectives within specific periods of

time.

In addition, there should be varied and adequate new approaches, carefully

designed to provide the needed means to an end. This calls for;

• vigorous evaluations of existing modalities to determine if their scope

of applicability can be extended to cover the envisaged training:

• careful assessments of existing strategies to find out if the structures

can be modified to accommodate new activities : and
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• detailed examinations of already developed approaches in the field

which have not been employed any where, to discover if they could

facilitate training in peace education.

A. ESSENTIAL GUIDELINES FOR THE ESTABLISHMENT OF

TRAINING FOR TEACHER TRAINERS OF PEACE ANDNATIONAL

RECONCILIATION

In societies where law governs behaviour and provides directives for the

execution of various activities, it becomes obvious that the establishment or the

initiation of a major programme such as the training of teacher trainers, would

demand the formulation of a new public policy. The term policy here is defined as:

a label for a field of activity;

an expression of general purpose or desired state of affairs;

specific proposals;

decisions of government;

formal authorization;

a programme;

an output;

an outcome;

a theory or model; and

a process.34/

Considering all these, it can be said that formulating public policies is a

difficult and complex task which involves numerous actors with conflicting interests

that require some degree of compromising and balancing. It is a process which:

...is not like an assembly line [activity], where a single-purpose tool can be

applied repeatedly to whatever problem [that] comes across. It is a multi

farious process where the policy maker makes his choice in an environment

restricted in a multitude of ways. Resources- whether human or material- are

scarce, and their effective allocation are further constrained by political

considerations or by the limited capabilities of sluggish bureaucracies.25/

B. POLICY INITIATIVE FOR TRAINING TEACHER TRAINERS

The preceding expression shows the predicaments of policy-makers in the area

of education which include making a choice among competing policy alternatives and

dealing with painful trade-offs. As human beings, they are constantly carrying out

their functions with "imperfect information". Their duties become even more

complicated if they have not been adequately schooled in the field of educational

policy. However, the following phases of policy set forth will assist them but will

not completely eliminate their problems.
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C. STAGE ONE : THE MOBILIZATION PROCESS

Given the understanding that training of teacher trainers has already been

legitimized and assessed as being the most viable alternative in many fora, what is

required is an elaborate plan to sensitize and mobilize regional support for the

initiative . Under this assumption, ECA, OAU, UNESCO and AAU should jointly

plan and conduct within twenty-four months, the following expert consultative

meetings for:

• Ministers of Higher Education;

• Ministers of National Education;

• Rectors and Chancellors of African Universities;

• Heads of Colleges, Schools, Faculties and Institutes of Education;

• Institutes and Curriculum Development Centres under the Leadership

of the African Curriculum Organization;

• Regional NGOs working in the area of peace and human rights;

• Regional religious leaders;

• Regional NGOs involved in development projects;

• Leaders of major national political parties;

• Directors of national print and electronic media (both in the private and

public sectors);

• Regional Association of Nurses;

• Members of National Bar Association;

• Regional Association of Medical Doctors;

• Association of African Scientists;

• High ranking military officers;

• Association of Political Scientists;

• Association of Agricultural Engineers;

• Regional Associations of Women;

• Regional Associations of Youth;

• African parliamentarians;

• Representatives of African Refugees and Internally Displaced Persons

(IDPs);

• Representatives of national and regional associations of university

students;

• Representatives of national and regional Labour/Trade Unions;

• Deans of Law schools and institutes of international relations;

• Heads of Seminaries and other post-secondary religious institutions;

• Heads of Universities abroad that have institutionalised peace education

in their curricula; and

• Representatives of international NGOs working in the area of peace

education and human rights.

These consultative meetings should be focused on the production ofknowledge

that would have the capability , if properly used, of providing solutions to the root

causes of conflicts as summarized in Appendix 6.
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Data generated should be organized into a reference document to be used in

providing technical assistance to national legislative bodies in the passage of public

policies. These should form the foundation for authorizing the establishment of

professional training programmes for peace in the faculties, schools and colleges of

education in African universities.

There is also the need for ECA, OAU, AAU and UNESCO to conduct a

content analysis of all reports on peace education, compiled between 1990 and 1996.

Emphasis should be placed on the recommendations of such documents. The

information gathered from them should be used to write a technical paper whose

content and form should reflect the policies as member states are expected to

formulate. The paper, once completed, should be duplicated and disseminated to all

national legislative bodies in the region.

D. STAGE TWO: FORMULATION OF NATIONAL POLICIES FOR

TRAINING OF TEACHER TRAINERS FOR PEACE

African countries, like other countries elsewhere, do not have similar

educational systems. It becomes necessary that each country formulates its own

policy, while coming to terms with unique local conditions. Of course, experience

has proven that adaptability and responsiveness to local needs is undertaken by local

experts. They understand the problems and at the same time are sensitive to the local

pressures. Given the basic expertise and qualification, they would be able to solve

particular problems.

Working from this premise, ECA, OAU, AAU and UNESCO can only assume

the role of technical advisers that provide national legislative bodies superb assistance

on:

• conducting hearings on the proposed policies; and

• drafting bills and submitting them for debate.

The general approach in passing bills into law should be within the context of

popular participation, where every segment of society is given the opportunity to

submit comments before voting is conducted. The ultimate purpose of the policy

should be to dispense quality peace education that would lead to structural stability,

defined as a situation involving sustainable economic development, democracy

and respect for human rights, viable political structures, and healthy social and

environmental conditions, with the capacity to manage change without

[resorting] to violent conflict.^/

The scope should be broad enough to provide for:

• agents of implementation;

• levels of coordination and co-operation among major policy actors;

• qualification and work experiences of teacher trainers;
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admission criteria;

structures of programmes: academic, professional, administrative and

internship components;

duration of courses;

monitoring modalities;

strategies for acquiring instructional materials;

mobilization of resources; and

employment conditions of teacher trainers and teachers of peace upon

graduation.

E. PROFESSIONAL, ACADEMIC AND EXPERIENTIAL

QUALIFICATIONS OF TEACHER TRAINERS

Experts in human resource development have continued to express the view

that regardless of the level of technological advancement, human beings will still be

indispensable in any field of development. One of the authorities on the subject

concludes:

[i]n the final analysis, the wealth and prosperity of nations depend upon the

development and effective utilization of human resources. Capital and natural

resources are passive factors of production; human beings are active agents

who accumulate capital, exploit natural resources, build social, economic and

political organizations and carry out national development. Clearly, a country

which is unable to develop the skills and knowledge of its people and to

employ them effectively in modernization process will be unable to develop

anything else.32/

The stand taken in the quotation was true years back, is still &ug today, and

will continue to be Hug in the ftrture. This being the case, teacher trainers for peace

are expected to be professionally and intellectually sound so as to transmit to their

trainees, the kind of knowledge and skills necessary to "crush" conflict It is only

when this is realized that others who have also been trained will be able to gain the

status of "active agents" capable of accumulating 'capital, exploiting "natural

resources, building "social, economic and political organizations and carrying out

national development11 for the common good of all.

To be eligible as a teacher trainer, therefore, one must have obtained at least

a Master's degree either in the field of peace or any other related discipline. In

addition, he should possess some professional teaching credentials, awarded by a

recognized institution either in Africa or abroad. He should also have taught for a

minimum of five years with a demonstrative ability to conduct research, as this is

essential in generating new knowledge, especially in a new academic discipline like

peace. To continue to grow professionally and academically, he will be required to

show evidence of:
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• being a member of either a local, national, regional or international

peace organization that calls for the presentation of papers during their

annual meetings;

• having attended within 5 years, in-service training, (one academic and

one professional), offered by a recognized university; and

• having taken and passed at least 4 courses on peace education within

five years offered by an accredited post-secondary institutions.

