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I. Organization

1. The Ad Hoc Experts Group Meeting on Curricula Reform for Development and Self-
Confidence Building in Africa was organized by UNECA's Public Administration, Human
Resources and Social Development Division in cooperation with UNESCO/BREDA at Africa
Hall, Addis Ababa from 18-21 October 1993.

II. Participation

2. Participants of this meeting were drawn from institutes of education, curriculum
development centres/units, research institutions of higher learning in Africa; colleges; teacher
training institutions, examination councils/boards, ministries of education, and other institutions.
Participants were therefore, be education/senior education officers, teacher educators, curriculum
developers and evaluators, educational planners, educational administrators; examination officers,
inspectors of schools, lecturers, scholars, academics and development economists from Botswana^
Burundi, Ethiopia, Ghana, Kenya, Lesotho, Malawi, Nigeria, Rwanda, South Africa, Swaziland'
and Tunisia.

3. Experts from the United Nations agencies/organizations; international organizations as
well as voluntary and non-governmental organizations i.e organizations such as
UNESCO/BREDA, OAU, AAU, AALAE, the African Curriculum Organization (ACO); also
participated at the meeting. In all 28 participants attended the meeting.( A full list appears as
Annex III).

III. Background and Rationale of the Meeting

4. There is a general perception that the educational systems in Africa suffer from many
deficiencies including under funding of educational programmes and institutions, weak
educational infrastructure; inadequate educational facilities, equipment and textbooks; shortage
of qualified teachers; unrealistic remuneration levels for educational staff, employment of
unqualified teachers leading to low quality of education and educational standards; proliferation
of the problem of graduate unemployment and a glaring mismatch between the products of the
educational system and the requirements of the labour market.

5. Equally critical is the perception that the educational systems have failed to equip the
products of the system with the knowledge, skills and attitudes so crucial for the process of
development and transformation, the building and inculcation of the qualities of self-confidence,
self-reliance, self-discipline and the fostering of the spirit of peace, solidarity and reconciliation!

6. It is these deficiencies and concerns and the need for reformed educational systems to
respond to emerging development challenges and to foster self confidence and self-reliance that
prompted the United Nations Economic Commission for Africa to take the initiative to bring
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together experts and specialists in the field of education as well as representatives of various
associations and UN and other agencies to this ad-hoc experts group meeting.

7. In particular the specific objective of the meeting, which was organized within ECA's
Programme of Work and Priorities, were to:

(a) Evaluate past attempts at curricula reform in Africa and the effectiveness of these
attempts to:

(i) meet the requirements of socio-economic development and the challenges
of socio-economic transformation in Africa; and

(ii) foster the qualities of self-confidence.

(b) Formulate an action plan to reform education curricula to make them more
responsive to:

(i) development needs and challenges; and

(ii) inculcate the values of self-confidence and confidence in indigenous
capabilities; self-reliance; national and regional solidarity and national
tolerance and cohesion.

(c) As part of that plan of action, identify practical modalities for follow-up action
to ensure the effective implementation of the plan; evaluation of its results;
enhancement of cooperation among organizations, associations and educational
institutions as regards networking, exchange of experiences, ideas and
information; and training in curricula development and evaluation for the
successful implementation of the plan.

IV. Themes

8. Deliberations at the meeting centred around the following four themes:

1. Evaluation of Past Attempts Towards Curriculum Reform in Africa for
Development and Transformation;

2. Evaluation of Past Attempts at Curriculum Development for Confidence Building
in Africa;

3. Country experiences in Confidence Building in School Curricula;
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4. Towards a Plan of Action for Curriculum Reform for Development and
Transformation and Confidence Building in Africa.

V. Output of the Meeting

9. Based on the critical evaluation of past attempts at curriculum reform, the experts meeting
set-out to prepare a Plan of Action:

(i) proposing ways and means of reforming curricula to respond effectively
to development needs and the challenge of socio-economic transformation;
and

(ii) fostering the qualities of self-confidence; self-reliance; national and
regional solidarity; and national tolerance and cohesion; and

(iii) identifying modalities for follow-up, monitoring, co-ordination and
networking.

