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I.

Organization. Date and Venue
The National Workshop on Teaching and Learning Methods and Techniques was jointly

organized by the United Nations Economic Commission for Africa (ECA) and the Malawi
Institute of Education (MIE) in collaboration with UNDP/UNESCO and the Ministry of

Education and Culture, Malawi. It was held at the Malawi Institute of Education Domasi from
25 to 29 November 1991.

II.

Participation

Participants to this workshop were educators, educationalist academics, tutors, lecturers
Regional district education officers, teacher trainers, examination officers, school inspectors and
heads/principals of institutions drawn from :
Malawi Institute of Education,

University of Malawi;
Malawi National Examination board;

Ministry of Education and culture Headquarters;
Malawi college of Distant Eduction
Malawi Special Teacher Education Project;
Primary Teacher Training colleges;
District Education Officers
District Inspectors of Schools and
Regional Education officers.

In
all seventy two(72) participants attended the workshop.
participants appears as Annex I of this report.

III.

A full list of these

Resource Personnel

The workshop was serviced by one key resource person from the United Nations
Economic Commission for Africa(ECA) and by nine local resource persons from the Malawi
Institute of Education and other institutions. A full list of resource person, workshop organizers,
co-ordinators and administrators appears as Annex II of this report.

IV.

Rationale for the Workshop
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A

major

problem

underlying

educational

policies,

aims,

content

structures

and

programmes, is how to develop the kind of education which will equip individuals with
knowledge, skills and attitudes needed for national development, self-fulfilment and self-

development.

Hitherto, much emphasis has been placed on providing more schools, enroling

more pupil at all levels of the educational system, providing more instructional materials,
equipment and financial resources, training and retraining more teachers etc.

However such

provision of more schools has not kept pace with the quality of education so as to produce
resourceful and competent citizens with the required knowledge, skills and attitudes so that they
can contribute to national development.

In an attempt to review these problems, the general objective of the workshop is to try
and answer such questions as:
(a)

What should be taught in schools/educational institutions?

i)

To which student and for how long?

ii)

How can teaching materials be prepared?

iii)

How is teaching/learning to be organized?

iv)

How are teachers to be suitably trained and re-trained and how can
methods of teaching be improved?

v)

(b)

How is learning/teaching to be effectively evaluated?

How can the entire process be continuously adjusted to ensure that the education
students receive is relevant to their own needs and those of society?

(c)

How

are

educational

programmes

to

be

planned,

organized,

managed,

imnlftmenfe.d and
and evaluated?
evaluated'?
implemented

(d)

Where are resources (human, material and financial) to come from and how are
they to be effectively utilized?

(e)

Given

the high costs or education, how can the staff, student and physical

facilities be maximized so as to effectively implement reforms in the course of the
process?

(f)

How can training programmes be organized, managed and implemented?

The workshop is therefore being held as an attempt to focus attention on some of the
answers to these questions. It will not necessarily answer all the questions, but aims at mapping
out possible answers and how to go about answering the questions. It also aims at providing the
tools to answering these questions. Thus attention will be focused on issues which could provide
a basis for analysis of the situation and for determining some answers to the questions i.e.
teacher education, learning methods and techniques.
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It should be pointed out that both at the levels of theory and action, teacher education is
characterized by confusion, effervescent hopes, mordant fears and wishful thinking and

increasing pessimism. Indeed education, per se has never had an easy time. The classicist feels
that real education is cultivation of the mind, but the vocational voice stresses the importance of
job-oriented instruction whereas the pragmatist tries to reconcile these views, but with little
success. These differing opinions often end up confusing teachers especially the inexperienced
and untrained ones.

It is, therefore, the purpose of the workshop to critique the present conditions land
illuminate what the future might bring. The Workshop is built around the theme of improvement
in teacher education on such issues as:
-

learner-based curricula;

- the professionalization of teaching;
-

methods and techniques commonly used in teaching;

-

improving the quality of teaching and learning.

It should be pointed out that critics argue that teaching is a pseudo-profession, resting on
experience and apprenticeship. Yet as far as it is now known, teaching is much more that
presenting information or ideas. It includes, among other things, guiding pupils to learn by
means of the probing, discovering, analyzing and maximizing activities, the subtle business of
building attitudes and values, and the more straight forward tasks of skills development. This
task cannot be performed by non-professionals uncommitted to the cause of developing and
guiding individuals and to the professional ethics of the trade. Teaching, it has to be noted, is
to try help someone learn something or more formally to help someone acquire or change some
behaviour, i.e. some skill, attitude, knowledge, ideal or appreciation.

Therefore, to improve learning in schools, teacher education must proceed both toward
incremental reform, through strong disciplinary training and professional preparation, continual
retraining in teacher centres and institutions; and toward comprehensive reform, through
systematic enquiry into teaching and learning and through a network of devoted schoolmen and
scholars who can create the conditions for fundamental change in the education of children, and
for a maintenance of high professional ethics.

The forces demanding change in education are basically four:

the students, parents,

teachers and society. Parents and students usually direct their protests to the schools rather than

departments of education. Society directs its protests to educational systems for failing to
prepare students for a useful and productive role in society. Teachers and administrators deplore
their lack of preparation for the problems that confront them particularly in the cities and look
to the educators for new and helpful resources to ease their problems. Whatever the arguments
or criticisms, the workshop is intended to offer help to teachers, teacher trainers, institute/college
tutors/lecturers and educators alike by helping them:
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clarify educational goals being sought;

reviewing and appraising tools and technology available to them;
review the nature and dynamics of classroom teaching;
the philosophy of teaching;
the community and school environment;

the professional competence of the teacher, his skills, knowledge, attitudes;
prejudices and personality, and his ability to deal with teaching problems and;
professional ethics.

V.

Objectives of the Workshop

The general objectives of the workshop were to review the current status and definitions
of classroom teaching and to appraise teachers' competence, skills, knowledge, attitudes and
preparation in the light of socio-economic and technological changes.

VI.

Specific Objectives
Specifically, the workshop was held to;
(a)

review the status, effectiveness and operational modalities of the methods and
techniques for teaching and learning;

(b)

review the current practice of teacher education in Malawi and how it could be
improved for effective teaching in primary schools;

(c)

review instructional technology, tools, methods and techniques for improved
teaching in the schools;

(d)

review methods and techniques used for testing and evaluating student learning
and how these could be made more effective;

(e)

VII.

propose strategies for effective learning and teaching in schools.

Content of the Workshop

1.

Overview of workshop objectives

2.

An overview of current approaches to Teacher Education and Preparation.
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3.

Current approaches to Teacher Education and Preparation in Malawi.

4.

Organization and Management of Education; Major influences on Teaching and
Learning.

VIII.

5.

Problems of Teaching and Learning in Malawi.

6.

Keeping Teaching as a profession and professional Ethics in Teaching.

7.

The Role of In-Service Training.

8.

Improving Teaching and Learning.

9.

Genera! Methods and Techniques of Teaching: Weaknesses and Strengths.

10.

The Role of Instructional Technology in Teaching and Learning.

11.

The use of local resources and environment in the Instructional process.

12.

Paper recycling for Learning Development.

13.

Using E valuation for Instructional Decisions.

14.

Construction and Administration of Tests and E valuation Instruments.

15.

Analysis, Reporting and uses of tests and Evaluation Results.

Workshop Outputs

The workshop outputs were:
(a)
(b)

IX.

effective strategies for teacher education;

effective evaluative methods for students' achievement;

Workshop Design

The design of the workshop was influenced by certain key considerations i.e.
(i)

the role played by the participants attending the workshop in teacher
education in Malawi;
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(ii)

the involvement of participants in teaching, supervision of extension and
extra mural studies and the training of teachers;

(iii)

the role played by participants in evaluation of education system in
Malawi, in evaluating student performance and in assessing the expected
outcomes of student learning;

(iv)

the

concern

by

participants

as

well

as

policy

makers,

educators,

administrators, and teacher trainers, and the community at large of the
decline in quality of education in Malawi.

In view of the foregoing opportunities were given to the participants through contributions
on the various topics presented and discussed and to learn from each other through formal and
informal interactions. In this effect, therefore, the workshop methodologies focused attention
on:

Lectures in conjunction with the extensive use of an overhead projector to ensure visual
representation of matters being discussed, and the development of dialogue between the
resource person and participants.