In view of the fact that most teacher trainers on the continent have not been

professionally trained, it would, therefore, be rational to provide those who have this

deficiency a six months' intensive training under the supervision of the Association

of African Universities [AAU]. Only those who successfully complete the course

would qualify as teacher trainers for peace education. Future faculty members will

have to be those who have formally completed both professional and academic

training in the required related areas. These guiding principles are based on the

assumption that teachers need more than a knowledge of the subject matter and

teaching methodology prior to stepping into the classroom. As a prerequisite:

[tjhey need knowledge about knowledge, about the ramifications of subject or

subjects they teach, about how those subjects relate to other [disciplines] and

to knowledge and life in-general. They need insight into their purpose as ...

[teachers] - why they are teaching, what they are teaching, and how these

purposes relate to institutional setting of the schoolfs] and to the values of the

local community and society at large.lS/

These special teacher trainers that the society is delegating to them this unique

assignment, must be professionally and academically committed, for, their perceptions

and discrimination of values will lead the society to making those worthwhile choices

capable of destroying those fears and prejudices which divide people of the African

continent.

F. TEACHER TRAINERS' PROGRAMME: AGENCIES OF

IMPLEMENTATION

Whenever a policy is adopted with a clearly stated realistic goal, agencies are

identified and assigned the primary responsibility of implementing it. To accomplish

the stated goal, it becomes imperative that the following steps be taken:

1. the establishment of an Institute of Peace Education within the

structures of either the faculty, the college or the School of education.

The primary function of such an institute will be to conduct training,

research, examination, as well as publish regularly in the area of

peace; and

2. The establishment of a Ministry of Peace, with a main division given

the mandate to deal solely with the administration of peace education.

It will be responsible among others, for:
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• the recruitment and placement of ex-graduate of the institute in

various educational institutions;

• the recommendation for appointment of senior administrators at

the institute;

• the organization of refresher courses in connection with the

institute for peace education teachers;

• the collaboration of forces with the Ministry of Armed Forces

in working with NGOs engaged in peace education; and

• working with OAU in the area of Early Warning Systems

[EWS].

Overall, the leadership of the Ministry would be entrusted to qualified women

and youth, who in most cases should be graduates of peace education and have been

schooled in the art of administration. Others who do not fall within this categorization

can only work in the Ministry as senior technical and expert advisers. Women and

youth, according to the findings of conflict research, are those who are subjected to

undue hardship during armed conflicts. It is, therefore, believed that they would use

the Ministry effectively and efficiently in promoting peace and peace education.

G. PROGRAMMES: TOOLS FORIMPLEMENTING THE LEGISLATIVE

INTENT

When the administrative and professional agencies have been established, they

are required to carry out the legislative intent, by designing, implementing,

monitoring and evaluating specific programmes, following the rules and regulations

they have adopted. In this case, the newly created institutes for Peace Education and

National Reconciliation will be obligated to develop courses and offer them to students

recruited as future teacher trainers. The training activities must be based on the

content of a curriculum believed to have those learning experiences that would

promote peace and national reconciliation. Content within this context means,

... the body of knowledge or information which comprises the learning material

for a particular or a given grade. The information may consist of a related

body of facts, laws, theories and generalizations or a description of events as

in history or in any other pre-determined arrangement of a particular segment

of knowledge. Content may also be considered as that which is presented to

students or that which is made available to students for possible use.22/

As an instrument for the realization of the goal of the policy, the content

should be valid, significant, learnable, feasible, continuous, useful, consistent,

connectant, balanced, integrated and humane. The content should also indicate the

professional, academic, administrative and internship components. As a general

requirement all students are expected to take core courses described in these areas.
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H. THE PROFESSIONAL COMPONENT

The issue to be raised and kept constant in view, is the notion that teaching is

a profession and training teacher trainers for peace and national reconciliation should

be established within the context of teacher education. Of course, the distinct

characteristics of a professional is that he or she is both learned and qualified to

practise. To illustrate the point, a medical professional acquires and applies the

knowledge of certain science disciplines to cure patients.

The emphasis of this component should be the acquisition of knowledge in the

following areas:

Educational Psychology;

Educational Foundations;

Educational Communication;

Curriculum Development;

Sociology of Education;

Philosophy of Education;

Law of Education

Economics of Education;

Psycho-Analysis; and

Teaching Methodology.

The professional training of teacher trainers will be one of the most crucial means of

introducing peace education at all levels of education.

I. THE ACADEMIC COMPONENT

The quality of a professional teacher is his ability to utilize knowledge to

organise, encourage and assist the students in learning at various levels of education.

To accomplish this task, the mandate of every teacher education should be directed

towards the development and organization of the students' own learning, hereinafter

referred to as Peace Education [PEJ. It should incorporate current and relevant

knowledge, useful in controlling the root causes of conflict [see table 6].

It should be multidisciplinary, structured around traditional teaching subjects

in the Sciences; Social and Human Sciences; Technical and Technological subjects;

Culture and Languages; Moral and Civil Education; Fine, Dramatic and Performing

Arts;4Q/ Politics and Democracy, and International Instruments. Each of these

should be used as a vehicle in imparting knowledge relevant in promoting peace.

It must include:

• Conflict Management: Prevention, Mediation and Negotiation, and

National reconciliation and Social Re-integration;

• Processes of Peace Making, Peace Keeping, and Peace Building;

• The mandate of OAU in Conflict Management in Africa;
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• The Role of International Agencies and the United Nations in Peace

Education and Peace keeping ; and

• The various responsibilities of International NGOs in Conflict

Management.

J. THE ADMINISTRATIVE COMPONENT

It has been shown that most teacher trainers lack administrative expertise.

Consequently, they are unable to provide their students skills that will enable them to

function as educational administrators, supervisors, inspectors, principals,

headmasters, deans and directors. The main objective of this aspect of the curriculum

is to control the administrative deficiency. To this end, it should concentrate on:

Educational Administration;

Administrative Law;

Supervisory Skills;

Leadership in Curriculum Development;

Delegation and Coordination;

Monitoring and Performance Evaluation;

Faculty Development;

Faculty motivation;

Time Management;

Reward system;

Administrative Environment;

Politics and School Administration

Organization Theory;

Ethics and Accountability;

Budgeting Processes;

Contract Law; and

Stages of Policy Formulation.

K. RESEARCH COMPONENT

Knowledge is the final product of research. It is vital in addressing conflict

problems and in the on-going process of peace maintenance. Today,

[w]e are living in an age of unprecedented explosion in knowledge and

technological development in all the many fields of human endeavour. This

requires that those who are responsible for training programmes in these fields

should be up to date in their knowledge and skills.41/

Taking cognizant of this fact, it becomes necessary to state that research and

research methodology on conflict prevention should be an integral part of every phase

of the training programme.

In partial fulfilment of graduation requirements, the following should be

submitted on peace issues:
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• an essay of ten thousand words by certificate and diploma students;

• a major paper by Bachelors students; and

• a dissertation by Master's and Doctoral student respectively.

L. INTERNSHIP COMPONENT

Training in Peace Education requires moving learning from the restricted

confinement of the classrooms into the society, viewed as "schools without walls".

Field trips and Internship programmes assume an important role in pursuing this

objective. Trainees as would-be teacher trainers should spend at least six to twelve

months in the field as interns placed in organizations like:

OAU : Conflict Management Division;

Martin Luther King Centre for Non-violence;

Jimmy Carter Centre;

International Alert [IA];

International Peace Academy [IPA];

The United Nations Peace Keeping Force;

The West African Peace Keeping Force; and

Other international agencies involved in the peace movement.

The student, placed in this type of environment, is able to apply practically,

the skills and knowledge he has acquired in the classroom.

M. PEACE EDUCATION CORE COURSES FOR UNIVERSITY

EDUCATION

These courses will be mandatory for graduation. This means that all university

students will be required to take at least one academic and one method course in order

to earn a university degree. The contents of these courses will change from time to

time so as to maintain pace with the dynamic root causes of conflict in the region.

N. PEACE EDUCATION AND AREAS OF SPECIALIZATION

In order not to exclude any segment of the society as beneficiaries of this

training, students will be advised to select their courses in a manner that will enable

them to specialize in either:

• Peace Education for the Informal Sector;

• Peace Education for Primary Schools;

• Peace Education for Secondary Schools; or

• Peace Education for the University.