VI. Documentation

10. The following papers were prepared as background to the deliberations at the meeting:

1. A Review and Analysis of Past Attempts towards Curricula Reforms for Socio-
Economic Development in Africa;

2. Curriculum Development for Promoting Self-Confidence in Africa;

3. Attitude Formation and Curriculum Development;

4. Assessment of Confidence Building factors in school Curricula;

5. The way Forward in Curriculum Development for Socio-Economic Recovery and
Transformation in Africa

6. Curriculum Reform for Socio-Economic Development in Africa- The Role of
UNESCO;

7. Curriculum Development and Evaluation for Socio-Economic Development in
Africa: The Experience of the African Curriculum Organization;

8. Curriculum Reform for the Promotion of Science and technology Development
in Africa; F
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11. Also as background papers were the following country papers and reports:

(i) A Review and Assessment of Confidence Building Factors in School
Curricula in Malawi;

(ii) Assessment of Confidence Building Factors in School Curricula- The case
of Ethiopia;

(iii) An Appraisal of Nigeria's Educational System;

(iv) Status; Report/Review of an Assessment in Nigerian Education of Factors
that Hinder/Foster Confidence Building in School Curricula;

(v) Confidence Building Factors in School Curricula Report on Nigeria;

(vi) A Review of Curriculum Development in Swaziland from 1973-1993;

(vii) La part de l'Education dans le Developpement Socio-Economique du
Burundi; ^

(viii) Assessment of Confidence Building Factors in School Curricula in Kenya;

(ix) Philosophic de la Reforme du systeme Educatif en Tunisie;

(x) Case Studies of Curriculum Innovations in Western Africa;

(xi) Country Report on Education in Rwanda;

(xii) Assessment of Confidence Building Factors in School Curricula in
Lesotho;

(xiii) Fun<kmentol Inequalities in Education in South Africa which Hinder
Confidence Building in the Curriculum;

(xiv) Curriculum Reform in Botswana;

(xv) Review of Current Reforms in Secondary Education in Anglophone West
Axiica.
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VII. Opening of the Meeting

12. Mr. Layashi Yaker, United Nations Under-Secretary-General and Executive Secretary of
the UN Economic Commission for Africa delivered an opening statement in which he said that
there was ample evidence across the continent to show that educational systems and curricula are
failing to equip the products of the systems with the right knowledge, skills and attitudes needed
for socio-economic recovery, development and transformation; that educational structures and
content are creating a flotsam of disappointed and disillusioned young people in search of white
collar employment which is hard to come by; that even if more schools were built and higher
education was open to a greater number of entrants, it is becoming increasingly difficult to keep
pace with such provisions in the face of rising population growth rates and limited financial
human and material resources; and that educational systems have actually been compounding the
problem of unemployment by producing "job seekers", and the wrong type ofjob seekers, rather
than "job-creators".

13. Furthermore, beyond equipping graduates with functional knowledge, skills and attitudes
directly relevant to the societal and developmental needs and challenges, schools are supposed
to provide adequate education in morals, ethics and responsibilities as well as civic affairs in
order to develop in the individuals the qualities of self-discipline, self-confidence, self-reliance
and foster a spirit of peace, patriotism, national identity, solidarity and reconciliation.

14. He said that it is this quest for an appropriate curriculum that would put education in
Africa at the service of development and transformation and which would instill and reinforce
the qualities of self-reliance, self-confidence in ourselves and the need to believe in and tap on
our own latent strengths that has prompted us in the United Nations Economic Commission for
Africa to bring together education experts and specialists to deliberate on those strategic issues.

15 He therefore urged the participants to evaluate past attempts at curricula reform
and the effectiveness of these attempts to meet the requirements of socio- economic development
and the challenges of socio-economic transformation in Africa; and foster the qualities of self-
confidence; formulate an action plan to reform education curricula to be more responsive to
development needs and challenges; and inculcate the values of self-confidence in ourselves and
our indigenous capabilities, self-reliance, and national and regional solidarity; and as part of that
plan of action, identify practical modalities for follow-up action to ensure the effective
implementation ofthe plan; evaluation of its results; enhancing cooperation among organizations
associations and educational institutions as regards networking, exchange of experiences ideas'
and information and training in curricula development and evaluation for the successful
implementation of the plan.

