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Introduction

This paper describes Kenya's search for a system of education which
would provide the people with relevant skills, knowledge end attitudes. for
tcreating employment in their 1mmed1&te surroundings and to help the govern-—
ment in raising incomes in the rural areas of the country and  improving the
quality of rural life. The education system should particularly address
itself to the learhing neegs of ﬁﬁeﬁéléyeé'sahool leavers and out of school
youths and coordinate the training efforts of 811 govermment fdnistries’ and
ﬁon—government organizations implementing development programmes.

The paper traces the origins of & mlti-purpose training institution
known as the Dlstrlct Development’ ‘Centres (DDCs}, preparation of a curriculum -
for the First two DDCs, and steps taken o implement the eohcept of a.

District Development Centre.

No rigorous evaluation has been carried out to asdess the effectiveness
of the DDC programme. In fact the rirst two DDCs are still at the stage of
defining their role and experimentiﬁg“witﬁ név éourses and teaching approaches.
‘Hoﬁeﬁéf; the t:ends'of'tﬁinking among  conomists and ‘development iplanners
suggests that education is not the dorlinant factor in the dévelopment of
Kenya. Other factors such as economic policies and the rate of population
growth have a greater effect on distribution of wealth and creation!of

employment.
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CHAPTER I

The Role of Education in Development . .

Kenya has an estimated populatlon of 13 mllllon people which is grow1ng
at the alarming rate of 3.5 per cent per anmm. —/ Of the total land area of
569,000 square kilometers, three quarters 1s arid waste land which carrles 8
very light population. The bulk of the populetion is therefore concentrated
in three clusters of dense population to the west of the country around the
shores of Lake Victoria, in the central highlands amd around the port of
Mombase to the Bast Coast.

The bagis of the economy. is. agriculture.. Ninety per cent of the population
lives in rural areas and earns a livelihood from sgriculture. A substantial
mimber ©Of the urban population is also'employed in processing and/or
distributing agricultural products and farm inputs and other off-the-farm

agricultural activities. The.main exports are coffee and tea.

The focus of all past national development plans has been to improve the
rural aress br (&) inecreasing product*on of vagic food stuffs (b) expandlng
employment opportunities and incomes for rural. people and (c) prQV1d1ng soclal
emenities so as to slow down the rate of rural-urban migration and to develop

a society in which there is fair distribution of resources and incomes.

Education has been seen as the main tool for development. The Government
of Kenys spends a third of the national budget on the formel system of education,
and nearly as much on extension services and adult and non~formal education.g/
The people themselves, through the self-help movement "Harambee", invest a
~ lot of resources in education. By 1974, self-help (Harembee) secondary schools

were teking in 32,885 new students a year as compared to 24,900 students in

1/ Kenya, Developmesnt Plen, 1974-1978. Government Printer 1974, pp. 5-6.
2/ Ibid. p. bOT.
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Government aided schools.éj A1 primary schools in the country are built

by the people on harambee basis and run by the Government. Cther educational
institutions built and run on harambee basis with minimal support from the
Government are nursery school for pre-school children; village polytechhics
‘meant to give technical training to primary school leavers; and colleges of

technology for training secondary school leavers.

The formal education system is expanding rapidly and is characterized
by stiff competition for places. Of the. 300,000 ch;ldren who completelseven
. years educabion every year only 30 per cent proceed to secondary school.
And of the 25,000 who complete four years secondary school only T ~ 8,000
get a chance to study for two more years of upper secondary level, The country
has only one university which takes about 3,000 students & year. Thus there
is a lot of wastage up the educational ladder, and many cf the youths forced
out of the system cannot all be absorbed in training institutions to become
school teachers, extension workers and junior executives in business and -

public serviceaﬁj

The plight of school leavers was first rgised-at the National Christian
Council of Kenya Annual Youth Leaders Conferenée in 1963. In 196L a Working
Party of representatives from Christian.Churcyes (both Cathclic and Protestant)
Government. Departments, the Kenya National Union of Teschers and religious
&and social workers among young people was convened by the National Christien
Counc1l ‘of Kenya to assist the Government to tackle the problcm of school
1eavcrs.é/ Thus the school leaver problem recelved the attentlon it deserved
at that time and new programmes were as 2 result mounted to meet the needs

of the unemployed youths. In 1964 the National Youth Service was formed to

3/ Mlnlstry of Bducation Planning Unit. In 1976 there were 761 Harambee
secondary schools, and 413 Government maintained schools.