The curriculum developed will show these divisions as well as stipulate the

academic and professional contents already discussed. Diplomas to be awarded will

range from a certificate to a doctorate degree in Peace Education. As stated
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elsewhere, the minimum qualification for trainers of teachers will be a second degree

in any of the described specialities.

O. PEACE EDUCATION AND INFORMATION TECHNOLOGY

Nowadays, teaching demands that teachers have the necessary competence

from the standpoint of knowledge and methods, as well as a clear political perception

of those at the receiving end of their act. It is a complex whole and cannot exist

without teachers, students, syllabuses, methods, and an ultimate purpose. Peace

Education should be rigorous, responsible, democratic and progressive in form. These

qualities call for knowledge and effective use of technology in acquiring and

generating the necessary knowledge to be used in teaching. To overcome any of the

shortcomings, the trainers should be knowledgeable in:

• information systems;

• computer science;

• accessing the internet to secure current information for improved

teaching;

• using "e-mail", for communicating as well as getting information from

experts around the world; and

• using conference calls for teaching for short periods.

P. CRITERIA FOR SELECTION OF TRAINEES AS WOULD-BE

TEACHER TRAINERS

Unlike what goes on in the field now, the selection of trainees would be based

solely on excellence. If peace is what the society cherishes, then society must also

be willing to train its best to do the job. To reduce the high level of unemployment

among university graduates, those with good grade point averages should be recruited

and offered training along with those graduating from high schools, who will be

required to spend more time on the programme. To maintain a gender-balance, fifty

percent of the students should be female while seventy-five percent of the student

population be made up of youth and female. Prior to the final admission process, the

prospective students should be interviewed by a panel of experts with various

backgrounds relating to professional teaching, conflict management and employment

requirements upon successful completion of the programme.

Q. EMPLOYMENT CONDITIONS OF TEACHER TRAINERS AND

TEACHERS OF PEACE AND NATIONAL RECONCILIATION

The building and maintenance of peace is expensive but it is not as costly as

the destructive forces of conflict. Evidence in the field indicates that all grades of

teachers are poorly paid.42/ Unless this condition is changed and prospective

students are informed about the new conditions during the admission interview, the

programme will find it difficult to attract talented candidates for training.

Employment and its conditions should be promised within contractual basis before the

students proceed with any aspect of the training.
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R. DURATION OF TRAINING

The scope of the programme is wide and demanding. It cannot be covered

in three years taking into consideration the teaching practice and also internship

components. The quantitative and qualitative aspects of the training warrant that

students spend five years on the course to earn a first degree; two years for a second

degree and to qualify as teacher trainers and at least four years to complete a doctoral

degree. Students preparing for the certificate should spend one and those for the

diploma two years on the programme. Students who have first degrees in other fields

and wish to qualify as teacher trainers must spend at least three years on the Masters

programme.

S. INSTRUCTIONAL MODES AND MATERIALS

Instructional Materials

Teaching is an art of communication. Evidence around us as well as our

personal life-experiences support the findings that successful communication is not all

that easy. However, experience has also indicated that instructional aids are very

essential in teaching. Research on the subject has concluded that people "remember

10 percent of what [they] hear[; J.. .50 percent of what [they] hear and see[;][and].. .90

percent of what [they] hear, see, and do".42/ It is, therefore, recommended that

in selecting and developing audio-visual aids for teaching, thought should be given to

their ability to appeal to the five senses (touch, taste, smell, hear and see). It has also

been discovered that good visual aids could:

[a]rouse |i]nterest [;]

[gjive an [a]ccurate[i]mpression][;l

[s]ave [Reaching [t]ime [;]

[sjtimulate the [i]magination[;] [and]

[p]rovide a [s]hared [e]xperience.44/

The use of charts, pictures, posters, chalk boards, blanket boards, flannel

graphs or felt boards, magnetic boards, slide projectors, film-strip projectors,

overhead projectors, programmed textbooks, written response machines, key response

machines, televisions, video cameras, closed-circuit televisions and other technological

equipment for communication and demonstration should be examined in terms of their

ability to appeal to one or more of the five senses during teaching.

Apart from audio-visual aids effective teaching cannot take place without the

appropriate textbooks. The shortage of textbooks for instruction in Africa has been

well-documented.45/ The situation would be worse in the field of Peace Education

except for the reports of seminars, workshops, conferences and expert consultative

meetings. Measures must be taken to research and publish textbooks that are in

agreement with the prevailing social, political, economic, ethnic and cultural

aspirations in Africa. Their contents should exclude "anything [that is likely to cause

misunderstanding, mistrust, racist attitudes, contempt or hatred vis-a-vis other groups
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[of people]".46/ Such a goal can be achieved by referring constantly to the body

of national, regional and international policies that govern the production of textbooks

for teaching. It is also advisable that such matters consider the cost of either

producing the said books locally or importing them. The life span of each textbook

should also be matched against cost.

In the event some of the materials must be imported, the national and

international instruments should be reviewed with respect to duty-free status. Perhaps,

the process should lead to the development of regional policy under the leadership

of ECA, OAU, UNESCO and AAU. These organizations should then set up jointly,

a publication house for peace education and other regional programmes. Finally,

students should also be offered a course in the selection of and production of

instructional materials, something that is hardly done in the field now.

T. INSTRUCTIONAL MODES: THE BASIS FOR NEW APPROACHES

FOR TRAINING TEACHER TRAINERS FOR PEACE AND

NATIONAL RECONCILIATION

Teaching is based on idiosyncrasy. It is an individual art whereby two

teachers are not likely to use identical methods in their approach to teaching the same

topic. It is a profession that calls for the fusion of personality, human qualities and

teaching modalities in dispensing knowledge with an intent to develop minds. It is

also a field in which there are well tried techniques and the degree of success depends

largely on the personality of the trainer/teacher using them. Enterprising and

innovative trainers/teachers will develop new approaches everyday, every week, every

month based on the problems they encounter during classroom or public presentations.

They constitute a driving force for effective teaching and demand that trainers

maintain honest and detailed daily self-criticisms of lessons taught. Such comments

must be:

• written as soon as possible after the completion of the lessonf;]

• ... specific and directed at a critical evaluation of the content, methods

and techniques employed!;] and

• ...therapeutic...[that is] offer suggestion for improvement or

explanation of mistakes that can be avoided in the future.47/

An on-going self-evaluation is fundamental to progress and should be one of

the required documents to be maintained by teacher trainers. This document should

be made available for external evaluations of the work performance of teacher

trainers. The importance of the document resides in the fact that:

[d]ay by day the teacher's technical ability develops; new experiences are

encountered, new experiments handled, [and] new evaluations made... towards

professional maturity. The fusion of personality with professional skill,

knowledge and technique has begun and should never end.4£/
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This forms the foundation for the development of new approaches (from the

existing ones) used in training peace educators. Some of these include the lecture, the

participative learning, the mutual lectures, the lesson, the project, the assignment and

discussion, the group discussions, the syndicate discussions, the playlets or role-

playing, the brain trust, the teacher-teams, the module training, the demonstration, the

tutorial periods, the simulation, the instruction visits, the fault finding and the

question and answer methods.49./ Some of them will be modified, whereas the

scope of others will be extended to include instructions in Peace Education.

U. FUNDING INITIATIVES

Studies have indicated that well-formulated policies and well-designed

programmes have not been implemented because of financial handicaps. The same

situation would be applicable to the proposed training in Peace Education if adequate

measures were not taken to mobilize resources for it. It is, therefore, important to

review the existing resources at national, regional and international levels to find out

where accommodations can be made without incurring new expenditures, except when

and where it is absolutely necessary. The following steps should be considered:

NATIONAL INITIATIVE

1. The military budget should be reduced by fifty percent and the reduction made

available for Peace Education.

2. Some units of the army should be engaged in income-generating activities, and

profit made should be earmarked for the programme.