16. He concluded his remarks by saying that he was confident that the experts would meet
this challenge adequately and would come up with pragmatic proposals and recommendations
which can help African countries to develop curricula capable of enabling Africa to enter the
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twenty-first century with confidence, respect and a competitive edge and on an equal footing with
the rest of the world.

17. H.E. Mr. Negussie Yebas, Vice-Minister of Education in Ethiopia delivered an opening
statement in which he said that it was a great privilege and honour for him to address
participants on that important meeting on Curricula Reform for Development and Self-
Confidence Building in Africa organized by the United Nations Economic Commission for
Africa. He said that the meeting came at a most opportune time when too much criticism was
labelled against education for failing to quip the products of the system with the right knowledge
skills and attitudes needed for national development as well as producing large number of school
leavers who cannot be productively engaged in development activities. The timing was much
more important for the people in Ethiopia because the Ministry of Education was in the process
of preparing a new education policy which he hope and believed would reflect the country's
development needs and priorities.

18. He said the theme of the meeting as well as its objectives and content were therefore very
important for Ethiopia for more than reason. First, he felt that after so many years of
curriculum reforms, it was time to take stock of what Ethiopia had been doing through the
Education Policy Study Task Force then at work. Second, the coming together of education
experts and specialists at the meeting from a number of African countries would provide
Ethiopian counterparts with a golden opportunity to share and exchange ideas and information
on curriculum reforms undertaken in their respective countries and in our country. And more
important, he believed that out of this meeting would come out concrete proposals and
recommendations for the development of education responsive enough to the needs of Africa's
socio-economic recovery and transformation.

19. He reminded participants that the meeting was die first of its kind to assess factors which
deter or foster self-confidence, self-respect and positive attitudes in the products of education in
Africa. He also said graduates and school leavers feel disillusioned and disenchanted by the
education they have received; parents and the community are gradually losing confidence in the
type of education being offered; and the world of work feels that the products of the system are
ill-equipped and ill-prepared and with wrong attitudes for engaging in productive activities. He
felt that it was his humble opinion that an increase alone, in the allocation of funds to education
cannot remedy the situation in many of our countries. Therefore the participants were expected
shed a lot of light on those factors in eduction which would help us develop self-confidence
positive attitudes as well as moral and ethical values and regain respect among our own people
for the kind of education received.

20. He informed participants that at the end of thirty years of civil war in Ethiopia and the
collapse of communism in the world at large, there was need to review the education system so
as to reorient it to development needs and priorities. The task was therefore monumental; but
that the kind of assistance got from sharing ideas and information through meetings like this one
went a long way towards easing the burden.
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21. In conclusion he said that the Ministry of Education would eagerly wait for the outcome
of the meeting which he hoped would come up with concrete proposals and recommendations
for the type of education and its curriculum which would ensure that Africa entered the twenty-
first century on the same platform with other regions of the world

22. He then declared the meeting open.

23. During the opening session, Prof. Obanya also made a brief statement on behalf of
UNESCO. He said that he had brought greetings from UNESCO's Director General to both the
staff of the Commission and the delegates present. He pointed out that as education was the
major concern of UNESCO, the interest and concern of UNESCO in the Ad Hoc Experts
Meeting could not be disputed.

24. In this regard, he emphasized, UNESCO was therefore not only ready and willing but
pleased to co-operate with ECA in holding the meeting. Furthermore, because ofthe importance
attached to curriculum development, Prof. Obanya decided to attend this meeting personally
rather than delegate someone attend. He also wanted to make sure that the decisions taken at
mis meeting could be followed up in the activities of UNESCO and particularly of BREDA at
country level.

25. Prof. Obanya then assured the meeting that on his part, he wanted make sure that the
conclusions and recommendations of the meeting were brought to the attention of UNESCO so
as to ensure that they were included in UNESCO's future programmes.

26. He concluded his remarks by wishing the delegates successful deliberations in which he
himself would be fully involved.

VIII. Accounts of Proceedings

1= Evaluation of Past Attempts Towards Curricula Reform in Africa for
Development and Transformation.