4 In December 19T3 the President announced free education for the first
four years of schooling and in Januery 19Tk, 981,000 children registered in
Std. 1 (thelowest class at: primary school .level). When this group completes
primary education, there w1ll be more competition for places up the ladder
and more wastage.

j/ Details of "the dellberatlons of the Working Party and the follow=up are
published in a paper of the NCCK "After Schocl What?"
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give technical and moral training to school leaversa and the National

Christian Council of Kenya, with Government support developed the village

- polytechnie and youth training centres to give young people skills for

using. local materials and simple tools to earn a\llVlng in their v1llages;:
In 1963 the school leaver problem involved only primary school leavers,
but in the 1970s the number of uprooted and unemployed seconddry sehool -
leavers is increasing rapidly. Inereasing unemployment of school produets
has raiged a lot of doubts about the quality of the formael education system,

‘giving rise to frequent educational reviews starting with the 1964 Education

Commission.  The most recent review, the commission on Educational Objectives
and Policies, publlshed its recommendations in- 1978 suggesting sweeping -
reforms such-as free education for seven years, reéorganizatich of the
curriculum to include -more science, methemdtics ‘and practlcal subjects,

and expansion of university education. " ‘

. Bduecation and other aspects of Kenya's .ecconomic and-socidl ‘development
have in the past been hampered by lack of coordination of dévelopnent efforts.

‘Government Ministries and non-government development agencies have tended

to implement their projecte without t: cing full advanteg . ‘of supportive
and complementary comtributions from other agencies. “As a result there
has been a lot of duplication of effort, unheslthy rivalry and wastage of
resources. All the national development plens in the “post irdependence

period have stressed the need for coordiantion or integration of development

Programmes, In 1971 the Government of Kenys with support from foreign =

donors launched a five-year experimental programme in six different dlstricts
of the country to develop,strategies for integrated: rural development, the
Special Rural Development Programme (SRDP). . The' SRDP has given the country’
& lot of lessons in planning and 1mplementat10n of development programmes,-
albeit it-was not suecessful enough to be repllcated in all the ulstrlcts '

in the country. The- programme was dlscontlnued in June 1976

The Dlstrlct Development Centre which is tiefocus'of thls paper 1s an
attempt to give relevant educstion for development and as far 8BS p0831ble
to integrete the educational programmes of all rural development agencies. |
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Evolution en@,coordinetipn of Non-Formal Education Programmes

For the past forty years institutionalieeé education has been seen as

en important camponent of extension services and rural development in Kenya.
This has all along been carried out in Farmers Training Centres, Ckmmunlty
Development Centres and Rural Training Centres. CQurrently the Govermment of
Keanya is in a process of developing a nev type of rurai.traiﬁing institution
known as the District Development Centre (D.D.C. ) which is 1ntended to
1ntegrate the tralnlng progrenmes of both government and non—government rurel
davelogment agencies 1n a district. The D.D.C. 1s expected when fully
developed to take over the functions of two exlstlng 1nst1tutlons : the

. Parmers Training Centre (F.T.C.) and the Communlty Development Training Centre
(c.n.T.C.).

Both the F.T.C. and the C.D.T.C. evolved out of = trelnlng centre, the
Jeanes School, estebllshed by ccmmunlty development workers in 1940 to train
agrlcultural extension workers, "vetter farmers" and communlty teechers.l/
In 1950 the Govermment Agricultural Department establlshed two institutes to
trein sgricultural exten51on workers The training programme for better
farmers was w1thdrawn from Jeanes School in the mid-1950s end amalgamated
with agrlculturel exten51on serv1ces. By 1964 the Mlnlstry of Agriculture
decided to build 3 Farmers Tralnlng Centre for every administretive district
in the ceuntry.—/ At the same time the National Christian Council of Kenya
(!CCK) and other developmentAegenc1es came forward to assist the Govermment
to 1ncrease the npgber;end reeldentlal facilities of P.T.C.s in the country.
Durlng the 19Th-f8“deveiopment perlod Kenye hnd 35 Farmers Training Centres
with re31dent1al fac111t1es for 1,670 course participants. The Government '
sperated 26 nf the F. T C 5, the KCCK Jperated 6 and the remsining three were

1/ Prosser, R.C., "Development and Organization of Adult Education in Kenys,
With Special Reference .4o-African Rural Development 19L5- 1970", (Unpubllshed
Fh.D. Thesis), University of Edinburgh 19T1.

2/ Farmers "Training Centres in Kenye » Ministry of Agrlculture, Anmial
Report, 1964. The Republic of Kenya is subdivided into eight provinces which
are further subdivided into 4O smaller administrative areas known as districts.
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ran geperately by the Cetholic Chmrch, one local govermment authority
(Kipsigis Cwnty Cauncil) and the Church Province of Kenya Diocese of Nekuru.