REGIONAL INITIATIVE

1. ECA should set aside from its extra budgetary funds, money for the

programme.

2. OAU should also include in its budget Peace Education Funds for the project

can be drawn from the Peace Fund.

3. AAU and UNESCO should review their budgets and make adjustments to

include Peace Education.

4. ECA, OAU, UNESCO, ILO and AAU should jointly establish income-

generating activities that will offer employment to refugees and internally

displaced persons. Profit realized should be spent on Peace Education.

INTERNATIONAL INITIATIVE

1. The United Nations should review its peace keeping budget and provide

accommodation for the training programme.

2. The European Union and other international blocks should review their aid

packages to the African region to include funding for the programme as a

measure for prevention of conflicts.

3. Foreign Governments that provide foreign aid to Africa should review their

policies so as to include funding for Peace Education in their aid programmes.
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International Foundations that fund peace initiatives should review their

funding priorities so as to include grants for training of teacher trainers and

teachers for peace and national reconciliation.

The World Bank, African Development Bank, and other international financial

institutions should provide non-interest loans to African governments for Peace

Education. These loans should be made on condition that Peace Education has

been instituted and that it is being properly run.

IV. METHODS AND TECHNIQUES IN MONITORING THE TRAINING

OF TEACHERS FOR PEACE AND NATIONAL RECONCILIATION

A. MONITORING AS A PROCESS

Monitoring is one of the important stages of policy implementation. It

is a continuous process, a journey which never ends, for there is

always another stage ahead. Those who love mountains and fells will

know how their eyes become fixed on some attainable ridge or spur

hoping that it will presently bring them within reach of the summit;

but, as they struggle upwards new vistas and prospects are continually

revealed. So it is with [monitoring]. There is never a stage at which

it is sensible to stop except momentarily to rest to regather energies

and to confirm purpose and direction for next stage of climb ...

Experience continually leads back to the re-examination of aims and

objectives and to refinement of methods and techniques, not only in the

light of organization and performance but in accordance with the

continuously shifting expectations and demands of society. It may be

found, for example, that objectives have been set too low and that far

more can be achieved than was at first assumed to be possible.

Alternatively, it may become apparent that targets have been set

beyond immediate reach and that they must be redefined. In either

case, not only ultimate destinations but the routes and tactics necessary

to get there, may have to be revised.5Q/

The views expressed in the quote provide a clear understanding of the nature

and scope of monitoring as a process. It is an on-going exercise meant to assess the

effectiveness and efficiency of either a training programme, the overall performance

of an agency or the strengths and weaknesses of persons involved in an operation.

Usually, conducted by the agency's staff or consultants, it can take many forms, from

staff meetings, interviewing programme beneficiaries, administering surveys,

reviewing case files and progress reports, to staff appraisal.

B. THE ESSENCE OF MONITORING

The objectives of monitoring reside in:
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• providing opportunities for reviewing programme goals and

achievements as well as problems and envisaged corrective

measures;

• serving as an early warning system for pending problems

signalling revision of goals and objectives;

• collecting, storing and analyzing data in an on-going and

systematic manner focused on the agency's mission;

• assisting in the development and maintenance of extensive

records, so as to use them in mobilizing material and financial

support for programmes;

• generating information on the strengths and weaknesses of start

entrusted with the responsibility of running the project; and

• building the foundation for the development and production of

end-of-year report indicating successes and failures.il/

C. MONITORING AND PROCEDURES

Monitoring, if not carefully planned could run into serious problems.

Preparation for monitoring entails establishment ofprocedures which define what steps

must be taken at various stages. Such measures should be dictated by the goals and

objectives of the programme.

More important is the need to assemble and clearly define the procedures in

a manual whereby staff and faculty members, consultants and monitors can easily

refer to. It is advisable that staff and faculty members be involved in the preparation

stages of the document, for this approach would gain their support and approval. In

view of the changing trends of programming and societal expectations, the procedures

should be reviewed periodically so as to ascertain their effectiveness. The monitoring

principles and modalities presented in the preceding analysis should be adapted and

used in the continuous assessment of all the components of the training programme

for Peace Education.

V. THE ACADEMIC COMPONENT

The traditional practice of monitoring the acquisition of learning experiences

as directed by the curriculum has been and still is through tests and examinations.

Keeping to this notion stems from the basic recognition that:

[s]hort of probing the student's mind with electrodes or using other physical

means, however, there is no alternative to asking students to "behave" by talking,

calibrating, writing and (carrying out) other actions that allow the instructor to infer

that the student has, indeed, acquired the skills or knowledge at issue.52/

Examinations and tests as monitoring indicators, provide teacher trainers in Peace

Education, the students and the institutes:



ECA/PHSD/HRP/96/3[(6)(i)l

Page31

... the opportunity to give testimony about each student's initiative, poise or

powers ofjudgement, integrity, ability to communicate, leadership qualities and the

potential to conduct research. These are qualities which by their very nature are

difficult to quantify without tests and are, nevertheless, of supreme importance in the

process of training ...51/

Examination and tests, therefore, offer the trainees the mechanisms to discover

their strengths and weaknesses. As for the instructors, they serve as a gauge for their

teaching effectiveness, which in turn, call for revision in course development, and

modification of teaching aids and instructional modes. They have a direct impact on

the institute's ability to be effective, efficient, trustworthy and credible. Ultimately:

examinations [monitoring devices] and qualifications provide the link between

the modern sector, labour markets and education systems. Examinations signal

a package of information to employers about potential job recruits'.

Examination^] also send signals to the students, teachers and parents who

participate in the education system. They signal what is valued not only by

the employers but also what is valued by the education system itself. They

represent the ultimate goal of the educational career; they define what are the

important aspects of a school curriculum and they dictate to a large degree the

quality of the school experience for both teacher[s] and student[s] alike. In

short, they lie at the heart of the 'Paper Qualification Syndrome'. Moreover,

the qualify of the examination system itself can have a considerable impact on

the quality of skill formation encouraged by the education system, which skills

in turn could have a considerable impact on the inputs to the labour market,

(in Peace Education).54/

A. CHARACTERISTICS OF EXAMINATIONS

As monitoring tools for Peace Education, examinations should be designed in

a way that the examinees would be given confidence, encouragement and a sense of

achievement. They should be valued as a means of consolidating gains and

preparation for the next academic unit indicated in a plan of work. They should be

composed of several questions carefully worded, with a goal to measure specific

knowledge and the degree of understanding.

B. RELIABILITY AND VALIDITY OF EXAMINATIONS

Examinations whose reliability and validity are doubtful do not serve as

monitoring devices. In order to be regarded as indicators of inputs and outputs in

Peace Education they should be reliable and valid.

C. TYPES OF EXAMINATIONS

Examinations are either oral or written. Written examinations could be

multiple choice, essay or both.
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Dl. MULTIPLE - CHOICE EXAMINATIONS

As the name implies, Multiple Choice Examinations are made up of several

questions which are sub-divided into a number of items. They are difficult to set, but

are the most effective in monitoring progress made by students, in the acquisition of

the content of the curriculum.

02. ESSAY-QUESTION EXAMINATIONS

Unlike the Multiple-Choice, Essay-Question Examinations require students to

answer the questions in the form of essays. They are easy to set but very difficult to

grade. However, they should be well planned, composed of several questions,

worded in a manner as to assess the students power of expression, problem definition,

problem solving skills, ability to conduct research and originality in thought. As a

matter of principle, they should focus on those units of the curriculum

[negotiation, mediation, arbitration, drafting of protocols and reconciliation] where

the students would need to develop and use in the field preceding stated qualities.

As a rule of thumb, both the Multiple-Choice and Essay-Question

Examinations should be used to monitor pre-determined student behaviour in Peace

Education. They strengthen the monitoring processes in different ways.