™x^ ThiS ^ SeSSi°n Was chaired by Dr' ^S ^i"**1' Director of PHSD Division of
UNECA who in his opening remarks, thanked the experts for accepting ECA's invitation to
participate m the meeting and looked forward to their significant contributions in the various
sessions and working groups. The overall purpose of the Ad hoc Experts Group Meeting he
went on, was to culminate in the preparation of a pragmatic Plan of Action which would ensure

toe effective design and implementation of curricula reform for development, economic
transformation and confidence building in Africa. He presented the provisional programme of
work for the four-days meeting, which was subsequently, adopted by the experts He then
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introduced the theme of the session and invited Dr. Pai Obanya, Director of BREDA/UNESCO

tea*fonSS?""entitled "CurriCulum Refonn for E*.«»tional development in Africa!

f™ v Dr\Obanya exP!fied that there were two widely accepted definitions of curriculum: as
a racJage. (i.e content of education) or /and as a jspcjss (i.e. the dynamics of giving flesh to
o=nonal tuning and leading prtecip.es te education). He^t on to™olfto
^ ?1°™ " a radlCal »*n»««g and re-modelling of the entire curriculum process (or

aspects of the process), and is usually an integral part of overall educational reform.

29 The second part of Dr. Obanya's presentation highlighted UNESCO's contribution to
curriculum thought and action te Africa. UNESCO contributions te the former area were
toough «s series of conferences, the most famous of which is the Conference of Ministers of
Education and those Responsible for Economic Planning te African Member States (MINEDAF)

^AK t 2 J traCed " evolution of ^ six MINEDAF conferences which included the
Addis Ababa Conference (1961) the Abidjan Conference (1964); the Nairobi Conference (ira
te Lagos Conference (1976); the Harare Conference (1982); and the Dakar Conference 1991)

S^^T C2 ^f-U*fSC° tad aimed at I*"™** regional cooperation for the
T* m ?** by f0CUSing OT cuiriculum objectives, contend teachers and

, curriculum materials and diversification of curricula to offer opportunities for
gy and technical /vocational education

g , um materials and diversificatio
science, technology and technical /vocational education.

L contribution in the area of action is its role te capacity and institutional
bmlding for curriculum development. Dr. Obanya stressed that UNESCO has been very
instrumental m capacity building as evident by the development and work of the African
Curriculum Organization (ACO), Recommendations of the 1964 Nairobi Conference urged
African countries to set up national curriculum centres while the 1968 Abidjan Conference urged
African countries to evolve a regional mechanism for cooperation in curriculum development
These led to the creation of the ACO te 1976 just before the Lagos Conference(MINEDAF IV)
ot the same year. ACO has made a positive impact (although this was initially limited to
Anglophone African countries) te terms of intensive training courses.

31. UNESCO has also helped te institutional development through the creation of national
curriculum development centres (e.g. Gambia); and the development of teacher training
mshtutions (e.g. in francophone Africa, the IPNs (Institute PcSdagogiques Nationaux) Dr
Obanya also pointed out the important role played by UNESCO te teacher education and training
across Africa in both francophone and anglophone countries and his organization is currently
evaluating the impact of that programme. UNESCO also contributes to in-service teacher
education as part and parcel of curricula reforms.

32. The fourth aspect of UNESCO's contribution was through curriculum enrichment Dr
Obanya pointed out here that the objective was to link the school with the surrounding
environment and let the characteristics of the surrounding environment influence the curriculum
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This includes developing a new and changing profile for the teacher where, as a catalyst he/she

can ensure closer articulation between the school and other sectors in the community. The

Ugandan experiment (The Namutamba Project) and the Sierra Leone case (The Bunumbu Project)

were concrete cases of curriculum enrichment in village/community-school interactions.