Discussion Techniques to encourage participants in developing constructive and logical
thinking as well as develop right attitudes in constructive criticisms regarding the
teaching profession.
Group Discussion to involve participants in finding solutions and proposing measures for

the development of education in

U

Plenary fora and discussions to present points of views concerning controversial issues
as well as give variety and change of pace during lectures; and as a means of involving
participants and utilizing their various talents to share ideas and experiences.
Inquiring Methods which involved participants finding answers by themselves to a
problem and then drawing their own conclusions, particularly when they discussed
problems and issues in their groups.

Workshop Manuals which were used in the explanation and amplifications of concepts,
processes, methods and techniques in education land teaching. A list of all the Manuals
used during the workshop appears in Section VIII of this report.
Projected Materials or software which were extensively used in conjunction with the
lecture method to reinforce what was being said.
Evaluation of the workshop was made during and at the end of workshop by way of
discussion and critiquing the activities of the workshop and how participants felt about it. A

questionnaire was administered at the end of the workshop to solicit free and guided responses
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of participants to check how well the started objectives of the workshop had been achieved. The
questionnaire and administration appears as Annex III of this report.

X.

Manuals and Handbooks/Booklets

A number of course manuals and booklets were prepared and distributed to all participants
to reinforce and supplement the subject matter discussed during the workshop and to provide
them with a record of their work. Each participant was presented with a copy of the documents

listed below to facilitate the learning process:
1.

Monitoring and Evaluation of Educational Systems (Educational Training Manual No.8)

2.

Programme Evaluation [Educational Training Manual No.4].

3.

Teacher Education [Educational Training Manual No. 10].

4.

Teacher Education: The Professesionalization of Teaching, its Problems and prospects
[Educational Training Manual No. 12].

5.

Management of Educational Reforms [Educational Training Manual No. 9].

6.

Educational Administration, Managerial and Organizational Styles [Educational Training
Manual No. 7].

7.

Improving the Quality of Teaching and Learning in Institutions of Higher Learning in
Africa [Educational Training Manual No.6].
In addition, participants also received copies of the following lectures:
(a)

Current approaches to Teacher Education in Malawi (R. Hauya);

(b)

Organization and Management of Education: Major Influences on Teaching and
Learning (P.S. Mzuamara);

(c)

Keeping Teaching as a profession and professional Ethics in Teaching (E.D.
Kadzombe);

(d)

The role of in-service Training (J.J. Bisika);

(e)

The Role of Instructional Technology in Teaching and Learning (A. Novake);

(f)

The use of Local Resources and the Environment in the Instructional Process( H.
Gonthi);

(g)

Paper recycling for Learning Development (E. Nicholson);
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(h)

Construction and

Mankhomwa);
(i)
XI.

Administration of tests and

Evaluation

Instruments (W.J.

and,

Analysis, reporting and uses of tests and Evaluation of Results (D.R. Jere).

Official Opening
The workshop on teaching/ learn ing methods and techniques was officially opened by Mr.

E.D. Kadzombe, Principal of Malawi Institute of Education.

Before the Principal officially opened the workshop , the workshop coordinator, Mr. J. J.
Bisika said a few remarks about the workshop.
the Principal for sparing time to

In his remarks, Mr. Bisika began by thanking

officially open the workshop which a clear testimony of the

Principal's personal interest and commitment to the improvement of teaching and learning in the
country.

He then reported that participants assembled in the hall were drawn from various

institutions that are concerned with the improvement of education system in the country.

Mr.

Bisika also reported that about 90% of the participants invited had arrived, an indication of how
seriously the participants took the workshop.

After making these remarks, he called upon the

Principal to address participants and to officially open the workshop.
In his opening speech, Mr. E.D. Kadzombe, Principal of Malawi Institute of Education

began by welcoming the ECA resource person (Peter H. Chiwona, who was not a stranger in
Malawi for he has worked at the Ministry of Education and Culture headquarters as head of the
Planning Section, Soche Hill 'and Chancellor Colleges of the university of Malawi and African
Curriculum Organization.

Thereafter, Mr. Kadzombe welcomed all participants to Malawi

Institute of Education and thanked them for coming. He told the participants that he was pleased
that they were drawn from various organizations in institutions in the country and he appealed
to them to take the workshop seriously, and to make maximum use of their time at the Institute.
Mr. Kadzombe went on to remind participants that he would be anxious to see the outputs at the
end of the workshop.

He also reminded the participants that in order to achieve workshop objectives, there was
need for all participants to make contributions, and that Malawi wants high quality education,
which cannot come by itself, but, by deliberate effort resulting from personal conviction of the

participants. He also stressed that if the participants were not convinced of the need for high
quality education, or if they were satisfied and contented with the quality of education in the
country, high quality education may not be achieved, and the hopes and aspirations of the nation
will come to nothing.

Mr. Kadzombe further told participants that the workshop on teaching/learning strategies

and techniques was one of the deliberate efforts to achieve quality of education in Malawi
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through improved teaching and learning.

He pointed out that it was the duty of everyone to

ensure that the nation gets the best education possible.
Finally, Mr. Kadzombe thanked UNDP/UNESCO through Mr. F.G. Mtunda, the Project

Coordinator, and the Economic Commission for Africa (ECA) for their financial and material
support which made the workshop possible.

cooperation.

He said the Institute appreciated the gesture of

With these remarks, Mr. Kadzombe declared the workshop officially opened

PART TWO

XII.

Workshop Proceedings
The programme of work of this workshop appears as Annex IV of this report.
The workshop started with climate setting which included introductions, the workshop

programme, a review of the objectives of the workshop, and an emphasis on the concerns and

expectations of the participants.
Within the context of teaching as a progression, it was emphasized right at the outset that,
all those engaged in education as professionals, should constantly upalate and upgrade their
knowledge and skills for effective performance in teaching and other educational activities.

It

was in this context of knowledge and skills improvement that the workshop proceeded to
examine:
teacher education and the professionalization of teaching, its problems and
prospects;

improving the quality of teaching and learning;

how educational reforms are managed and implemented
what influences teacher education;
how to monitor and evaluate educational systems, as well as assess and evaluate
student performance; and
professional ethics and their implications for teaching and teacher education.

These topics were presented in plenary and given detailed treatment in group discussions
and the proceedings of such discussions constitute part of this report.

1.

An Overview of Current Approaches to Teacher Education

In presenting this topic, four key questions were discussed which should be taken into
consideration when providing teacher education. These questions were:
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a)

Why are we concerned with Teacher Education in Malawi?

b)

What are the objectives of Teacher Education?

c)

How are teachers trained in Malawi?

d)

What is the teacher's Role in Education to-day?

A.

Why the Concern in Teacher Education

(i)
(ii)

those who consider teaching as their calling to serve society in that capacity;
those who choose teaching and find satisfaction in its as compared to other
occupations

(iii)

those who cannot make it good elsewhere, and going teaching out of necessity
rather than from choice;

(iv)

those who are disqualified for further education because of their poor academic

(v)

those who have no opportunity to go further with education and turn to teaching

record and therefore have no choice but to become teachers; and

as a means of fulfilling their quest for education.
In many countries, a teacher is considered as :

a substitute parent to bring up children according to societal norms;
a welfare officer for students to cater for their needs;
a social worker;
a community development teacher to guide and lead the young ones;
a disciplinary proctor to enforce disciplines among the student;

a counsellor in academic problems as well as personal ones; and
a participant in-service programmes and a student in further studies.
The teachers role however in the modern society has become more diffuse following rapid
socio-economic and technological changes.
(i)

Professional Expectations
Teachers should be competent in:

(i)

The use of teaching methods and techniques.
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(ii)

Managing and

controlling

a

class

when

leaching

and

when

dealing

with

pupils/students,

(iii)

(ii)

Implementating the curriculum and assessing the progress of pupils/students.

Teacher Education and Preparation

Following from the professional expectations of teachers, teacher education and its
preparation requires:
Strong training in the disciplines or subject of specialization;
Professional preparation;
Continual in-service training and retraining;
Professional growth through research and enquiry into teaching and learning.