The Jeanes Schoul Commmnity Development Programme produced Community
Development Officers (CDOs) who were employed by ‘the Central Government and
posted into the field to work at district’ leVel and Communlty Development.
Assigtants (CDAs) who were employed by the 1ocal government authorltles but

P

worked.under the superv131un of CDOs.

The Need for Reform

The grewth of Distriot'Developmeﬂt'Centres is part of the post independence
educational reforﬁs in Kenya. -Soon after 1ndepehdence, in 198k, the Government '
uf Kenya set up an education oomm1551on, the Ominde Comm1551on, to review
the education of the country and to advise the Government in formalation and

implementation of national poclicies which :

(e)'"epproprlately express the asplratlons and cultural values of an
1ndependent AfFidan countrys - o M

(b) take account of the néed for trained maanWer for econamic develop-
ment and for other acthltles in the life" of a natlon,

(c) take advantage ‘of the initiative add serV1ce of reglonal and local
authorities and voluntary bodies; . ' s

(d) contribute to the_unlty ‘of Kenya; _

(e) respect the educationsl needs and capacities of children;

(f) have due regard for the resources, both 'in money &nd in personnel ,
that are likely to became available for educetional services; and

(g) provide for the principal educational requirements of adults.éj

The terms of reference of the Ominde Comission highlight the two main
gals which have guided educational reform in Kenye in the first fifteen years
of 1ndependence, nemely the relevance of educaxlon to Kenya's economlc and
social development and the need to design an- educatlon system which can be
provided within the limited resources of the country.. '

3/ Kenys Education Comission Report Part I and II, Nairobi, 1965. The

Chairman was Professor Ominde of the University of Nairobi and hence the
Commission is known as the Ominde Commission. :
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' Evoh;tibn of the Concept of the District Development Centre

During the same year, 1964, the Goverment publishédga developmén%
plan covering the years 196h't6f1970 The plan p01nted “out that there was
& need to coordinate the work of ‘the' several 1nst1tut10ns offerlng adult
edilcation to ensure that resources are most eff1c1ent1y used  to av01d
duplieation and overlapping of Services. The plan proﬁoéed the establishment
of a Board of Adult Education to proﬁote coordination of adult education

programmes.&/

A revised development plan for the period 1966 to 1970 asserted that
it was "essential that_eac; District in Kenya has e multi-purpose training
centre. . ‘These centres were to be simple in design and their structure would
incorporate features which can be -copied in home improvement schemes by the
local .communities. The multi-purpose district training centres as they are
envisaged novw can offer & wide variety of courses concerned with community
leadership, citizenship, home economics and would also be available to other
Ministries to.organize and ccnduect courses’. The staff of the Community
Development Deportment who -would be running the DTICs would alec be available
to essist i: various training schenies in the field including courses run
by dlstrlct farmers training centres, which according to the plan would
remain separate. The plan proposed that Homecraft Treining Centres like
the CDTC should be converted to District Training Centres and taken over

- by the Central Government.zj

In 1965 & conference on Education, Employment and Rural Develomment
organized jointly by the Govermment of Kenya and the University College
Neirobi, (now the University of Nairobi) asserted that one of the chief tools
.yjth.yhich to aschieve rural transformation is education and training in their

1

meny forms - "as puch the education of the adult farmer in new techniques

y/ Kenya Dcvelopmeru Plan, 196L4--1970, Government Printer, 196h D. llh
5/ Kenya Devélopment Plen, 1966—1970, PD- 326-27 '
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and attitudes; as mucﬁ“tfaining'ih Eédperation and the ﬁaﬁagement of credit.
a5 much the educstion of women ag the education of children and adolescents
in formal schools and Unxver51ty On farmer training, the conference
recamended that "in certain areas it may be possible to combine the Farmers
Tralnlng Centre with the multl—purpose Dlstrlct Centre mentioned in the plan:
but it 1s v1tal that 1ts (F T.C.) primary responsibility for agricultural.
training should not be JecPardlsed n&/

After independence the number of non-agricultural courses conducted at
the F.T.C. increased with the expansion: of government functions and the need
to transform and accelerste the growth of the cconony. The newly created
Department of- Coopersative Development (now up-graded to a full Ministry)
launched an extensive programme to educate rembers and officials of  cooperative
societies. The courses for society officials were held at the nearest F.T.C.
or CDTC. Similarly, the Department of Trade orgenized numerous courses at
F.T.C.s or CDTCs to educate.the local people who were taking over businesses
from foreigners. Other organizations which ineveased the variety of courses
offered by F.T.C.s and CDTCs included the ‘Family Planning Association of
Kenysa, Youth. and Women's Clubs, the Office of the President Training progremmes
for Assistant Chlefs, other Government ‘1nlstr1es not mbntloned above the
Natlonal Chrlstlan Council of Kenya, and many other vo;untary agencies.
Thus the F.T. C..was gradually becoming a de facto multi-purpose training
céntre. Out of 20,000 people who:attended F.T.C. courges in 1975 for example,
about T,500 attended non-agricultural courses.I/