33. The final point of Dr. Obanya's presentation emphasized UNESCO's contributions in

Science and Technology Education, the use of African Languages in Education and Promotion

of literacy. Successive MINEDAF conferences called for making science and technology

curriculum development serve the needs of African countries. This to a large extent, had

influenced UNESCO's Regional Office for Education in Africa (BREDA) over two decades. In

the use of African languages, Dr. Obanya said UNESCO had promoted the use of African

languages through five successive phases including sensitization, initial development work

material developments, intensified sensitization and reinforcement. In the area of literacy

promotion, he pointed out that UNESCO has helped in building up national capacities for

material production, for the promotion of literacy and post-literacy. An on-going example is

UNESCO project on the"Improvement of Basic Education in francophone countries" of the Sahel

which are no producing a variety of educational materials. He concluded his presentation by

underscoring the fact the guiding principles of UNESCO's action in curricula renewal has been

an integral part of overall educational reform whose impact can be seen by the nation-building

activities of member states.

34. Prof. N.O.H Setidisho from Botswana and former Chairmen of ACO began his

presentation entitled "Curriculum development and Evaluation for socio-Economic development

in Africa: The Experience of the African Organization" by introducing the African Curriculum

Organization (ACO) and its experience in curriculum development and evaluation for socio-

economic development in Africa. He pointed out that the establishment of ACO in 1976 had the

support of UNESCO thorough MINEDAF IV and was formally launched in September 1976 at

the University of Ibadan. He spelt out the mandate of the ACO which included ten main tasks:

from assisting member countries to create national centres for curriculum development;

establishing a network of communications among development centres; to organizing and/or

sponsoring joint training programmes, seminars, etc.

35. Prof. Setidisho pointed out that to carry out the above objectives cooperation not only

with UNESCO, but with other donor institutions had been paramount. Thus there has been close

cooperation between ACO and the German Foundation for International Development (DSE) as

well as with the German Agency for Technical Cooperation (GTZ). From 1976 to 1984 DSE

provided the financial support for ACO to carry out intensive short term courses annually in the

areas of curriculum development, data collection and research; material production, curriculum

for early childhood education, environment education, teacher education and primary science.

Also courses on the techniques of book production were held in West, East and Southern Africa.

Arrangements for the provision of long term courses (6 weeks) were made with the generous

collaboration of German donor institutions (DSE and GTZ), African universities (Ibadan, Kenya,

Sierra Leone and Zambia) as well as the University of Pittsburg and the U.S.A. In spite of all
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of these, Prof Setidisho noted that since 1990, there has ben little activity by the ACO. This was
mainly because of the laxed nature of Board members and managers as well as the tardiness of
member countries in making their financial contributions to ACO.

36. Professor Setidisho listed some of the major problems in curriculum developments and
stressed that the factors which militate against confidence building in curriculum development
from planning through implementation and evaluation are many and vary from country to
country, but in general, they stem from a lack of understanding of the process of curriculum
development itself. Professor Setidisho discussed the proposals for the future of ACO and
insisted that in order to give the organization a new lease of life member countries must be more
committed to the organization, a committed Governing Council of the Organization should be
created as matter of urgency to determine the management s and to seek funds for the ACO in
order to carry out its mandate. He concluded by pleading to UNESCO to get a consultant to
visit various countries to explain the role of ACO, what it has achieved and its potential. The

ACO, he pointed out, needed a strong person to invigorate and enliven it so that it can more
effectively contribute to curriculum development in Africa.

37. Dr. Theresa Ndongko from Cameroon presented the third paper of the first session which
was entitled "A Review and Analysis Past Attempts Towards Curriculum Reform for Socio-
Economic Development in Africa". In presenting the paper, Dr. Ndongko started by outlining
the objectives of the paper as being two-fold. The first objective was to review and analyse past
attempts to change curricula for socio-economic development in africa; and second, to suggest
alternative policy measures for relevant and effective curriculum reform which can realistically
address Africa's socio-economic problems as well as make positive contribution to the long-term,
self-reliant and self-sustained development of the continent.

38. Dr. Ndongko went on to evaluate the effects and impact of colonial education on present
day curricula which manifest in the perpetuation of content and course offerings heavily biased
and tilted towards the social sciences and liberal arts at all levels of the education system. In
particular, Dr. Ndongko pointed out that African schools have seriously neglected the teaching
of African History, geography of the African region, African languages, music, arts, drama,
technical and vocational subjects in preference for the teaching of European History, European

languages and literature etc. Furthermore, education in Africa was still greatly dependent on
western aid and technical and financial assistance; as well as the supply of textbooks,
instructional materials and equipment, the supply of trained and specialized teachers; and the use
and adoption of examinations and assessment procedures and techniques from developed
countries.