B.

Objectives of Teacher Education
These were stated as follows:

(i)

To introduce teacher trainees to the study of education as a basic social institution
and the profession of teaching including aspects of ethical behaviour self-control

and ethics of the profession.
(ii)

To help trainees develop proficiently in the teaching process through theory and
practice;

(iii)

To develop in teacher trainees the right knowledge, skills and attitudes in the
selection, organization, presentation and evaluation of pupil/student learning;

(iv)

To develop in teacher trainees,

through research,

observation and direct

experience, an understanding of the growth and development in pupils or students;
and,

(v)

C.

To equip teacher trainees with the desired and required skills of teaching as a
profession.

Preparation of Teachers

It was emphasized that this requires:
1.

General Education - i.e. general subjects taken by all trainees.
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2.

Subject

Matter

Preparation

i.e.

an

in-depth

study

in

subject

of one's

specialization.
3.

Professional Preparation covering
Philosophy of education

Sociology of education
Educational psychology
History of education
Comparative education
Educational administration
Supervision etc.

4.

Clinical training in Teaching often known as teaching practice with its main
problems

5.

In-service and Further T raining
programmes.

-

both short courses and long training
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D.

Professionalising Teaching

1.

Teachers should

be in a position to draw upon a large body of scientific

knowledge rather than on intuition - draws on spiral skills of teaching.
2.

Play a major role in various stages of curriculum planning, development and
evaluation - preparation of instructional materials, and pupil assessment.

3.

Need for increase in teachers' income.

4.

Teachers should take command of their activities with interference from citizens,
parents, politicians etc.

5.

Teachers to evaluate and assist fellow teachers.

6.

Well defined organizational structures for teachers to allow for advancement.

Figure 2: The Relationship of Three Dimensions of the Teacher's Role in Education
Cu rricu1um

things

to

be

1ea rned

Diagnosis
I den t i f i cat. i on
] n i.o ract i on

{ t.h a t.

r c suits

in

T rust )

N.B Shift in emphasis from TEACHING as the transmission of knowledge by teachers
to teaching as the organization of learning.

IiCA/PHSD/HRP/91/25/5.2/OA/(a)
Page 15

This emphasis necessitates a change in the following:
In the structure of the learning situation.

2.

In the attitudes of the teachers

3.

In the methods and techniques used by the teacher:

(i)

1.

(ii)

(a)

Initial T raining of teachers

(b)

In-service training

Professionalising Teacher Training

(a)

The Professional curriculum

(b)

The Co-operation Curriculum

(c)

Administration Curriculum

Selection for Access to Teaching Profession,

(iii)

Changes in the initial training period,

(iv)

Changes in Government policies towards teachers.

(v)
(vi)

Research and self development,
training of teachers trainers (TOT)

16

3 :

Desired Skills

Desired Knowledge

Required Skills

Professional Ethics

REQUIRED AND DESIRED SKILLS OF TEACHING
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Figure

Category

integrity

Provide a mode of

Be able to state

Behave ethically perform

behaviourial objectives

professional services

Engage in co-operative

profession

1. Skills of Teaching as a

planning with other

Desired Attitudes

Be intellectually

honest

Be able to make
learning relevant

Prepare or write lesson

Believe that one learns

plans

as one teaches

2. Instructional Planning Skills

Be able to use a variety

Have self control

teachers

of methods

Use innovative teaching

Group dynamics

Be willing to use

3. Skills for implementing

classroom activities

materials

Use evaluation results

Be actively involved in
Display a sense of humour

resources

Criteria for selecting

Test construction

methods and techniques

Be tolerant of others' ideas

Organize materials

Develop test instruments

Keep records safe

Instructional plans

4. Interpersonal skills

Use instructional aids

Be able to recognize

instructional aids

5. Skills for using

Leaving styles

and feedback mechanisms
Retrieve Records

Stimuli an enquiring

mind

Cultural norms

individual differences

Develop observational

leaning and progress

Assess or evaluate student

rituals etc

Social values cultural

to records

Have a systematic approach

Ethical, social, political
and economic notions

Maintain student records

skills

Observe student behaviour

readiness for learning

6. Skills for diagnosing

evaluation

7. Skills for testing and

8. Skills for supportive
services
9. Additional skills
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2.

Current Approaches to teacher Education and Preparation in Malawi

In presenting this topic, it was pointed that there are three different types of teacher education
programmes in Malawi namely; the 2 year programme, the 1 year Special Education Programme and the 3 year
Programme (MASTEP). This was followed by a brief discussion on the management characteristic of programmes and
their implications on curriculum. It was pointed out that structure of the education system in Malawi, is
centralized. The Ministry of Education and Culture plans and directs all teacher education activities and is
supported by a number of statutory bodies such as education activities and is supported by a number of statutory
bodies such as Malawi Institute of Education, Malawi National examinations Board and the university of Malawi.
This was then followed by a brief discussion of teacher education courses for the three programmes:

The 2 year programme is offered in 7 colleges, covering 15 curriculum areas. Of these, 13 are academic
areas while 2 are professional areas. The bias in the curriculum is towards mathematics, English, Chichewa and
Education Foundations. The bias seems to be in line with the emphasis on literacy and numeracy stated in the
current Education Development Plan (1985-1995). It was further explained that in education Foundation emphasis
is on methodology rather than on academic content only and that the emphasis of the programme has been placed
on the concerns of the learner and the knowledge and skills he/she is expected to acquire to survive in the
community. This is the line with the new Primary Syllabus which is community based. The entry requirements
to a 2 year programme are:

(a)
(b)

2 years of secondary education; (JC)
4 years of secondary education. (KSCE)

In spite of the differences in academic qualifications, both groups of trainees study the same
curriculum but at the end of training their professional qualifications differ: T2 for HSCE holders and T3 for
Junior Certificate holders.
The 1 year crash programme, was launched in 1987 in order to train unqualified teachers. The programme
is built on the normal 2 year programme, and entry qualifications are similar to those of the normal 2 year

programme. Currently, the 1 year programme runs on the old syllabus and their lecturers have not been oriented
to the new syllabus.
finally, it was pointed out that the 3 year (MASTEP) programme was introduced in 1989 in order to
increase the number of teachers to 4,500 by 1993, thereby achieving a 60:1 pupil teacher ratio. To do this the
distance mode of teaching was adopted for its cost effectiveness. The three modes of delivery systems are:
residential, distance, and district seminars.

Following these presentations, participants discussed the issues raised in groups, and the reports of these
groups appear hereunder.
Group One

TASK:

Identify problems affecting recruitment of teachers and suggest solutions.
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Considered recruitment at two levels:
(a)
(b)

Recruiting Teacher Trainees
Recruiting Trained Teacher fron Colleges to schools.

A. Recruiting Teacher Trainees
Problems

(i)

Qualifications: Noted non-uniform college entry qualifications e.g. between Conventional students
and HASTE students.

fii)

Lengthy Recruitment Procedures.

(iii)

Communication problems after selection of candidates for Training/Related to training i.e.
interview or selections - we are likely to loose potential students.

(iv)

Conditions of Training e.g.
(a) Transport to Institutions
(b) Differential rates of allowances between the conventional 1 year and HASTEP and other
government Training Institutions.

B.

Recruitment of Trained Teachers from College to Schools:
Problems

(i)

Conditions of service
- Initial problems: i.e. Delays in formalities of appointment (commnication/posting Instructions) Salaries, transportation, Housing.

(ii)

Letters

of

appointment

Other: Salaries, fringe benefits, promotions, opportunities for further training/in-service. Working
environment - the system is not responsive to the problems faced by teachers at the grassroots level.

SOLUTIONS

(a)

Recruiting Teacher trainees
(i)
qualifications Academic Qualifications for entry to be standardised.
(ii)

(iii)

(iv)

Lengthy Recruitment Procedures: Streamline Recruitment procedures

Communication problems: After selection of candidates
Announcements be made in good time; and should be repeated.
On timing: shorter period between INTERVIEW and selection to colleges.
Conditions of training:
(a) Transport: Students should be given Travel warrants in line with other Government Training
Institutions OR When students travel to training Institutions for the first time they should
be given travel warrants or be reimbursed public transport fares.