E. SEATING ARRANGEMENT AND EXAMINATION MATERIALS

Crowded examination halls, poor seating arrangements, and inadequate examination

materials like paper, pencils, pens, instruments and other pieces of apparatus can

falsify data generated from the monitoring process. Apart from this, poor lighting and

ventilation of examination halls could lead to cheating and other physical and health

problems. Consequently, proper measures must be taken to check against all these

adverse conditions.

F. INVIGILATING EXAMINATIONS

In most cases, invigilating examinations in schools on the African continent is taken

for granted. It is a task that involves observation, knowledgeability in the psychology

of taking examinations and a thorough understanding of the rules and regulations

governing the administration of each test. It also calls for the knowledge of the

instruments and pieces of apparatus needed for practical parts of examinations, if any.

Failure to have this background as an invigilator can lead to developing unreliable

data for monitoring. Controlled by this factor, invigilators should be selected based

on training and competence required by the nature and scope of examinations.

G. FREQUENCY OF EXAMINATIONS

Examinations are feedback mechanisms for students, faculty members and

institutions, on the progress made and the suitability of scoring procedures, teaching
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methodologies, instructional aids, course objectives, and the reliability and validity of

questions. The understanding is that dates for taking examinations and reporting

results should be regulated and made public documents to be consulted frequently by

both students and instructors. Under this assumption institutes for Peace Education

should administer:

• monthly tests;

• three mid-term examinations every academic year;

• two end-of-term examinations every school year;

• one end-of-year examination; and

• two make-up examinations for students who missed examinations with reasons

or those who deserve a second chance.

H. REPORTING AND RECORDING OF EXAMINATION RESULTS

All results should be analyzed, reported and recorded in the appropriate

fashion based on established rules and regulations. Safeguards against releasing results

to unauthorized persons should be vigorously enforced by the registrar's office. It is

recommended that students' performance on tests should be used to undertake

corrective measures.

I. ORAL EXAMINATIONS

Peace Education calls for the acquisition of exceptional skills in the areas of

negotiation, mediation, arbitration and reconciliation. These skills include paying

attention to details, development of good

listening and excellent communication techniques and the ability to assume a

leadership roles in varied and challenging situations. Given these expectations the oral

examination should be developed to monitor students'.

• ability to develop and communicate ideas quickly;

• ability to sort out essentials from details;

• ability to negotiate, mediate, arbitrate and reconcile in good faith; and

• ability to lead in extremely difficult and unusual circumstances.

J. ESTABLISHMENT OF COUNSELLING OFFICES

Counselling services are considered luxuries for educational institutions in

Africa. Time has come for the idea to be promoted especially with the establishment

of Peace Education. Counselling offices should be important units of institutes for

Peace

Education. These offices should be given the mandate to provide advice to faculty

members, students and staff on:

• career opportunities in Peace Education;

• career development in Peace Education;

• academic probation;
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• disciplinary problems;

• work performance and professional probation; and

• withdrawal on the basis of professional or academic deficiencies.

As a monitoring entities, these offices should lay emphasis on gathering information

that would help students and faculty members control their weaknesses as well as

capitalize on their strengths. Each student should visit the office at least once a quarter

or semester.

K. ESTABLISHMENT OF EXAMINATION BOARDS

Most institutions in Africa are constantly faced with the problem of

examination leakages. It is not uncommon for teachers, students and parents to be

illegally involved in purchasing diplomas as opposed to earning them. These criminal

acts question the reliability and validity of examinations as monitoring systems. To

counteract these problems a national policy should be formulated establishing within

the institute of Peace Education, Examination Boards. The policy should stipulate the

following:

procedures for selecting Board members;

term of office;

safeguards against examination leakages

guarding of examination questions and scripts;

protection of the identity of examiners;

protection of examiners from corruption of any kind;

• sanctions for infringement of established rules and regulations;

• enforcement mechanisms;

• effective use of test results for programme improvement within a specific

period of time;

• verification mechanisms if results have actually been used in the manner and

time recommended by the Board; and

• involvement of external examiners, should need be.

VI. MONITORING OF PROFESSIONAL ASPECTS IN PEACE

EDUCATION

There is the general consensus that student teachers do not learn how to teach

solely from textbooks. As would-be professionals in Peace Education, teaching

practice offers student teachers the opportunity to gain first-hand knowledge about the

students they will teach in the future. It enables them also to discover the materials,

equipment and teaching methods used in various schools.

Teaching demands versatility and also the development of tactics to respond

to the unpredictable quickly and effectively. In this frame of thinking the general

methods student teachers are taught need interpretation in terms of personal qualities,

human relations and teaching effectiveness in the classroom. In the course of training
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the students should be offered the opportunity to develop their skills within the

framework of these broad guidelines.

Accorded this degree of importance it becomes necessary that during the entire

course the student teachers should spend six months on teaching practice, two of

which should be set aside for preliminary school visits and simulation exercises known

as "Teaching in Action". The six months should be well-planned and spread to cover

the years required for the whole training.

A. Teaching Practice and Practising Schools

Like University Teaching Hospitals (UTHs) for medical students, Practicing Schools

are very crucial in monitoring the teaching ability of student teachers. Unfortunately,

the prevailing views on the African Continent is that:

the organization and management of teaching practices is usually poor, in

terms of the kinds of partnerships that exist between the inspectors

(observers) from the training colleges, and Practicing schools. The role

of each partner is not clear and as evident, the training colleges assume

a back seat in the most crucial part of teacher training.55/

The present practice demands that prior to teaching practice the institutes for Peace

Educations should identify and enter into an agreement with Practicing Schools. Such

co-operation should define and assign responsibilities to the various parties involved.

The schools must allow the institutes to conduct pre-teaching practice inspectioas to

determine the adequacy of the schools as suitable environments for monitoring the

performance of student teachers. This should focus on:

• the administrative staff as instructional leaders;

• the teaching staff as professionals;

• the teaching methodologies used;

• the duties of support staff; and

• the availability of teaching aids including textbooks.

B. Preliminary School Visits and Structured Observations

Once the relationships between the Practising Schools and the institutes have been

formally established preliminary schools visits should be scheduled for students

teachers to go in for structured observation which is concerned with designated

characteristics of behaviour that may occur either in the field or in controlled

laboratory setting. Explicitly, it deals with

... observational activity (which) is often, but not necessarily, reduced

to noting the presence, absence or intensity of clearly specified types

of (activities) such as the animal experimenter observes a rat's behavior

in a specific way under controlled conditions. Of course, such control

of the situation is appropriate only when the investigators already
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possess a great deal of information about the phenomena they wish to

study.

The pre-determined observation to be made by the students are characteristics

exhibited by experienced teachers in classroom teaching including experiments in

laboratories. Such exposure should give the students information about:

• the general set up of the schools;

• the views and the levels of coordination and co-operation among the teaching,

administrative and support staff;

• the characteristics of students;

• the class sizes;

• the gender composition of students;

• the recreational activities and facilities;

• the instructional modes and aids being utilized;

• the academic and administrative records being maintained,

• frequency of tests; and

• reporting and recording of test results.

Observed situations in schools should be discussed in planned session as well

as practised in simulation exercise which should be video-taped and watched during

some of the general methodology classes. The focus here is to monitor students ability

to observe and discover essentials relevant to teaching as a profession.

C. Moral and Legal Aspects of Teaching Practice

Parents, students and teachers in Africa hardly exercise their rights provided

for by the Law of Education, to such an extent that one may think that schools and

colleges do not have any body of laws which govern their operations. Teaching

practice as a monitoring device is explicitly and implicitly governed by law.

Consequently, student teachers and faculty members should know what their

obligations are before the students move into schools for practice. They should be

fully aware of the legal implications that:

[w]hen a parent sends his child to school he is placing a great deal of

the responsibility of educating the child in the hands of others. He has

a right [provided for by law] to expect this implicit trust to be

honoured. The responsibilities of the class teacher or student [teachers]

are not, to be taken lightly. They are dealing with impressionable

'material1. The student has a moral [and a legal] responsibility to do

his best for the children in his care. Half-hearted efforts do not only

affect the student himself but all those with whom he comes into

contact. To do only scrape through a school practice or survive until

the end of the period, is morally [and legally] indefensible.52/
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This provides clear understanding of the moral and legal implications that

involve teaching practice.