39. In reviewing and analyzing post-independence curriculum reforms, Dr. Ndongko said that
by the late 1970's, it had become clear that education was certainly not an elixir for socio-
economic ills of the African region because the products of education system with the kind of
knowledge and skills they possessed, had neither helped to transform African economies nor
helped to change inherited economic structures which were mainly concerned with the production
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of primary goods. In the light of these disappointments, African countries adopted new strategies
and policy frameworks which laid greater emphasis on self-reliant and self-sustained
development. Foremost amongst these policy frameworks was the Monrovia Declaration (1979)
which was followed by the Lagos Plan of Action (1980) as an instrument for the implementation
of the Monrovia Strategy.

40. Dr. Ndongko went on to say that the failure by African governments to implement fully
the Lagos Plan of Action (LPA) and the continued deteriorating socio-economic conditions in
Africa coupled with alternative strategies put forward by the World Bank and the International
Monetary Fund (IMF) under the structural Adjustment Programmes (SAPs) and with them their
feilures, forced African governments to adopt yet again new policy frameworks and strategies
such as the African Alternatives Framework to Structural Adjustment Programmes (AAF-SAP)
1989; the Khartoum Declaration (1988) and the African Charter for Popular Participation and
Development (1990). Both AAF-SAP and Khartoum Declaration put great emphasis on human-
centred and human-focused development and in particular, the Khartoum Declaration elaborated
and formulated measures and strategies needed to develop human resources in Africa necessary
for recovery and social transformation. Dr. Ndongko pointed out, however, that the continent
was still unable to produce the needed human resources for a number of reasons.

41. First, there was the need to reform the curriculum so as to reflect Africa's development
needs and priorities. She emphasized the point that where these reforms were undertaken, they
were done in peacemeal fashion; there was lack of co-ordination collaboration and consultations
among various interest groups and parties in planning, designing, implementing and evaluating
the curriculum. Second, national development goals and objectives were not necessarily in tune
with educational goals and objectives being pursued. As such, the content of education, the
learning experiences, methods of teaching and the textbooks and equipment used could not
produce the needed manpower with the right knowledge, skills and attitudes for national
development.

42. Dr. Ndongko then went on to review attempts made at curriculum reforms at the third
level of education at the various meetings of the Conference of Vice-Chancellors, Presidents and
Rectors of Institutions of Higher Learning in Africa starting with the first conference in Addis
Ababa in 1982; the Second Conference in Mbabane in 1985; the Third Conference in Harare in
1987 and the Fourth in Cairo in 1989. The proposals, actions plans and recommendations
adopted at these conferences were attempts at curriculum reforms in higher institutions as
proposed by the heads of African institutions of higher learning in collaboration with the ECA
and AAU which, if implemented would produce resourceful; creative and innovative as well as
dynamic men and women equipped with relevant knowledge, skills, know-how and attitudes
needed for socio-economic recovery, development and Transformation of the African continent.
But somehow, the proposed measures, action plans and reforms were not fully implemented by
institutions of higher due to a number of problems: social, economic, political and educational
but more particularly human and financial constraints.
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43. Dr. Ndongko also discussed the problems, issues, strengths and weaknesses of the African
curricula. With regards to problems and issues, she underlined the fact that African curricula
continue to emphasize the liberal arts; as well as social sciences, that textbooks and teaching
materials are still being imported from developed countries of the North; that African teachers
are largely untrained and undertrained and suffer from an inferiority complex and lack of self-
confidence and that the African curriculum continues to prepare students for white-collar
employment. The strengths of the African curriculum however, should be predicted on sound
academic qualifications of the outputs of education systems; on good moral and religious
education and on positive attitudes, knowledge and skills in agriculture and the utilization of the
African environment. The weaknesses were legion as pointed out in the previous sections of her
presentation.