(b) Differential Rates of allowances: allowances paid to conventional students be increased
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C.

Recruitment of T rained Teachers from colleges to schools

Conditions of service:

Initial problems:
(a)

Delays in formalities of appointment: Streamline appointment procedures to reduce period of waiting.

(b)

Other: Hinistry should seriously consider to improve conditions of service for Teachers in order to
motivate these e.g. improve salaries/housing/proraotions/allowances/study or training opportunities.

(c)

Decentralize the decision making machinery:

CONCLUSION

The group felt that some of these problems cited do contribute to the recruitment of the wrong calibre of
students to the TTC and to the profession.
Group Three: TASK

To identify problems affecting Recruitment of teachers and suggest solutions
1.0

Problems

1.1 Qualifications

1.2

-

Mathematics

-

Under age

Incentives
-

Low salaries
Little prospects for promotion {substantive promotions)
Poor/no housing for teachers apart from, say, headmasters of primary schools in urban schools.
Very little training allowances as compared to others. Ho allowances at all where others may have

-

Poor working conditions
Little chances for further training

them.

1.3 Job Markets: Competition very high between private sector and the Civil Service, particularly teacher
employment, usually chosen as the last choice.

1.4

Social Status
-

Very low in teaching service
Very low salaries
Poor or no houses at all

-

Little prospects for professional advancement

-

No provision for academic advancement.
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1.5 Poor Health of some recruit
.

Recruitment of people who are obviously of ill health.

.
.

Some recruits are mentally or physically disabled
No screening at some point in the process of recruitment.

SUGGESTED SOLUTIONS

1.1

Qualifications:

.
.
.

Mathematics requirement - Efforts should be made to improve the pass rate in secondary school.
Under-age : Candidates should have testimonials to check on their behaviour while at school.
Recruitment should start early while students are still at school by making a standing arrangement to

.

Candidates should be given aptitude tests in the recruitment process.

select them.

1.2

Incentives

.

1.3

Hinistry should make general improvement - salaries, working conditions, promotion opportunities (in
substantive positions), further training and academic advancement.

Job Market

.

Hinistry should make the teaching profession more attractive and competitive by general improvement,
as suggested above.

1.4 Social Status

.
.
1.5

Ministry should improve general working conditions including salaries
Hinistry should introduce professional allowances at all levels of the system.

Poor Health of some recruits

.

There should be improvement in the system of recruitment to be able to screen poor health conditions
of teachers at the time of recruitment.

Group Two

TASK:

I.

PROBLEMS OF PERSONNEL MANAGEMENT IN EDUCATION AND SUGGEST DEVELOPMENTS/SOLUTIONS

PROFESSIONAL
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la.

Staffing:- Some tutors are not appropriately qualified.
They lack specialisation
Lack of incentives e.g. promotions, allowances, further training.

lb.

Department of Education, Chancellor College

be staffed with specialists in Teacher Education
special courses in Teacher Education should be aounted.
teachers recruited roa secondary school should be given Teacher education orientation.
2a.

Allowances: There is no consistency in the interpretation of civil service regulations on
allowances e.g. nigh spent out.
There is no consistency in curriculum between 1 year and other courses.
Lack of positive attitude and professional ethics by HASTEP TRAINEES.

2b.

The same regulations governing student conduct during normal courses should apply to HASTEP.
Teachers should be given their entitlement when it coaes to allowances in line with
regulations.
The one year programme should be revised in line with the new curriculum.

3a.

Teaching Practice:

-

3b.

Lack of unifornity in handling the programme e.g. child study is done in year one in some
colleges and year two in others.
Lack of consultations between HANEB and HOEC during Block T/Practice.
Lack of effective supervision by Head teachers during 1st year Teaching practice.
Lack of adequate interaction between trainees and class teachers during teaching practice.

There should be uniformity in the handling of 'child study' during the course.
There should be full consultations between HAHEB and HOEC when planning for teaching practice
and exams.

Student trainees should be absorbed with the 2nd years and supervised by their College Tutors.
Teachers should not abandon their classes but interact with trainees during teaching practice.
II.

(i)
(ii)

RESOURCES

Inadequate Teaching/Learning materials;
Hunan resources:-

shortage of lecturers, support staff etc.

(iii)

Financial Resources: Honey to buy essential facilities.

(i)
(ii)
(iii)
(iv)

Improvisation should be encouraged;
HOEC should consider recruitment of additional lecturers and support staff;
HOEC should consider increasing allocations to colleges;
(HOEC) should consider student population when allocating funds to colleges.

III.

ADMINISTRATIVE
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(i)

Recruitment of students:

There are more T3s being recruited than T2s.
The process of selection is not capturing the right candidates.
Inadequacy of student allowance

(ii)
(iii)

e.g. K1.00 per week
K8.00 per month

(i)

To attract more T2s.

(ii)
(iii)

There should be an improveaent in incentives

Professional staff should be included when recruiting trainees.
Student allowances should be increased as follows:
K10 per week
K25 per month

Group Six
TASK:

PROBLEMS OF PERSONNEL MANAGEMENT IN EDUCATION AND SUGGEST DEVELOPMENTS/SOLUTIONS

PROBLEMS IDENTIFIED

1.

None specialization in subjects and levels in teacher training college which leads to primary school
teachers teaching all subjects on the curriculua resulting into ineffective teaching and learning.

2.

Staffing Problems
.
delayed posting
.
inequitable staff distribution by grade
.
staff distribution by sex resulting into urban schools having more lady teachers.
.
teacher - pupil ratio as a criteria for staffing leads to under-staffing in schools with low enrolments

3.

Teacher promotion and upgrading
.
lack of promotional posts
. limited opportunities for pronotion
.
misallocation of personnel e.g. people are trained for particular jobs but are allocated different jobs
thereafter

.

.

Unnecessary overstay on Efficiency Bar
lack of recognition of teachers who advance their academic and professional qualification through
upgrading courses
upgrading courses, which is a repetition of the initial teacher training, over taxes the teachers.

4.

Limited training programmes.

5.

Improper and infrequent supervision and guidance.

SUGGESTED SOLUTION

1.

There should be specialization in subjects and levels in teacher training.
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2.

proper management at District, Regional and Ministry levels.
This should be coupled with in-service programmes for managers in these circles.

1.

2.
3.
4.
5.
6.

Increase promotional opportunities.
Posting officers to the jobs/posts they trained for
Create more promotional posts to increase motivation.
Decentralization
of payment of salaries-adequate communication
Review upgrading procedure
Funds be sought to run Diploma courses in primary education

1.

Increase and diversify in-service activities

1.

The system should incorporate a deliberate training programme for supervisors so as to accommodate internal
programmes.

IDENTIFIED PROBLEMS

6.

Heavy teaching load on:
.
Headmasters for combining administrative and teaching tasks.
.
teachers because of under-staffing.

7.

Gender issue e.g. punishing lady teachers for pregnancies out of wedlock which keeps away ladies who would
have joined teaching but fear the law.

8.

problem of support staff i.e.

9.

Societal expectation e.g teachers coming under pressure because of non fora one selection results.

there are unfilled posts.

SUGGESTED SOLUTIONS

1.

Training more teachers

2.

Review the conditions of service regarding lady teachers

3.

The staffing situation should be honoured and establishment should be broadened.

1.

Increase secondary school places

2.

Review the whole educational system.

Group Five and Eight
PROBLEHS AFFECTING PLANNING, CONDUCTING AND EVALUATION OF BLOCK TEACHING PRACTICE
PLANNING

Problems
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1.
2.
3.
4.

Late release of the block teaching practice dates by the authority.
Delayed preliminary visits to schools by colleges.
Distance between the schools which meet teaching practice requirements
In adequate funds for the exercise.

SUGGESTED SOLUTIONS

1.

The dates for the Block teaching practice should be released in time if possible should be included on the
college calendar.

2.

Colleges should programme the dates for early preliminary visits to schools and strictly adhere to the
programme.

3.
4.

Establishment of permanent schools for the exercise within a reasonable distance.
A substantial increase in funds for the block teaching practice is required.

CONDUCTION OF BLOCK TEACHING PRACTICE

Problems

1.