D. Students on Teaching Practice and the Legal Implications

The principals of Practising Schools, by law are responsible for the overall

management ofthe institutions, including professional and non-professional personnel.

This implies that when the student teachers are on practice they are under their

control. However, the Principals or Deans act through qualified faculty members, like

Heads of Department, and students contact with them will be through either the class

teachers or Heads of Departments.

E. Class Teaching and the Concept of Loco Parentis

Legally, the class teacher is regarded as being in Loco Parentis to the pupils

put under his care. That means he would be required to exercise that standard of care

towards his students that is expected of a responsible parent. A student teacher by law

is not a qualified teacher and the law will not apply to him in the same manner as an

experienced teacher. Consequently, when he is assigned a class, the class teacher will

not completely delegate his authority to him. He will continue to assume the

responsibility of being his monitor in the areas of education, safety and care of the

pupils the student teacher is teaching. As a monitor he is obligated to continue to

provide guidance to the student in the maintenance of the recoreds reflected in

Appindex 7A through 7E.

Plan of Work Record.

This reflects students' ability to breakdown the content of the curriculum into

units of weekly instructions.

Progress of Work Record

It provides room to monitor the student's ability to keep records of what has

been achieved, rate of success, as opposed to what was planned but not implemented

and why.

Class Information Record

This offers the opportunity to assess the students ability in taking into

consideration information about class size, gender make up. ethnic composition and

area space when preparing his lessons.

Textbook Information Record

This simply portrays the competence of the students to render an authoritative

opinion on the adequacy of text books being used.
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Student Progress Record

The maintenance of this record reveals to the student what he is doing either

right or wrong. It also allows the class teacher and the observer from the Institute to

monitor the student's competence to set, administer and grade tests.

These records should be strictly kept in accordance with the established rules and

regulations of the Practising Schools, for they are both legal and monitoring

documents. They contain information that can be reviewed by the courts in the event

of any legal actions. As monitoring instruments, the student's performance here

should be jointly assessed by the class teacher and the observer or inspector from the

institutes of Peace Education. The practical point is that the student teachers should

be told that at all times he should conform to the patterns of the school he is sent to.

He should also remember that an experienced teacher would be available in case he

runs into any problem.

F. Student Teachers and Preparation of Lesson Notes

Teaching requires enormous preparation prior to classroom presentation.

Student teachers are expected to write lesson notes for every class period of

instruction using the sample formal presented in Appendix 8. Lesson notes should be

submitted to the assigned supervisor for review prior to teaching. All suggestions

made must be incorporated in the notes, in a timely manner.

G. Classroom Presentations

Evidence indicates that there is no standardized instrument in monitoring

teaching practice. However, there exists a consensus among schools or colleges of

Education and practitioners on which indicators should be used to assess the

performance of student teachers in classroom presentations. These have been

summarized and categorized into three major sections: the personal qualities; the

human relationship qualities; and characteristics of teaching effectiveness as shown in

Appendix 9.

The indicators contained in the instrument should be fully explained to the

students with suitable classroom examples. They should also be shown how each is

applicable in each subject area. For example, what type of language proficiency will

the supervisor expect of a student teaching a lesson in the area of science for peace

as opposed to one presenting a lesson in the social science domain? These definitions

and explanations along with the instrument should be contained in a manual and made

available to both students and the teaching staff. No attempt should be made to

monitor the student's performances in class until they know what their expectations

are as reflected especially in the instrument. Data collected through the instrument

should be provided to the student immediately during the "Post Lesson Discussion".

The supervisor must also offer the students guidance on how best they can use the

data. Such information should also be used to improve upon or revise course contents.

Of course given the changing demands being made on Peace Education, the indicators
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included in the instrument should be reviewed continuously so as to make changes

when and if necessary.

H. Monitoring of the Teaching Effectiveness of Teacher Trainers

Teaching is a difficult art to practice. Its perfection comes along with

continuous application, exercise of patience and diligence, and constant maintenance

of detailed record of self-criticisms. To strive for effectiveness, the performance of

teacher trainers should be monitored three to four times a year, by students, Deans,

Heads of Department and peers using the instrument indicated in Appendix 10.

Information gathered through the application of this instrument should be

analyzed and presented to the faculty member in question. Areas which call for

improvement should be indicated and reasonable time given to control the observed

deficiencies.

VII. INTERNSHIP AND MONITORING

Teacher education has been called upon to get more involved in the

improvement of the society. Such request entails that teachers of Peace Education

move beyond the restricted boundaries of their classrooms to investigating and

providing solutions to some of the problems that threaten the stability of the society.

In order to respond to the challenges, their pre-service and in-service training should

equip them with the necessary skills to work in the field. Internship being the gate

way to the

realization of this goal should be monitored regularly. The process should be executed

by the students as well as the institutions in which they have been placed using the

instruments presented in Appendix 11 A and B.

The main objectives to pursue should be:

• the assessment of the capability and the appropriateness of the institutions in

which the in promoting Peace Education;

• the monitoring of the ability of the students in applying the academic and

professional skills they have acquired in non-formal education setting; and

• the usefulness of data gathered in improving the quality of programming.

VIII. TRACING AS A MONITORING MODALITY

When students graduate they take along with the skills and techniques they

have acquired in college to their organisations and agencies that have offered them

employment. This holds same with graduates of Peace Education. Their views as well

as those of their employers are invaluable in measuring the applicability of the skills

they have brought along. Accessing such information through surveys would help the

institutes of Peace Education in reviewing and updating their curricula. To accomplish
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this goal the institutes must establish Tracing offices which should maintain regular

contacts with ex-graduates either through planned personal visit or administration of

surveys as reflected by the samples shown in Appendix 12 A and B.

As emphasized elsewhere, data collected through these surveys should be

analyzed immediately and a determination be made on how the results should be

employed in programming.

IX MONITORING AND IN-SERVICE PROGRAMMES

In-service programmes have the potentials to bringing together ex-students to

share and debate some of their experiences as professional teachers in the filed of

Peace Education. This medium of exchanging ideas can quickly reveal the strengths

and limitations of their profession which can be addressed in training future graduates.

Given this premise, the Ministry of Peace Education and the institute of Peace

Education should jointly organize during the Summer in-service training for teachers.

The essence is to expose them to new publications, research findings and viewpoints

in the field through presentations by Peace Education experts, drawn across Africa and

abroad. Participants of the training should be given well-prepared handouts for use.

As a monitoring technique they should be requested to report on the successes and

failures of the new ideas before the next in-service training.

In conclusion, it must be re-iterated that all the monitoring techniques discussed

should be reviewed and modified every year. Those found obsolete must be replaced.

It is only through such dynamic mechanisms that the adequacy of training in Peace

Education can be guaranteed.
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Review of Some Post Secondary Institutions in Africa in 1986

Title of Text

Hiaher Education in

Africa:

Manual for Refugees

Some Countries

Reflected in

Publication

Algeria

Angola

Benin

Botswana

Burkina Faso

Burundi

Cameroon

Central African

Republic

Comoro Islands

Congo

Egypt

Ethiopia

Gabon

Gambia

Ghana

Guinea Conakry

Ivory Coast

Kenya

Lesotho

Liberia

Libya

Madagascar

Malawi

Mali

Mauritania

Mauritius

Morocco

Mozambique

Niger

Nigeria

Rwanda

Senegal

Seychelles

Sierra Leone

Somalia

Sudan

Swaziland

Tanzania

Tchad

Togo

Tunisia

Uganda

Zaire

Zambia

Zimbabwe

45

Number of

Institutions

Reviewed

21

1

1

5

3

3

5

1

1

1

15

9

4

1

9

2

6

19

3

3

3

1

5

5

3

4

18

1

6

29

2

18

2

7

1

10

5

14

1

1

26

9

11

7

12

304

Publisher

World

University

Service

International

Year of

Publication

1986

Targeted

Population

Refugees
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Review of Academic Units of Members of Association of the African