' While the variefy of courses offered at both the F.T.C. and the CDTC
1ncreased and the Government was contlnulng to expand the nurber and capac1ty

of F.T.C. s, there was 8 relatlve decline in the utlllzatlon of F.T.C. Places.

&/  Sheffield J. R Educatlon, Employment and Rural Development, Nairobi
1966. pp. 3 and 10. . . .

J/ Figures received fram the officer_in-chafée of Farmers Training Centres
in the Ministry of Agriculture, Mr. Kahuki. )
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In 1975 there waas room for 39,000 course participants at all F.T.C.s in the
country, and only 20,000, or about 51 per cent of all places available were
utilized. The Farmers Training Centre Annual Report for 1971 shows ‘that- in
that year about 70 per cent of the places at ¥.T.C.s had been utilized.
Similarly, in g study of adilt educstion in Kenya, R.C. Prosser estimated
the utilization of CDIC to have beeﬁ:aboﬁfuTO per cent in the late 1960's
and suggested thaf:thé“CDfC'Was'on the décline because of inadequete funds,
inedequate staffing, belng poorly equlpped and competition from other kinds

of rural tralnlng centres

The National Develomment Plan for 1970 to 1974 noted that the'scdpe of
courses offered at F.T.C.s would be broadened considerably to include a w1der
range of non—agrlcultural adult educatlon programmes. Two of the F.T.C: s,
Embu and Matuga would be converted into multi-purpose District Develdpment
Centres as a pllot project. If the concept of a multi-purpose District ~
Training Centre succeeded, all F. T.¢.s would become multi-purpose D.T. G.s
vhich is the same institution as the D.D.Cug/

8/ Kenya Development Plan, 1970-Th. pp. 222 and 531~-32.
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Curriculum Develomment

The first two District Development Centres at Embu and Matuga were .-
scheduled to start operating during the 19TH-1978 development period. In
February 1975 the Board of Adult Education which took responsibility for
setting up the DDC programme published a booklet outlining the standard '
curriculum for the DDCs. ILater an expert from the United Nations Develomment
Programme (UNDP) was commissioned by the Board of Adult Education to review
the first curriculum cutline.

B . e C . — ‘ o

After eight months of consultation with development agencies, adult
educators and development planners the UNDP expert presented to the Board
of Adult Educaticn the cuxrjculum presented below,.in‘Decenber,.19TS.;/
Both the short term and long term goals of the curriculum are quoted in
full below.

Short term objectives

1. To co-ordinate rural informal educcotional activities through an integrated
approach getting extension services method with complimentary services
and linking reiated elements of education together so that their impact
can be grater.

2. To determine priorities of training for the community in both formsland non-
formal educamign and to eﬁcdurage »ducational activities so as to function
as an apex of rural adult education.

3. To provide in~service facilities for extension staff of different arms
of services of the govermment and voluntary organizations and simultanecusly
to provide training and education for the farmers, artisans, craftmen
and entrepreneurs for better occupstional skills and to ccmp%im@nt}sucﬁ.ij“A‘"
skills with services like those of co—operativas,litefacf éaﬁﬁaign, .
youth clubs, ete.

4, %o encoursge the development aend continuity of education from formal
and informal levels to non-formal levels.

1/ "Treining for Development : Curriculum for District Development Centres"
Board of Adult Education, 1975.
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To provide the vemie and adequate facilities for organizing educational

- and cultural classes, cluh meebings, national festivals, etc. and also to

promote cordial human relations améng the masges and extension workers

and to create a group feeling smong:junior:and senior civil servants

and the msses .in the interest ¢f easy commanications.

To involve the local community meaningfully in planning and implementation
and participaetion in development-oriented activities of the area and the
centre and-thereby .encourage citizen participation progressively in the
-process of rural development, developing among the rural people the

understanding, skills and ebove all the dedication and enthusiasm for -

rural develomment.. .

Long

-To support the above objectives by developing course contents, teaching

materials and techniques of edult -education adapted to the local

cammunity traditions and custons,

term objectives

. To promote economic well-being, by -improving occupstional skills; social

well-being by promoting cordial reletionship among members of the group
-and among groups; cultural uplift by reviving cultural activities and
in general to-improve the general-quality of life-in rural areas.