44. Dr.Ndongfco then proposed alternative policy measures to redress the present problems
of African curricula to reflect and address the socio-economic needs of the region. She
considered policy changes required at the primary, secondary and the tertiary levels. At the first
and second levels she proposed that vocational and technical disciplines should be treated as core
subjects and accorded examination status. Examination methods should be reviewed and that
mfrastructural facilities and equipment should be provided as well as ensuring the active
participation of members of the community at all levels of decision-making. Special efforts are
required to establish textbook production centres where committees of teachers should be
constituted to write textbooks so that they be produced on time and in the required quantities
for use in schools. To ensure that teachers are adequately prepared for the implementation of
the new curriculum, in-service training should be conducted for teachers already in the field;
while teacher training colleges focus their training activities on knowledge and teaching skills
required by the new curriculum. Mobile expert teams of teacher trainers can provide in-service
training to teachers through the conduct of workshops and seminars at teaching or education

centres established by the Ministry of Education for in-service training programmes. Dr.
Ndongko also emphasized the need by African countries to undertake the training of teacher
trainers so as to improve their ability to produce better trained teachers for the implementation
of the new curriculum.

45. With regards to the University and other institutions of higher learning, Dr. Ndongko
proposed several policy measures, including revising course content and offerings (with particular
emphasis on vocational and technical subjects); the involvements of students in productive
activities; recognition of third level institutions to implement new curricula; the provision of
adequate infrastructural facilities; the production ofAfrican textbooks and teaching materials; and
the need for African governments to support problem-oriented research programmes. For the
effective implementation of the proposed policy reforms, Dr. Ndongko suggested that several
actions must be taken by African governments in general and universities in particular. These
included the provision of adequate personnel through incentives to attract the large pool of
African teachers abroad; halting political influence on the appointment of key university staff
provision of good working conditions to staff; increased use of part time staff and staff exchange
programmes as well as ensuring that staff members on sabbatical leave take such leave in African
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institutions of higher learning to be able to conduct research activities focused on African
problems; and the effective collaboration between university, industry and the public sectors
through industrial attachments and apprenticeships policies as well as consultancy services and
problem oriented research to ensure that education and training are more relevant to national
development needs.

46. While pointing to the regrettable and deplorable state of university infrastructure and
equipment in most African countries and the non-existence of textbooks and teaching materials,
Dr. Ndongko concluded her presentation by considering the mechanism for coordinating and
monitoring educational reforms by ensuring that continental organizations such as AAU and AOU
as well as ECA have important roles to play to see through the suggested reforms by facilitating
the exchange of information and staff for the good of the continent. At the same time, African
Governments, must ensure the academic autonomy of higher learning and research institutions
as well as provide attractive incentive packages that will engender a multiplier effect and translate
into the self-reliant and self-sustaining socio-economic development and transformation of the
region.

47. Dr Rasheed thanked the presenters and indicated the direction in which the plenary debate
was to follow. He urged participants to remember that one cannot create curricula reforms in
isolation from overall educational reforms. Over the years, attempts at curricula reforms were
responding to various needs, which themselves were constantly changing. He stressed that at this
particularjuncture of Africa's history, the most urgent task was achieving economic recovery and
development and meeting the challenge of structural transformation. The focus of this session
should thus be on curriculum reform for development and economic transformation. He pointed
out that development strategies in Africa must be human-centred, and must aim at indigenizing
the development process. The continent can then count on itself to exploit resources, manage
the economy, develop human resources (manpower) and effectively use science and technology
for its development needs. Dr. Rasheed advised that the experts must focus on issues pertinent
to linking curricula reform for development and transformation needs and wondered why little
attention was given to curriculum reform for non formal education and effective participation of
women in development. The floor was then opened for discussions.

48. Dr. Jide Balogun, Regional Adviser at ECA, enquired about the emphasis on science and
technology as the panacea for African development. He felt that the linking of the creative non
science areas with the scientific areas may perhaps be the answer to African inertia.