Universities in 1993

Title of Text

Association

of African

Universities

Handbook

* Anariem

Year of

Publication

1993

c Units refer

Publisher

AAU

Printed by

Assemblies

of GOD

Literature

Centre Ltd.,

Accra, Ghana

rrv Fnfnltip^ '

Countries of

Members

Algeria

Angola

Benin

Botswana

Burkina Faso

Burundi

Congo

Cote d'lvoire

Egypt

Ethiopia

Gabon

Ghana

Kenya

Lesotho

Liberia

Libya

Madagascar

Malawi

Morocco

Mauritius

Namibia

Niger

Nigeria

Senegal

Sierra Leone

Sudan

Swaziland

Tanzania

Tchad

Tunisia

Uganda

Zaire

Zambia

Zimbabwe

34

Number of

Members

3

1

1

1

1

1

1

1

11

2

2

3

4

1

1

2

1

1

5

1

1

1

22

2

1

5

1

2

1

3

1

2

2

1

89

Number of

Academic

Units*

55

8

9

8

10

13

12

7

181

19

10

25

75

7

6

9

6

11

36

5

5

6

239

11

13

51

7

15

4

58

14

14

14

10

973

Colleges, Institutes, Schools and Centres

Targeted

Population of'

Publication

• Members of

AAU in 34

countries

• Prospective

University

Students in

Africa and

Abroad

• Public and

Private

Institutions
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Thematic Analysis of the Report of AAU's Colloquium

of January 1995, held in Lesotho at the National University of Lesotho, Lesotho

Title of Text

The University in

Africa in the 1990's

and Beyond:

Summary Report of

a Colloauium Jointly

Organized bv Association

of African Universities,

Donor to African

Education/

Workine GrouD on Hieher

Education. National

University of Lesotho,

January 16-20, 1995

Year

Published

1995

Publisher

Association of

African

Universities,

Accra, Ghana

Themes

• Sustainability of the

University

• Peace and Stability

• Collegiality

• Gender Issues

• Quality and Relevance

• University Management

• Academic Freedom and

University Autonomy

• Accountability

• Relationship between

the University and its

stakeholders

• The University within

the Education Sector

• Learning Environment

of Universities

* Regional and International

Cooperation

Population

Targeted

• African

Universities

• African

Ministers of

Education

• Donors of

Higher

Education



Appendix 4

An Analysis of Catalogues/Bulletins/Calendars of

Four African Universities

Universities

University of Botswana

University of Ghana

Accra, Ghana

The University of Nairobi.

Nairobi, Kenya

The University of

Zululand,

Natal, South Africa

Date of Publication of

Calendar/Bulletin

1991-1992

1995

(Annual Report)

1989/1990

1994

Number of Major

Academic Units*

5

13

16 ****

8

42

Number of Sub-Major

Academic Units**

32

56

74

***

162

****

Major Academic Units refer to: faculties, colleges, schools, institutes

and centres.

Sub-Major academic Units refer to: departments and programmes.

The faculties are not divided into departments but are structured around

the degrees awarded.

Information on Institutes of Adult Studies and Educational Research

was not available for examination because it was not reflected in the

calendar.

Appendix 5

An Analysts of Academic Structures of

Schools, Colleges, Faculties and Institutes of Education

Names

Faculty of Education

University of Botswana

Institute of Adult Education.

University of Ghana

College of Education and

External Studies, University of

Nairobi, Kenya*

Faculty of Education,

The University of Zululand"1"1'

Academic Year

1991-1992

1995

1989-1990

1994

Number of Departments,

Programmes and Projects

7

5

17

9

36

The Faculty ul' I-.Menial Studies lias 5 departments whereas the Faculty of Education is structured into 12 doubled

subject groupings from which students scleci ilieir major

and minor teaching subjects.

The Faculty of kiiucalion is divided into 5 decree and 4 diploma awarding areas as opposed to departments.



Appendix 6

Root Causes of Conflict

Conflict

1. Conflicts and

Colonial Past

2. Conflicts aud

Western Meddling

3. Politics and Conflict

4. Conflict and Leaders' Perception of the State

as Private Property

5. Conflict and Security

6. Conflict and Ethnicity

7. Conflict and Religion

8. Conflict and the Economy

9. Educationally Motivated Conflicts

Indicators

• divide and rule maxim

• boundaries of convenience

lumping of ethnic groups of

distinct culture in the same

country

• super-power interest in the country

• provision of financial, political, military support

to ethnic group

• continuous support of the group in power regardless of

the violation human rights

• support of the violent overthrow of people in power

• conflicting political goals

• dominance of one ethnic group in the political arena

• unfair political appointments

• discriminatory political policies

• inadequate structures for the institution of democracy

* rigging or unfair cancellation of elections

• abuse of the principles of statehood

• consideration of the state as private property

• transfer of state assets into personal pocket

• breakdown of central authority

• rallying behind charismatic leaders on the basis

of ethnicity, age, religious or philosophical affiliation

• power struggle among leaders

* distinct ethnic groups with conflicting goals

• suppression of one ethnic group by another

• clashes over religious views or philosophy

• clashes over the spread of religious principles

• religious fanaticism

• massive unemployment or underemployment

• disputes over land with economic potential

• gross disparities in wealth or income distribution

• deplorable salaries in worthless currencies

• discriminatory developmental policies

• ill-conceived discriminatory educational policies

based on race or ethnicity

Source: Ade. C. (19961 Disnlaced Persons in Africa: Profile of A Regional

Predicament ECA Document Number: ECA/MRA/96/12/TP.
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Terra

Form/Year

Appendix 7

A. PLAN OF WORK RECORD

Week&

Dates

Topics and subtopics

Periods

Learning Materials

and Teaching aids

[^earning Activities/Teaching

Methods

B. PROGRESS OF WORK RECORD

Week&

Dates

Work Done

Topic(s) and Main Activities

Assessment

Assignments and Tests

Remarks

Progress/Problems

C. CLASS INFORMATION RECORD

No. of Students

Males Females __

Average Age:CIass

Ethnic Composition of Class

Area Space

Male Female

D. TEXTBOOK INFORMATION RECORD

Subject_

Textbooks/Modules/Workbooksetc... (Authors, Titles, Publishers)

End of Term remarks about Textbooks

TERM.

C

19

E. STUDENT PROGRESS RECORD

1

2

3

Week—>

Date of

Test

MARKS OBTAINFJD (IN %)

Wk

1

Wk

2

Wk

3

Wk

4

Wk

5

Wk

6

Average marks for the

T.P. period
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LESSON PLAN FORMAT

Subject: ___

Topic:

grade/class:

Time:

Objectives:

Date

Previous Knowledge:

Stage

INTRODUCTION

Motivation of

students

PRESENTATION

step-by-step

Procedure

CONCLUSION

Summary of main

points

ASSESSMENT

ofinstruction-in-class

tests/exercises

FOLLOW-UP

Homework

SELF-

EVALUATION

Teacher's opinion of

lesson

including/student

feedback

Time

inmins

Teacher Activity Student Learning

Activities

Materials

(learning and teaching

aids)

Name of Student Teacher

Suggestions by supervisor

Name and Signature of Supervisor

Date

Signature & Date

Signature &
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STUDENT TEACHER EVALUATION FORM

A. Student Teacher's Name

Department

Practising School

Subject Taught

Topic of Lesson

Grade

B. Continuum of Evaluation

PERSONAL

QUALITIES

Vitality, Enthusiasm,

Dynamism

Poise and Self-Confidence

Voice Speech

Command of the Language

Sense of Responsibility

Self-Evaluation

Professional Attitude

Sense of Initiative

Respectability and

Dependability

HUMAN

RELATIONSHIP

Relationship with Pupils:

As Individuals and Group

Rel. with Supervisors

Rel. with School Leaders

TEACHING

EFFECTIVENESS

Knowledgeability

(Subjective Factors)

Points

(30)

3

4

4

4

3

3

3

3

3

(15)

5

5

5

(50)

5

Score ^Grading Scale

• EXCELLENT

90 - 100=

• VERY GOOD

80 - 89 =

• GOOD

70 - 79 =

• AVERAGE

60 - 69 =

Letter

Grade

A

B

C

D
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Thoroughness of

Preparation

Class Room Management

Pupil Participation

Delineation of Objectives

Purposefulness in Pursuit

of Objectives

Relevance & Adaptation

Grading of Teaching

Materials

Pacing and Variation

Pupil Accomplishment

(long & short term)

ASSESSMENT OF

STUDENTS:Design-ing

and Administering

TESTS

Total Score

5

5

5

4

4

5

4

4

4

(5)

100

* The scale is a reflection of the cumulative

• WEAK

50 - 59 =

• POOR

49 and below

score obtained.