. -To mobilizethe resources .and human energies by the expansion of non~formel

education for develppment of rural arcas. -

To assess 'the impact. of the DDC:in thé rural counties as a fesult of san
integra.ﬁed approach to treining. '
To slow down the rural-urban migration of youth by providing the

., ungmployed with jmmediate employment opportunities through training for

. occupational skills, i -

To Mevolve" ap attractive .career-structure for adult educators and trainers
at rurasl training ,institﬁtiom for adults.

To develop a viable research system to produce teaching materials and

to improve.teelmiques of teaching adults.

To "evolve" ‘a-comprehensive administrative and financial structure

for Kenya's.-multitmde of rural training centres.

Bo.
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Guidelines on Curriculum Develomment

The course contents presented in the standard curriculum are intended to
provide a working framework for DDC trainers, and other adult educators who
may find thedocument useful in their work. = The finsl training peckages to be
used by DDC staff in specific situations will, however, be based on the needs

of course partiecipents. -

Each training course shauld preferably focus on one subject aresz, and
related topics within 2 subject should be arranged inra logicel sequence with
all) the subsidiary interests integrated into the main theme so as to form s
consummate whole. In practice it is not possible to give all relevant topics
equal treatment in o curriculum. The trainers should select what topics to
be covered and/or emphasized. In some cases the enviromment of the IDC and
the course participants should determine the importance of different

curriculum contents within s training package.

‘ The immediste needs of -course participants should form the starting point
in curriculum development and -all espects of o selected subject should be
covered. For e.ample, in a course on coffee the farmers saculd cover growing,
Processing, marketing and all the significant aspects of coffee production.
This, at times will involve integrating functional areas of different govermment
ministries and development agencies in the seme training packsge, and using
experts from different areas of specializetion in one class session (teach

teaching). .

Timing of courses should take into account the seasonsl needs of participants.
A course on the use of fertilizer, for instance, should be mounted just before
the planting season so that participents can follow it up with practicsl
application of the skills and knowledge they have acquired.

While members of the DDC staff are assumed to be well trained in the ,
subjects they teach and have long experience in handling lesrning groups, they
should draw on additicnal experience and expertise fram field workers to bridge
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. the gap between institutionsl training and field work. When exteénsion workers
attend & course, tﬁéir‘seniors should be brought in on the staff, and similarly < -
when farmers qttegd'a'%bﬁrse the extension staff who supervise farmers '

activities in the field should join the DDC training team.

For illiterate learners the lessons must be made practical with the use
of field visits, group discussion, audio-visual aids and practicel demonstrations.
Where participants have a working knoﬁlédgé'df the Kiswahili (the mational
language) vernaculaer should be disé&ufaged‘as many extension workers use
Kiswahili and instruction on packets of farm inputs sre often glVEn ti English
and Kiswehili. o a ' : ‘

:

All DDC staff should work as s teem to promote integration of edudational

contents fram different disciplines and to guard against dupllcatlon of effort

and dlscontlnulty betwden related educational’ contents.:'

It is then suggested that programming of DDC courses should be based on
the follow1ng order of treining priority : ' :

(a) 'tralnlng of trainers and extension workers,

(b) 1lemdership training, R '

(e} programmes for actual doers of the work concerned (target populatlon)
(a) ‘em@rgent programmes, ' '
"(e) programmes necessary according to development plans,

(f) coordination of programmes emong Farmers Training Centres and

Community Development Training Centres, etc.

Traiﬁers at the DDC should devise methods of receiving feedback from field
workers and course participants and conductlng freguent eValuatlon of the
effbctlveness of DDC programes.

The DDC should concentrate on non-formal education for “wananchi'* and
act as service centres for government ministries end non-government organizations

vhiech require tralnlng fac111t1es and resources, But DDCs should not take full

* "yonenchi - the people
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reeponsxblllty for staff trelnlng or 1n-serv1ce training for a specific
goverment mlnlstry of any other development agency. The professionels w1th1n
goverment and non—government development agencles know best what tre1n1ng

needs their organizetions have.

. Paxticipents

| Five broad categor1es of course ;ert1c1pants were env1saged :

(a) occupationel groups (farmers treders, industrial employees, ete. )

(v) salaried staff (from govermment and non—government organlzatlons)

(c¢) extension staff (those at the front line contact with the people)

{(4) women (community leaders, housewives, etc.)