First year block teaching practice does not provide adequate information to college tutors to assist in
preparation of satiable strategies to allocate, supervise and asses students.

2.

Lectures supervise areas outside their coipetency as a result little assistance is given to students.

SUGGESTED SOLUTION

1.

first year Block Teaching Practice should be done in college as with second year.

2.

Consideration should be given to subject combination when allocating supervisors for the exercise.

EVALUATION OF STUDENTS DURING BLOCK TEACHING PRACTICE

Problens
1.

There is lack of uniformity in completion of assessment fons by supervisors.

2.

Period of external moderation is not adequate.

3.

Distance between schools involved in the exercise -

e.g. difficult to evaluate students in schools which

are very far apart.
SUGGESTED SOLUTIONS

1.

Thorough orientation of tutors on how to asses students one or two days is not adequate.

2.

More period should be given for external moderation.

3.

Schools chosen should be within reasonable distance not very scattered.

3.

Organization and Management of Education: Haior Influences on teaching and Learning

FiCA/PHSD/HRP/91/25/5.2/OA/(a)
Page 25

The workshop considered factors which influence teacher education as follows:
(1)

School as a socializing Agent

Since citizens establish and finance schools, directly or indirectly, as that children can attend to insure
the perpetuation of the values of society, schools act as socializing agents. At the same time traditions,
customs and cultural activities of a given society influence what goes on in schools. In this regard teacher
education should be undertaken within the context of the school as a socializing agent.
(2)

Specific functions of the School

The role to be played by teachers in schools is assigned to them by the state or ministry of Education.
Teachers can not take decisions or undertake activities which go beyond their assigned roles, nor can they act
or behave in a manner contrary to their expected role or what is expected of them. In this regard, they have
very little autonomy to act contrary to their expected role, nor can they teach what is not prescribed for them
in the syllabus. Even trained teachers must be given a teachers must be given a teachers' guide, as if to tell
them that they cannot teach without guidance.
(3)

The Goals of the Community/Society

The expectations, desired and goals of society/community may limit the decision-making of teachers as well
as their freedom to teach certain things which be contradict the goals or beliefs of society. Therefore
teacher education should take into account the goals and expectations of society so that teachers are adequately
preferred.

(4)

The competence of Teacher Trainers

The skills of teacher trainers (tutors, lecturers etc) have serious bearing on the preparation and training
of teacher trainees. In this regard, teacher trainers should themselves be trained to train others. They
should also keep pace with the changing technology of teaching, teaching methods and techniques to ensure their
effectiveness in training teachers.
(5)

Limitation of Human. Financial and Material Resources

Poor conditions of service, low salaries , poor residential and instructional facilities often had to high
turnover for teachers. Also government policies, regarding the teaching profession where in some countries
teachers are not civil servants, tend to hinder self development and turn away high calibre applicants to enter
the teaching profession.

(6)

Limitation arising from the Education system

Government policies, bureaucratic procedures, rules and regulations, nay hinder efficiency in teacher
education, particularly as regards recruitment of teachers and selection to teacher training.

(7)

Organizational Styles

Teacher education may be greatly influenced by the organizational styles within the teaching profession
and the education system in general.
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Four organizational types which influence teacher education were discussed, viz:
(a)

Power Orientation

Where the education systeta is power-oriented, teacher education will be greatly controlled by law, legal

power or centralized policy as regards training of teachers, selection of trainees, and recruitment of teachers
and their conditions of service.
(b)

Role-Orientation

Where the state recognizes the role, of teachers, teacher education will be rational and -orderly with
emphasis on the legality and legitimacy as well as the responsibility of teachers for educating the young
population.
(c)

Trash-Orientation

Where the state is concerned with achieving certain goals or national goals, teacher education becomes
trash-oriented.

(d)

Person-Orientation

Where the state or Ministry of Education is concerned with serving the needs of persons, teacher education
will tend to satisfy individual rather than societal needs and may even do so at the expense of national
development needs.

(5)

Professional Ethics

five aspects of professional ethics were discussed:

(i)

that teachers should adhere to ethical principles as regards their behaviour, appearance in dress
and in whatever they do.

(ii)

that teachers should be punctual when coming to school and to class; should be dependable and
should provide a model of integrity. They should avoid criticizing other teachers, members of the
public,adflinistrators, senior officers or pupils/students in public.

(iii)

that they should display to their profession of teaching; commitaent to student growth protecting
their interests and welfare and regularly report on the progress of students to parents to the

authorities when needed.

They should make sure that students work and assignments are marked and

graded for record purposes.

(iv)

that teachers should undertake professional growth through further training, research, in service
programmes and should perform professional services such as attending school or faculty meetings
and supervising students extra-curricular activities; and

(v)

that teachers should perform public services such as taking part in civic or public
functions/activities such as attending parents/teachers meetings, and where necessary undertaking
consultancy services or governnent/state services when called upon to do so.
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Teaching, it was emphasized, requires a lot of professional and moral commitment on the part of teachers.
It is public trust which calls upon teachers to uphold society's moral and ethical principles to perpetuate the
values of society.

Following this presentation, participants discussed the issues raised in groups and their findings and
reports appear here-under.

Group 1 and 2

List ways in which education policies, rules and regulations facilitate the organisation and management
of schools/colleges.

Group 3 and 4

List ways in which education policies rules and regulations constrain the organisation and management of
schools/colleges and suggest how these constraints can be ainimised.
Group 5 and 6

Identify at least four ways the school Head/College Principal would follow to supervise teaching and
learning in the institution under his/her charge.
Group 7 and 8

What are the characteristics of
(a)
effective schools/colleges
(b)
ineffective schools/college.

each tasks was given to two groups as shown below.

The following are group reports.

Group 1

Ways in which education policies rules and regulations facilitate the organisation and management of
schools and colleges.

1.

Definition of Policy:
Broad statements of intent by Governiaent which guides and regulates the organisation and management of
schools/colleges.

2.

Definition of rules and regulations:

3.

specific statements which:
Govern day to day operations of an organization.
Facilitate the implementation of policy.

Types of policies, etc.

Policies, rules and regulations pertaining to:(a)
(b)

Curriculum issues
Instructional issues
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4.

(c)

Learners

(d)

Personnel/Management Issues

fe)

Financial Issues

Instruments for implementing policies, rules and regulations
(a)

Decrees from highest authority

(b)

Directives from MOEC

(c)
(d)

Circular
Meetings

(e)

Through Development Plans.

5. Ways in which policies etc. facilitate the organisation of schools.

Facilitate in the:

(a)

Planning of programmes e.g. formulation of goals.objectives,
Planning of resources such as human, financial (budgeting)

(b)

Implementation of programmes -standardisation of programmes
- regulation of programmes
- monitoring the implementation of programmes

(c)

Evaluation of programmes of the schools/colleges.

Group 2
TASK

List ways in which education policies rules and regulations facilitate the organization and management of
schools and college.

1.

Entry qualification i.e. J.C. for T3 and MSCE for T2.

This kind of arrangement facilitates class

organization as well as management.
2.

There is common syllabus for schools and colleges to ensure uniformity if the content covered, hence common
examinations and common awards.

3.

The miniium entry age to primary school is 6 years of age, this ensures that all pupils generally benefit
the teaching and learning experiences provided
-

4.

children of similar ages tend to have similar interest and hence are easier to organise and manage.

The abolition of tuition fees in Standard 1 is already increasing the enrolment and hopefully retention
of pupils.
- Maintenance of school Fees in other class facilitates the purchase of teaching and learning materials.

SOME POLICY STATEMENTS

1. Entry qualification for students to college.
2. Common Syllabus for Colleges and Primary Schools.
3.

Entry age to primary school.

4.

School fees.
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5.
6.

Heading of schools.
Discipline in Schools.

7.

Salary structure.

Group 3
TASK

List ways in which Education Policies rules and regulations constraints the organization and management
of schools/colleges and suggest ways how these constrains can be minimised.

1.

Funds allocated for teaching practice are equal in all colleges regardless of size of the college, as a
result planning is difficult for management especially for big colleges.

2.