E

F

C. Supervisor's Comments: Post-lesson Discussion with student.

1. Strong Points

2. Weak Points

3. Did Students follow advice given prior to lesson Presentation, Yes

4. Recommendations

No

D. Results:- Evaluation I:

Mean Score

n in

Letter Grade

Signature of Students Teacher Date

Time and Date Submitted

Name and Signature of Receiving Officer

E) Office Use Only

__ Form Properly Completed? Yes_ No
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Appendix 10

TEACHING EFFECTIVENESS OF FACULTY MEMBERS

MONITORING INSTRUMENT FOR TEACHING QUALITIES

Please Complete all the items on the form

A) Name of

instructor

Title of Course taught_

Semester/Quarter

19

Department offering course

Observer: Dean Head of Department Peer Student_

B. Continuum of Evaluation (Subjective Factors)

Rate each of the items on a

scale of 4

PERSONAL QUALITIES

Vitality, Enthusiasm,

Dynamism

Poise and Self-Confidence

Voice Speech

Command of the Language

Sense of Responsibility

Self-Evaluation

Professional Attitude

Sense of Initiative

Respectability and

Dependability

HUMAN RELATIONSHIP

Relationship with students

Relationship with colleagues

Poin

ts

* Grading

Scale

•

EXCELLENT

90 - 100 =

•

VERY GOOD

80 - 89 =

• GOOD

70 - 79 =

Letter

Grade

A

B

C
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Relationship with College

authorities

Leadership Skills

TEACHING

EFFECTIVENESS

Knowledgeability

Thoroughness of Preparation

Classroom Management

Student Participation

Delineation of Objectives

Purposefulness in Pursuit of

Objectives

Relevance & Adaptation of

Course Content

Research and Publications

Writing Skills

Pacing and Variation

Student Accomplishment (long

& short term goals)

Assessment of students:

Appropriate, Fair and

Consistent?

Total Score

•

AVERAGE

60 - 69 =

• WEAK

50 - 59 =

•

POOR

49 and Below

D

E

F

* The scale is a cummulative score o rtained.

C) What suggestions would you recommend to help the instructor improve upon his or

her teaching performance in:

1. Personal Qualities

2. Human Relationship Domain

3. Teaching Effectiveness

and



ECA/PHSD/HRP/96/3[(6)(i)]

Appendix 11 A

Performance Monitoring Form for institutions

A) Name of intern:

Placement Institution:

Department of Employment:

Head of Department: Dear Sir/ Madam:

We are in the process of monitoring the job performance of our intern(s)

placed in the field. Please help us accomplish this goal by completing this

form on behalf of Dr./Mr./Mrs./Ms./Miss ,who has

just completed his/her internship in your agency. Thank you for the

assistance.

B. I have known the intern(s) in my capacity as for

months/years

Personal

Qualities Exceptional Good Satisfactory Poor

Unknown

Perceptive

Articulate

Organized

Confident ______

Adaptable

Responsible

Consistent

Consistent

Tolerant

Outspoken

Enthusiastic

Reserved

Professional

Qualities

Knowledgeable

Decisive

Original

Diligent

Motivated

Methodical

Able to lead

Able to Work

Independently
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Writing Skills

Communication

Ability to

Transfer Knowledge

C 1 Comment on the professional and academic skills of the intern

2 Briefly describe his strengths and weaknesses

D What would you recommend we should include to enhance our training in the

following areas:

1. Academic training _____

2. Professional training

3. Internship component ___

4. Research Training and

5. Technological Training? „______

Signature Date

Please mail the form to

ADDRESS HERE.

ATTENTION PROFESSOR: DEPT OF:
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Appendix 11 B

FEEDBACK FORM FOR INTERNS

A) Name of intern

Placement institution

Name of supervisor

Dear Dr./Mr./Mrs./Ms./Miss:

Your thought on the recently completed internship programme will help improve the

quality of our programmes. Please complete this form and return it on

or .

Thank you for your help.

B) RATING

1. On a scale of 15, ( 1 being the least appropriate while 15 being the most appropriate

rate the appropriateness of your placement institution in promoting peace

2. On a scale of 17 rate the usefulness of your training in the following areas (1 being

the least useful and 17 being the most useful).

a) Professional training

b) academic training ___^_

c) Administrative training ___

d) Research training

e) Technological training

C) Recommendations

1) What changes would you recommend to make your placement institutions a

better institution for promoting peace

2) What would you suggest We add to enhance our training in the following areas;

a) Academic training

b) Professional training ___

c) Administrative training

d) Research training

e) Technological training?

Signature Date

D) Please mail form to:

Address of institute here

Attention Professor '

Department of
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Appendix 12A

1. Sample Survey for Employers

MONITORING THE PERFORMANCE OF EX-STUDENTS AS EMPLOYEES

A. Name of Ex-student:

Name of Institution:

Department of Employment:

Head of Department: Dear Sir/ Madam:

We are in the process of monitoring the job performance of our ex-

graduate(s) with an intent to improving our curriculum. Please help us in

the exercise by completing this form, reflecting accurately the personal and

professional qualities of Dr./Mr./Mrs./Ms./Miss ,

Thank you for the assistance.

B) I have known the employee in my capacity as for years

Personal

Qualities Exceptional Good Satisfactory Poor

Unknown

Perception

Articulate

Organized

Confident

Adaptable

Responsible

Consistent

Tolerant

Outspoken

Enthusiastic

Reserved

Professional

Qualities

Knowledgeable

Decisive

Original

Diligent

Motivated

Methodical

Able to lead

Able to Work

Independently

Writing Skills

Communication

Ability to

Transfer Knowledge



C) 1. Comment on the professional and academic skills of the employee

2. Briefly describe his strengths and weaknesses

D What would you recommend we should include to enhance our training in the

following areas:

1. Academic training

2. Professional training

3. Internship component

4. Research Training and

5. Technological Training?

Signature Date

ATTENTION: PROFESSOR

Please mail the form to:

ADDRESS HERE.

DEPT OF:

2.

Appendix 12B

Sample Survey for Ex-students

FEEDBACK FORM FOR EX-STUDENTS [MONITORING INSTRUMENT]

A) Name of Ex-student

Name of institution

Department

Head of Department

Dear Dr./Mr./Mrs./Ms./Miss:

We are in the process of reviewing our programmes in order to improve the content of

the curriculum. Your input as a practitioner would be helpful. Please take some time out

and complete this form, and send it back on or before 19™. Thank you.
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B) RATING

1. On a scale of 15, ( 1 being the least appropriate while 15 being the most appropriate

rate the appropriateness of your school as a Peace training institution .

2. On a scale of 17 rate the usefulness of your training in the following areas (1 being

the least useful and 17 being the most useful).

a) Professional training

b) academic training

c) Administrative training

d) Research training

e) Technological training

C) Recommendations

1) What changes would you recommend to make your school a better institution

for Peace Education?

2) What would you suggest we add to enhance our training in the following areas;

a) Academic training

b) Professional training

c) Administrative training_

d) Research training

e) Technological training?

Signature Date

D) Please mail form to: Address of institute Here

Attention Professor

Department of