(e) ﬁyouphﬂgsecon§nry_echool:;eevers, sportsmen, ene.)“;

The broad categorles‘outllned ebove heve to be broken down to snb—groupe
with specific needs. Farmers within the occupatlonel group, for 1nstance, can
further be subwd1v1ded into 1arge scale farmers or smell §cale fanners,.end
spall scale farmers can be sub—d1v1ded 1nto coffee planters, poultry-keepers,
etec. The categories given above are 1ntended to help the planners and trainers

to give due attention to the needs of e“ch category separs*ely

The grouping is not waterenighf.' The d1v151on is based on the functlonal
needs of participants. Each pert1clpant wlll heve scveral functlons overlepplng.
€.g£. & housewife may be a communlty leaﬂer and poultry farmer._

TR Sroveiocot oo D o

Extension workers are grouped scparately from salaried workers to highlight
the need to prov1de them w1th spec1f1c &nlls motlvetlng people to participate
in development and for extension workers themsclves to get 1nto the habit of

1ntegrat1ng their activities or proaects 1nto the total fabric of development o

programmes,

Youth, according to the DDC programmes are thoae between the age of 15
and 35.. As a group, they need speclel attentlon beceuee meny are not gelnfully
employed, a large mumber lack skills for earning a living, whlle those in
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employment need relevant education for adjustmenﬁrtqfchénging circumstancées '

in their occupation.

Women have an important role in development espec1ally 1n the rural areas
where they form the bulk of the labour force.' Women need to make up for the
education they missed during their youth because of the diserimination against
them in the formal education system and the great responsibilities they shoulder
as mothers and instructors of the youth. Unless women are spec1f1ca11y
mentioned as a distinet group, there is a danger of tra1ners and exten51on
workers nssuming thet terms like "farmer" and "trader refer to men, and

thus excluding woamen from essential tralnlng ccurses.

Course Duration

The programme suggested three t&pes of DDC courses : long édursgs,

weekend courses end one-dey cGurses. .

ki S P . e W i

Long courses are designed for Junlor government servants, employees of
commercial, and non-government organizations and farmere during their off-
season periods. The long courses would be few end each would last one week

to ten days.

Weekend courses

The weekend courses are proposed to cater for workers and self-employed
persons who cannot afford to leave their occupations or homes “Por long- perlods
or during working days of the week. The course would be very suitable for
women, salaried employees, school children and traders. The weékéﬁd”cdursés
should, where possible, overlap with the long courses sO that part1c1pants
from the two categories share experiences through combined lectures, fllms,

panel discussions, demonstrations and study visits.

One-day course

One-day courses are not re51dent1al and can be conducted where the
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participants live. Participants could acrange thelr own mcals or a cook from
the centre could accompany trainers to the meeting p01nt with equipment end
materiels for preperation of simple meals. One-day courges could be part of
s series of topics within a subject area taken over a long time because

perticipants cannot remain together 1Qn5m¢nalgh to cover the whole subject area.

Course format

1. The programme gives course cutllnes for ten-day se551ons, each session
consisting of abmt ten lecture hours, two or three study v131ts, three group
discussions and a variety of other actxv;tles such as aemlnars, role play,

demonstration.

2. Each lecturer or discussion leader must first introduce himself giving o
some details of the orgenizetion from which he comes.

3. Topies of common interest such as canpaigns on health, traffic, civics,
cooperatives, family planning should be related to all the subjects in the
course ocutline and should be done with the.support of field experts. R

‘4.  Group building must.be done st the cutset to brea.k sta.tus dlstmcnon,"”
buresucratic superiority and inferiority tones and r1ch end poor dIVlSlonS
‘among members of the group and to introduce them to a helping relat10nsh1p

between members of a group.

Education Methods and Techniques

The curriewlum gives a.description of (s) the teaching methods and
aids to-be iseéd to make DDC programmes effective (b) suggest1ons on how
to make the programme of the centre an example for the people to follow

and (¢) how to involve the people in the activities of the centre.
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CHAPTER IV

Growth of Enbu and Matuga District Development Centres

Embu and Matuge DDCs started fuﬁctioning from July 1976 when the first
principals and staff were appointed. At the moment the centres are not
confined to‘tﬁe districts in which they are situated : Matuga is serving 8
districts while Embu is serving 5. The two centres have many features in

common and therefore a description of one ¢ them will suffice.

MATUGA :

Matuga DDC ig run by a Managlng Committee composed of the Provincial
Commissioner for the Coast Province or his representative

The District Comuissioner for Kwale District _

. Rep;egenﬁative from each District in the Coast Province

Provingial Plenning Officer

Pfoviﬁéial Dire@tpriof Social Services

Provincial Trades Officer

Provinecial Director of Agriculture

Provincial Education Officer

Provinciel.Medical Officer

As31stant Commlssaoner for cooperatlve developnent (Coast)

Prlnclpal Matuga Development Centre¥

‘.Because the management committee is made up of representatives of all
mlnlstrles, it meaps that major decmslons affectlng non-formal education in
the area, whlch need personnel development research, ete. are dealt with
collectlvely.