The policy of dismissal of ladies who gets pregnant out of wedlock and dismissal of male teachers who are
responsible for pregnancies of pupils or student, this is a problem to the management because it increases
the shortage of teachers in the system.
-

3.

The policy of wives following husbands on posting is a constrain to the management because there is
imbalance of distribution of teachers.
-

4.

This can b e ninimised by just posting the teacher to another district.

No solution.

The rule of choice of subjects for girls in primary school like Science and Hone Economics. This results
in low performance in Science subject for girls when they are selected to secondary education, and
sometimes these girls are selected to a secondary school where there is no Home Economics Centre.
-

This can be minimised by offering all subjects in the curriculum regardless of sex.

LIST WAYS IN WHICH EDUCATION POLICIES, RULES AND REGULATIONS CONSTRAIN THE ORGANIZATION AND MANAGEMENT OF
SCHOOLS AND SUGGEST HOW THESE CONSTRAINTS CAM BE MINIMIZED.
EDUCATION POLICIES:

Boarding schools - The Ministry pays for electricity, water and cooks while it does not pay cooks in Day
Secondary Schools at present.
Recruitment procedure to teacher Training Colleges e.g. Employment of

Delay in processing Indiscipline cases, e.g. Interdiction of Teachers who in the end resign.
Inconsistency in accommodation for Primary School Teachers, D.E.O's and
Ministry of Headquarters i.e. Housing accommodation.
Lack of Office Accommodation is not even there.
Lack of consistence in some policies e.g. distance from one school to another (8 Km).
Male support staff at all institutions not subjected to Book 6.

Suggestions to minimise the situations:

The ministry should be responsible for the payment of cooks in Day Secondary Schools.

LiCA/PHSD/HRP/91/25/5.2/OA/(a)
Page 30
College Principals should be empowered to recruit students and other Heads of Institutions to recommend
to the R.E.O. the employment of Temporal graduates. The Ministry be empowered to employ the Graduates.
Decentralize the indiscipline cases to regional education Officers.
Provide accommodation at all levels as other Ministries are doing e.g. Agriculture.
The Ministry should construct adequate office acconmodation.
Advise the Ministry to revise the Policy to meet the demands of the local community.
Male staff should be subjected to the Policy.

Identify at least four ways the School Head/College Principal would follow to supervise teaching and
learning in the institution under his/her charge.
1.

General classroom observation- Principal/head sit in and observe teaching and learning,
management and class organisation.

2.

Clinical Supervision

-

Principal and headmaster plans for observation,
Principal/Head meets the teacher/tutor to discuss the teachers professional concerns,
Classroom observation,
Principal/head observes the teacher teaching and records the concerns,
Post conference where the Principal or head discuss the concerns of the lesson.

3.

Supervision by checking pupils/students work.

4.

Supervision by checking Teaching/learning records

5.

-

schenes and records of work.

-

evaluation of lesson plans and lesson.
time-table-effective use of the time-table.

Supervision by evaluation of pupils
- evaluation of pupils.
-

progress records.

-

type of assessment used.

-

frequency in testing or evaluation.

6.

Delegated supervision - through head of department
. general supervision
.
clinical
.
checking teaching/learning records
.
evaluation of pupils.

7.

Supervision by checking that there is a favourable learning
.
.

teacher-pupil relationship
staff relationship

.
.

cleanliness and dressing of teachers
punctuality

classroom
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TASK: To identify ways the School Head/College Principal would follow to Supervise Teaching and Learning in the
Institution under his/her charge.
1.
2.

3.

The Principal/Head should be responsible for distribution and monitoring of Teaching and Learning
materials. he should make them readily available .
The Head should receive Departmental reports and at times check Department handouts so as to monitor and
advise accordingly.
The Principal should at times observe lessons and discuss them with the members concerned.

But he should

have proper record of what he is looking for.
4.

The Head should encourage Staff Development Programmes by:

(i)
(ii)
(iii)

delegating staff members with responsibilities;
holding College/School - based Workshops or Seminars;
orientation of members of staff e.g. new members or old members to new teaching and learning
techniques;
identifying members of staff with special skills so as to share with others.
identifying weaknesses so that they could be rectified;
The Head/Principal should monitor relationship and interaction between Administrative Staff and
Professionals including students.
The Principal should use supervisory strategies to promote self-responsibility in students e.g.
by developing realistic regulations
by promoting the spirit of hardwork
by delegating responsibilities to students.

(iv)
(v)
(vi)
(vii)

Group 7

CHARACTERISTICS OF EFFECTIVE/INEFFECTIVE SCHOOLS:

By definition:
An effective school as an educational institution is a place where the objectives of teach ing/learn ing are
achieved.

Characteristics of Effective School
We focus our attention on these areas of the school:
1.

ADMINISTRATIVE ASPECTS:

.
.
.
.
.
.
.
.
2.

number and type of administrative records kept by Head
plan of activities and routine procedures at the school are well-organised
well-coordinated supervision of staff and activities
checking of teachers' records and pupils7 work
proper upkeep and maintenance of school fabric e.g. school buildings, furniture, equipment and grounds
well-established communication systems
collective decision-making
the welfare of staff and students is well-taken care of

PROFESSIONAL AND ACADEMIC ASPECTS:
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.

thorough preparation of teaching records by teachers i.e. schemes, lesson plans, time-tables, progress

.

employment of adequate, relevant and a variety of teaching/learning strategies and techniques
proper incorporating of teaching/learning aids to
use of adequate activities to enhance learning/and indeed hands-on experiences to the child
adequate supervision and monitoring of pupils' work.

records

.
.
3.

HUMAN RELATIONSHIP:

-

a healthy climate at a school is conducive and a prerequisite to positive learning.

there should be a pleasant, harmonious interpersonal working climate between all par ties i.e. HS;
SP;SC.

4.

PHYSICAL FACILITIES:

.
.
.

number of classrooms, teachers' houses and their upkeep
nuHber of latrines and their upkeep
beautification of grounds.

Group 8

TASK

What are the characteristics of:

(a)
(b)

Effective Schools/Colleges
Ineffective Schools/Colleges

1.

An Effective School/College
A.

Good Administration:
.
Planned school activities e.g. time tables, school calendar.

B. Availability and up-keep of both administrative and teaching records e.g. Registers, Log book, Schemes
and Lesson Plans

C. Staff Organization
proper distribution of responsibilities

D.

Diligent to duties.

E.

Adequate Staff Supervision
by the head, Se ction heads, Class masters etc.

F.

Proper communication channels-upwards-down and side ways.

G. Rules and Regulations are made known to both staff and pupils: Through notices, circular, assembly.
B.

Discipline (THROUGH)
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-

C.

Good Performance

(a)
(b)
D.

Academic - high pass/quality products
Extra Curricula-high performance.

Upkeep of School

(a)
(b)
E.

Punctuality by both staff/pupils for school activities.
Healthy staff to staff and staff pupil relationships.
Observance of social distance
Maintaining moral standards
Rules and school regulations being adhered to:
High attendance

Grounds-Maintenance of grounds
Buildings-maintenance of buildings

Public Relations
Good relations between school and coraiunity through P.T.A., school community and festivals.

INEFFECTIVE SCHOOLS/COLLEGES

1.
Poor administration e.g. lack of programmes.
2.
Lack of planning activities.
3.
In availability of School records.
4.
Poor distribution of Responsibilities
5.
In adequate supervision.
6.
Poor coBnunication.
7.
Ignorance of existence of school rules
8.
Poor discipline.
9.
There is no punctuality.
10. Absentism
11. Strained relationships
12. There is moral erosion.
13.

Low pass rate.

14.

Poor up keep of grounds and buildings.

4. problems of Teaching and Learning in Malawi:

In this presentation it was emphasized that the problems of teaching and learning in Malawi are basically
a product of forces of change.

The problems were outlined in the following six related areas:

(a)
(b)

Pressure of number of pupils;
The expansion of knowledge;

(c)
(d)
(e)

The expanding role of education in national activities;
Scientific and technological pressures;
Social demands for education;

(f)

Reform and change in theiselves.

On the pressure of numbers, on teaching and learning, the following resultant problems and implications
were discussed:
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(a)

Provision of instructional facilities which are often inadequate for teaching purposes;

(b)

Need for building more classrooms and schools tor educe overcrowding of large classes under one teacher.
large classrooms have implications on teaching and narking.