Apart from the Hanagement Committee, within the Development Centre 1t-
self, there are varlous commlttees, each charged with the responsibility

of developlng certaln areas of the Centre s activities. The main objective

* This representation is at provincial level because the Centre is still -
serving the whole province.
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is to involve all membeis oi cne tveaching staff in contributing ideas for
the development of the Centre. The committees are :
1. Recreation and welfare committee - " in © i,
2. Curriculum development committee (chalrman is the Deputy Principal/
) Director of Studies) '
3. Farm development committee (chairman lecturer/farm manager)
k. FEditorial and materiel production committee

5. Coordinating and finence committee (chairman Principal)

Each committee is given powers to co-opt other persons from within and
outside the Centre. SRS

Plant and Facilities :

Matuga DDC has the administration bBlock con81st1ng of offlces for the
Principel and academic staff, a dining and asgembly hall cap&ble of seatxng
200 participants at a time, a workshop, 3 dormltorles for women and 2 for
men participants, 4 seminar or classrooms a home sc1ence room and an audio-
visual room (including a derk-room). '

The Centr. keeps chicken for whic.. there are 3 ﬁeh'houées —ioné for
layers, one for meat birds and the other for chlcks. There is-also & hundred
acre farm in wh1ch cross~bred cattle are reared. As will be p01nted cut later,

' both the cattle and the chicken are for demonstratlon and for 1mprOV1ng
the stock of the farmers that come for courses at the Centre and for those
that- live around it. There is also one acreﬂbf'fruitrﬁurséry. The types
of fruits nursed are those that are grown by the ordlnary farmers at the

coast e.g. mangoes (4 types), orenges (2 types), lembhe, and cashewnuts.

The Staff :

For easy administrative purposes the Centre works in departments, N
though the idea of 1ntegrated approach is ‘not lost 51ght of. Currently :
the following members of staff cCarry out the professlonal dutles at the
Centre : . ‘
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Principal . : _
Health Education 3 (appointed by Mlnlstry of Health and seconded to the
Centre)

Agricultursl Education 2 (app01nted by Mlnlstry of Agriculture and
seconded to the Centre)

Cooperative Education 1

Administretion/Mansgement 1

Business Education 1

Home Science 1

Community Education 1

Day Care (nursery ) Programme 1 . _

Teachers Advisory 2 (appointed by Ministry of Edﬁcation)

Education and General Extension 1

In:addition, external leckurers and fac111tators are often 1nv1ted
wherever the need arises., It is also pertinent to p01nt out that each L
member of staff is qualified in hls/her disciplire and is requ;red to

econtribute in that area in aswmany courses run at the Centre as p0531b1e.:‘

‘Utilization :

The Centre, as was mentiocned earlier is used by 8 districts in the
Ooest. Province es well eé North Eestern. During 1977 e total of 82 courses
wvith:a total of 2161° participants were organized. These 1ncluded short 7
courses lasting between one week and three weeks, and a.twosear course for

. Environmental Health Techn1c1ans. ‘Besides the couraes’ there vere also

seéminars and meetings’ lastlng half-a-day to a day.

Table I - Courses initiated and run by Centre staff

Heelth edueation

Agriculture

Environmental Heslth
Cooperative education

Business education

Home economics

Education and general extension

Total

Fl

T
lO\lF’F’MIUID
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Courses initiasted by Field staff

Ministry of Agrlculture ' 10
Mlnlstry of Heelth = .. . SRR 16 B
Ministry of Housing and Soc1a1

Services 16
Ministry of Cooperatives .. - 18-
Ministry of Education 5
Ministry of Lands and

Settlement 2
Ministry of Commerce and

Industry 1

Directorate of Personnel
Management (Office of the

President) 2
National Christian Council of
Xenya 1
University of Nairobi 1
Total ' 66

Almost all the students that attended the courses at the DDC are low
income rural people with the exception of a few who attend leadership courses
(committee‘ﬁeﬂbers) The magorlty of the students are women. The courses -
involving women account For over 75 Per cent. These include Home Sc1ence/
Economics, Day Care Centres, Foou Handllng, Pamily Plannlng, Nutrition and
Child Care Because of the 1ntegrated approach to attitude change and
adoption of new ideas, no one course is exclusively left to itself, ie.
lecturers . in varlous dlSClpllneS teke part in teaching the course although
the blggest part of the tlme 1s spent on the centrak theme. The Centre has
made it a pollcy that 1n every course that takes. plape at the;Centre, there
will be included’ some element of generul agrlculture and famlly planning.
Other speclallzed courses, 1nto whlch general agrlculture and famlly pleanning

are 1n3ected are for cqmmlttee members, flshormen bu31nessmen end in first .aid.
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Byaluation