(c)

Provision of raore teachers, trained or untrained to accommodate the newly built schools. Often it is
easier to increase the untrained teachers who may not handle large classes which tend to demotivate both
pupils and teachers. The untrained teachers will be ill equipped and therefore may not motivate pupils
to learn.

(d)

Need for financial support to maintain standards through provision of textbooks, teachers' guides, library,
books, equipment etc.
The requirements necessitated by an increase of pupils in schools are:

(a)
(b)

a change in instructional techniques;
a change in content and methods of teaching;

(c) a review and consideration of the needs, interests and learning abilities of the pupils as well as the
interests of society. It was pointed out that large classes are caused by pressure roa society and a
teacher is confronted with a big mixture of pupils with different abilities who need different approaches.
Discussing the expansion of knowledge, it was eiphasized that research findings, scientific and
technological advances have let to profound changes in organizational structure, educational administration,
educational technology, training of teachers, teaching methods, subject matter, culture content, and the
development of education in general and that all this has implications on curriculum and teaching, and, he went
on to say that the expansion of knowledge calls for the provision of in-service teacher training. Finally, it
was pointed out that because of the great expansion of knowledge, the status of teachers has changed, for they
are no longer the reservoir of knowledge, or the only people who know much resulting in the following:

(a) their knowledge has been challenged;
(b) their authority has been eroded;
(c) pupils no longer take things for granted;
(d) teaching methods have become antiquated.
On the expanding role of education, it was stressed that since education as an institution is created and
nurtured by society, it should respond to social and economic needs of the society. And if education does not
equip students with the right knowledge, skills, and attitudes, it is not responsive to the needs of the very
society that created it and therefore follows an irrelevant curriculum which demotivates both pupils and
teachers.

Pupils' interest in learning therefore wanes.

The consequences of scientific and technological pressures on teaching and learning had inplication for:
(a)
(b)

changes in curriculum;
methods of teaching;

(c) expansion of education to rural areas through distance teaching approaches;
(d) training of teacher;
(e) equipment and materials used in schools;
(f) content of what is taught and how to teach it;
(g) habits of pupils and teachers.
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Finally, it was emphasized that the scientific and technological pressures necessitate that teachers should
keep a breast of the technological changes, otherwise their teaching will become dull and less effective.
importantly, the training of teachers must also change.

More

In discussing the social demand for education, it was pointed out that people have faith in education
because it opens many possibilities. The demand for education has put too much pressure on teachers who must
ensure that more pupils continue with school in an examination oriented system. Consequently, failures are
made to repeat as many times as possible in spite of rules and regulations.
Also discussed was the problem of conservatism and its implications on reform and change. Education is
a very conservative industry which tends to stick to old methods of training teachers who are not inclined to
innovate teaching but prefer to use familiar methods. Therefore, a major problem in teaching is to discard
conservatism and introduce innovative teaching approaches which often calls for training or retraining, and that
many teachers don't have that opportunity for in-service training. Lack of in-service training therefore leads
teachers to stick to the old methods. Other problems that have bearing on teaching and learning were outlined
as follows:

(a)
(b)
fc)

Administrative and supervisory;
Financial;
Organisational, educational, political, social, economic and societal;

(d)

Developmental - children's development.

In conclusion, it was emphasized that educationist need to take cognisance of the fact that children
develop differently, some children are brighter than others and that teachers should encourage children's
varying developmental aspects.

Following this presentation participants discussed in eight groups the following assignments.

Assignments on Problems of Teaching and Learning
1.

One can teach effectively when one knows what teaching is about.

-

2.

What is teaching about? Propose measures which would ensure that teachers know as much about teaching
as possible. How do these measures apply or affect unqualified teachers?

Problems of teaching and learning in this country are a function of facts and a product of the situation
of the education system.

-

List the facts and the situation which make teaching and learning a problem.

3.

The administrative and organizational structure of the education system is one of the major barriers in
the way of effective learning and teaching. Examine some of these administrative and organizational
problems which hinder effective learning and teaching and propose solutions.

4.

Education without problems is like mustard without beef!
education. Propose measures for their solution.

5.

Many of the teaching and learning problems in Malawi have arisen out of the curriculum being implemented,
what are these curricular problems, and how can they be solved.

What are some of the obvious problems of
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6.

The use of inappropriate teaching methods by untrained and under-trained teachers constitutes a major
problem in our schools. Propose solutions to this problem. What methods render themselves for improper
teaching in primary schools and how can these be used more effectively?

7.

Scientific and technological changes have brought problems as well as improvements in teaching and learning
in Malawi. What are these problems, and how can they be solved? And what are the improvements and how
can they be fostered?

8.

Society and the community expect too much of teachers and pupils. How have these expectations become
problems for teaching and learning in schools. How can they be redressed.

The following reports are based on the above assignments:
Group 1

Question 1

One can teach effectively when one knows what teaching is about.

What is teaching about? Propose measures which would ensure that teachers know as much about teaching as
possible. How do these measures apply or affect unqualified teachers?
What teaching is about

(a) Act of delivering instructions/knowledge to the learner.
(b)

Interaction between teacher and learner with intention to change behaviour.

(c)

The process of developing skills and competences in the learner through interaction. A process of
developing skills (cognitive, Affective and Psychomotor) and competences(abilities-reading, writing etc)
in the learner. This process can be explained diagrammatically.

METHOD

CONTENT

.
_. - v
(Learner
'

_J
A

Raw

THE TEACHING/
LEARNING PROCESS

Learner-

\

Material

(Refined
product)
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Proposed Measures

INSTRUCTION
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Teacher must be academically competent
Teacher must be thoroughly trained in order to be familiar with a diversity of T/Learning methods in a
classroom situation, class manaqement techniques and must know the child development process.
A teacher should be familiar with the use of available T/L aids.
HOW THESE MEASURES APPLY/AFFECT UNQUALIFIED TEACHERS.

Some of the unqualified teachers are not academically competent.

These unqualified teachers have not been exposed to:~
(a)

Teaching methods and techniques.

(b)

Class management techniques i.e. dealing with different children etc.

(c)
(d)

Issues pertaining to child development.
Preparation and effective use of T/learning materials.

Group 2
TASK

PROBLEMS OF TEACHING AND LEARNING

Problems of teaching and learning in this country are a function of facts and a product of the situation
of the education system.
List the facts and the situation which make teaching and learning a problem.
THE FACTS ARE:

1.
2.
3.
4.
5.
6.
7.
8.

Nature of Examination;
Frequent changes of instructional materials e.g. Chichewa readers;
Shortage of qualified staff;
large teacher-pupil ratio;
Insufficient teaching and learning materials;
Status accorded to certain subjects;
Lack of specialization;
Poor learning environment.

How the nature of Examination makes teaching and learning a problem

(a)
(b)
(c)
(d)
(e)
(f)
(g)

Encourages rote learning - pupils memorize for them to pass examinations other than understand facts.
teachinq is examination orientated.
pupils are deprived of certain skills in certain subjects i.e. non exarainable subjects.
Because of the examination oriented teaching, teachers tend to concentrate on the bright pupils only.
Teaching tends to be teacher centred in order to finish the syllabus.
It encourages repetition in schools.
Examinations are for selection and not for ability.

Group 3
TASK
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The administrative and organizational structure of the Education system is one of the major barriers in
the way of effective learning and teaching: Examine some of these administrative and organizational problems

which hinder effective learning and teaching and propose solutions.
Problem 1

Centralized administration and organization is hindering effective learning and teaching because of delays
in purchasing of Instructional materials, like textbooks; exercise books, needlecraft materials etc. Up to this

time needlecraft materials are not yet approved.
Solution

Purchasing of Instructional materials should be decentralized to the REO or DEO so that the process can

be hastened (Quickened).
Problem 2

Stoppage of production of the current syllabus 1982 and Teachers Guides e.g. of English due to the

introduction of new curriculum; it is a probiea because teachers are failing to write up-to-date teaching

records, as a result there is no effective teaching and learning.

Sometimes to ease the problem teachers photocopy the old samples of teaching records which were schemed

some years back.