The DDC was set up as a result of the appreciation of problems connected
with integrating rural non-formal education.activities. The in-built working
patterns of the DDC was conceived as bringing together, "under one roof," for
training purposes, all non-formal education activities in the district. How-
ever, hitherto, these activities had been conducted by the various organizetions
aﬁd even government departments independent of each other. Due to the "force
of habit" it is taking time, and creating a few difficulties to now require
these organizations to coordinate their training aetivities at the DDC. It
is still noticeeble that vhen egricultural extension workers come for an
agricultural course, they feel reluctant and concerned. when some of the time
is spent on development planning sctivities or health or family planning or
cooperative education. There seems %0 prevail a feeling of "that is not our
concern". The same attitude can be detected within the sponsors of the

training programme, in this case the Ministry of Agriculture.

Much as integration is desirable, if closely applied., the result becomes
inadequate coverage and half-finished ends. This is beceause a number of
caurses are very short e.g. 5-day course (one week). : In such a situastion
the participants may end up knowing very little about lots of subjects which
may not be of practical use to them. This is more so because the teaching

staff themselves have not been oriented to integrated approach to teaching.

Related to the first problem is the strong departmentel adherence which
manifests itself even when it comes to recruiting the participants. Each
department recruits participants for a particular subject and will thus
neglect other members of the community because they feel they are not strictly
their people i.e. Family Planning recruiting only women (mothers) and
neglecting wmen. In this way the message to the mothers is of necessity
to be confined to their specific needs. At times the field staff, who do
the recruitment bring to the DDC a mixture of literate and illiterate
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participantes thus meking it difficult for the unsuspecting instructors who .
are used to writing on the blackboard or giving handouts to the participants. . . . -

Since the two DDCs are experimental, and since there is a possibility
of starting others in the remaining districts, it is felt that the insﬁructqrs S
at the two centres should have had induction:courses together not only to
introduce them to integrated approach to training, but elsc to build in a
measure of cbmparability;- At the moment the: spproaches at the two centres
eppear to be different making it difficult to learn from each other's
activities and experiences. The centre does, not have & specific wote for
training, i.e. it cannot recruit and fund its own short courses for sany -.
group of participants. It depends on organizations end departments to.sponsor
courses. If the centre had its own training fund. it would -sponsor- inter-
ministerial courses and seminars and coordination and integration would be
soon to be done. However, this problem has been overcome at Matuga by .creating

a "floating vote" which enables the Principal to sponsor inter-agency. seminars.

As can be observed at Matuga, there is a gradual move towards prbblem—
solving approach and away from presentation of coﬁtent.in:sume;chrona&dgical
ordef, e.g. a training session on "farming" starting with soil preparation,
plenting, weeding?-etc.‘ Teaching the whole cycle of 4 plant or animal would
show that the teacher doesn't know or if he does, doesn't take account. of the
participants' problem. The new approach at Matugs aims at developing probiem-—
solving capabilities, communication gkills and change-making habits - which
are perhaps the most crucial areas of education for development. These skills

and attitudes must, and do cut across subject, areas.

The Management Committee of the DDC is part of the cwrriculum develop-
ment. All field officers are given an opportunity to decide on educational .
priorities for the ares form an oversll viewpoint, rather than from depert-:-
mental prioritizing. Trainers from different fields work side by side and
get to know how their contribution fits into the total picture of development
ef fort in the area.. The Principal of the DDC, is by his office,. a member

of the District Development Committee which is the main development planning
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organization. The District Development Commitiee brings together all heads
of government departments, local authority, voluntary agencies and politicians
in the district. The educational component is therefore considered as

development blans for the district are prepared.

The DDCs have been placed unter the Office of the President to avoid
the kind of inter-ministerisl rivalry which hes hitherto undemined integretion
of education and treining in particular and development progremmes in general.
Should the DDC experimentation of Matuga and Embu succeed, implementing
the project (scheme) will not be expensive as there are already 3% fully
staffed Farmers Training Centres and about 15 Camminity Development Training
Centres which could be easily converted into District Develcmment Centres.
The plent and facilities already exist in these centres. What would be

needed is integrative approach both in staffing end methodology.