Solution

The ministry should give an okay for the reproduction of the syllabus and teachers guides to the people

concerned.

KB: If a new curriculum is introduced it doesn't mean that we should put aside everything.
and Teachers Guides can still work hand in hand with the new syllabus.

The old syllabus

Problem 3

Teachers who have been posted to other districts, they take 3-4 months before their salaries are
transferred to their current district, and this makes the teacher to move every month to collect the salaries,
which affects teaching and learning.
Problem 4

The process of emergency advance takes very long and when teachers are not entertained to their problems
this affect teaching and learning because of frustrations.
Solutions for Problems 3 and 4

Salaries and emergency advances should be decentralized to solve the problems.
Problem 5
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The formal Hierarchy system in education is very narrow at the top and very wide at the bottom, that is,
there are many teachers at the bottom and there is very little chance for these teachers/Headmasters; DIS; DEO,
to go up, as a result teachers get frustrated and this causes less effective teaching and learning.
Solution
1.

There should be more substantive promotion to teachers within the teaching profession e.g.

-

Being promoted and still a teacher
Section heads should also be considered as a post with something.
In the case of DIS, DHEO, DEO, H/H, once appointed to these posts the salaries and grade should
automatically change.

Group 4

TASK:

Education without problems is like mustard without beef! What are some of the obvious problems of
education? Propose measures for their solution.

PROBLEMS LAND SUGGESTED SOLUTIONS

1.

Under-staffing in educational institutions at all levels in the system i.e. Teacher training, secondary
and Primary institutions.
Solutions:

.
.
.
.
2.

Train more teachers using the existing modes of training.
Establish more Teacher Training Colleges.
provide incentives to maintain the qualified teachers already employed in the system.
Encourage or enforce child spacing as a means of controlling enrolment explosion in Primary Schools.

Inadequate instructional materials in institutions, e.g. textbooks, exercise books, and other equipment.
Solution

Provide enough instructional materials to schools using any possible or feasible means, e.g. donor
agencies.
3.

Lack of adequate classroom blocks in schools.

The Government should build more classroom blocks even in the rural areas as is being done in towns and
cities.

4.

National events interference in the school programmes e.g. Youth rally, Republic Celebrations rally, Annual
Convention, etc.
Solution

No immediate solution was identified.
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5.

Maternity Leave for married lady teachers e.g. 14 of them rom one school proceeding on leave at the same
time - particularly in towns and cities/Boma Headquarters.
Solution

Advise the Ministry of Health to include men in child spacing education,

(men are the cause - women

victims).
6.

Uneven distribution in the staffing of the lady teachers.
irrespective of their marital status.

Generally they are usually posted to urban areas

Solution
Unmarried lady teachers should be posted to rural schools.

7.

Lack of In-service education opportunities for the majority of teachers.
Solution
Provide Inset opportunities to all serving teachers to enable them cope with whatever innovations crop up.

8.

Timing of workshops e.g PHC conducted during school days.
solution
Workshops be conducted during school holidays.

It was felt that the major problem underlying most of what is stated above was/is lack of sufficient
financial resources to which the group did not have any immediate solution.

Group 5

Many of the teaching and learning in Malawi have arisen out of the curriculum being implemented.
these curricular problems, and how can they be solved.
Teaching Learning Problems Brought about by curriculum change.
1.

Overcrowding of the curriculum

2.

- too many subjects.
Overlapping of content

" - English - early civilisation
- Agriculture - Civilisation
- History - River Civilisation
3.

Examination centred

4.

teachers lacked knowledge of the content.

5.

Lack of T/L materials
.

books

What are
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. Teachers' Guides
6.

Content sometimes difficult to implement e.g. bee-keeping , fish ponds.

7.

rapid change in technology, socio-economic status render some aspects of the curriculum absolute.

8.

Lack of inadequate orientation Teachers and tutors in the use of T.Guides and other course materials.

9.

As current curriculum is phasing out and that there is an incoming curriculum; there is interference of
teaching/learning.

10.

Under-staffing in schools and colleges makes it difficult in the implementation of the curriculum.

11.

Abolition of school fees for standard one has brought about high number of pupils in schools,
curriculum is not designed to cater for high numbers of children.

the current

Solutions

1.
2.
3.
4.
5.

Curriculum review welcome
Orientation of implementors very essential.
Material development for the incoming curriculum must match; T/Guides/Text books.
Distribution of materials should be done in time or long before the use of the new curriculum.
Due to financial constraints, efforts should be made at least to orient the Headmaster who in turn should
orient teachers in their schools.
Teacher Training College should orient the pre-service teacher at each stage of materials development.
parents oust be made aware of the changes in the curriculum through P.T.A. meetings and use of radio and
newspapers to inform society of changes in the curriculum.

6.
7.

Group 6

TASK:

The use of inappropriate teaching methods by untrained and undertrained teachers constitute a major
problem in our schools.
Propose solutions to this problem.
What methods render themselves for improper teaching in Primary Schools and how can these be used more
effectively:

NOTE:

First of all the Group paraphrased the question.

After a long discussion of the question, the group came up with an idea that while it is possible to
group teachers into such group as:
(i)
(ii)
(iii)

trained Teachers,
Undertrained Teachers,
Untrained Teachers,

It is impossible to categorize them when it comes to methods used when used when teaching, they all use
the same methods, but the difference is in how they deploy such methods. However, the group identified methods
which are wrongly used by most of the untrained and undertrained teachers.
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These are:

(i)

Lecturer Methods, which is accoiapanied by no-pupil learning activity but writing notes at the end
of the lecture.

Solution

(i)

Launch an In-Service training Programme where participative Lecturer Method would be demonstrated and
practised. Participative Lecturer Method expose such learning skills as:
-

drawing notes as the lesson progress;
answering and asking questions as the lesson progresses as a way of teacher-pupil interaction.
gap-filling exercises as a way of summarizing and consolidating the lesson.
problem-solving exercises.

The In-Service Training programmes would also expose the untrained and undertrained teachers to a variety
of teaching and learning methods.

(ii)

Apart rom organizing In-Service programmes, it is ideal that the instructional materials should as well
expose a variety of teaching and learning methods to be used by the teachers.
The group did not discuss the following areas of difficulty due to lack of time:
-

Group Work Method (often poorly handled)

-

Ways of assessing pupils' achievement (Wrongly used)

-

Class Management (often poor)

Group 7

TASK :

Scientific and technological changes have brought problems as well as improvements in teaching and
learning in Malawi.
What are these problems, and how can they be solved?
And what are the
improvements and how can they be fostered?
(1)

Technological equipment
a - Calculators
b - Computers

c - Audio-visual equipment e.g. videos, radios, overhead
projectors; tape recorders etc.
d - equipment used in practical subjects e.g. washing machines; electric cookers, electric
planer; food mixers, pressure cookers etc.
(2)

problems Encountered

a - They have made both teachers and pupils think less e.g. they can't solve mathematical
problems using their heads in the absence of the calculators.
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b - teachers and pupils have become intellectually lazy

in the teachinq and learning

situations.
c - The pupils fail to develop and use the kinesthetic skills at home.
d - Some of the Audio-visual equipment has replaced the teachers e.g. video, tape recorder

etc. and this affects the affective domain in pupils.
e - There's no physical interaction between the teacher and the pupils.
(3)

Improvements

a - It saves time, labour and energy.
b - programmes can be taped and this facilitates learning and supports the teacher.
c - Hakes teaching and learning interesting so that pupils learn effectively.

d - The audiovisual equipment is very useful to the HCDE students and in the absence of the
teacher.

(4)

Solutions
a - Use of the technological machines should be minimized in the learning and teaching
situation. Instead, pupils should be given more of the problem solving exercises so as
to apply their intellectual ability in subjects where this kind of equipuent is used.
b - Teachers should insist that pupils show their working calculations rather than be
interested in the answers only.
c - Students should be exposed to both technological and manual/local equipment for their
development of physical skills.

(5)

Fostering
a - The technological equipment should be used to consolidate ideas taught by the teacher.
b - Institutions of higher learning e.g. Chancellor College, Polytechnic etc could use the
calculators, computers in their course requirements.
c - Where compute games are used the equipment can be used even at lower levels.