49. In his remarks, Mr. Grey Johnson a Senior Regional Adviser from ECA related
curriculum review to development and pointed out that if after 30 years Africa is yet to develop,
then perhaps, we do not have the capacity to develop which can be explained by lack of the right
attitude. He wanted to know who was responsible for African attitudes to respect others and
their products instead of ourselves and African products? Answers to these questions he insisted
could give us clues as to where to focus our reforms.
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50. Mr. Menya from Kenya emphasized the importance of making right decisions for
curriculum reform for development. While Prof. Freer from South Africa pointed out the
importance of consultation with interested parties and stake holders in carrying out anv
cumculum reform. These views should be considered as part of the implementation strategy
Dr. B K. Kiigi from Kenya underscored the fact that no country has been able to take-off
echnologically using a foreign language, and therefore insisted that the development of African
languages were very pertinent to the discussions. Dr. Ekane, from Cameroon, pointed out the
usefulness of working in partnership with governments until they buy our curricular ideas
Professor Oyedeji, from Nigeria insisted that the problem was not curriculum reform per se but
one of implementation while Professor Ehiametalor, also from Nigeria, felt that socio-economic
and political factors do help or hinder the realization of the goals of curriculum.

51. In continuing the discussions, Professor Obanya emphasized the lessons from the ACO
experience. These mcluded the institutionalisation of systematic curriculum development" the
organisation and mobilization of African expertise to develop and evaluate curriculum
development and on-job-training of curriculum developers. He pointed out that it was good to
emphasize science, mathematics and technology but not for the wrong reasons. A Curricula must
be broad based.

f. ^ * ™_ - ierecommendationmadebyDrNdongko,concerningthelackofinformation
flow, Prof. Obanya pointed out that the big challenge in the 21st century is how to disseminate
such information. The reasons for the inability to implement curricula reforms in Africa include
JBlerjllia. the economic crisis, wars, and in the majority of cases, there were no reforms but
merely the adaptations of curricula which were neither comprehensive nor creative In addition
teachers were not involved in the process of formulation and implementation. Teachers'
themselves; didI not therefore internalize the objectives of curricula reform because of frequent
turnover of staff; lack of involvement of industries and ministries and conflicting roles of donors,

53. with regard to the issue of curriculum development and the environment it was pointed
out that there was a tendency to under play the importance of the environment in school
cumculum as manifested in the content and learning experiences for the education of young
As a consequence, little use is made of the environment (let alone preserving it) by the products
of the school system, particularly the rural environment.

54. In response to an invitation by the chairman, to contrast the experiences of countries
where some progress in curriculum development has ben made, Dr. Ndongko presented four
country cases: Kenya, Cameroon, Gambia and Mauritius. In Kenya primary and post-primary
pupils have been introduced into practical subjects so that they can be self-employed. Those not
academically inclined are encouraged to study less academic subjects to prepare them for earning
a living. Kenya was an interesting example of curriculum reform. In Cameroon, the effort has
not paid off because of two different educational systems. In the two other cases, Mauritius and
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the Gambia the results have not been very positive. It does appear, then, that Kenya seems to
be ahead of the other three country studies.

55. Mr. Grey Jonson expressed his frustrations at curriculum reform given that the four main
issues of concern to ECA are yet to be resolved. For example, the unemployment among the
schooled is increasing; while there has been an increased in the number of foreign experts
working in Africa. Expanding output has not resulted into self-reliance, despite the tremendous
increase m the output of the schools; and the manpower base cannot support development in
Africa.

56. One participant was of the opinion that the objectives of eduction seems not to be clear
Education must be for development and curriculum reform should relate to development needs.
Dr. Rasheed once more pointed out that the meeting was not looking at curriculum reform for
its own sake, but for the development of Africa. The expert group meeting was to concentrate
on (i) how to ensure that curriculum reform will do two things (a) respond more effectively to
socio-economic development needs and challenges and (ii) how curriculum should be reformed
so as to build confidence in ourselves for self-reliant and sustained development. He went on
to say that science and technologically based curriculum is catalytic to growth and development
in Africa. In order to develop, there was need to internalize the forces and impulses of growth
and curricula must meet the challenges of transformation.

57. Dr Sebatane from Lesotho said that he did not think that Africa had failed in curriculum
development. Instead, he felt that there was need to spell our priorities first. This requires
changing the whole educational structure. Curriculum development is an important instrument
of change but requires time and patience. He wondered what was stopping African universities
from linking faculties, courses/contents to what is happening in the world of work" from trying
to teach courses relevant to the African situation.

58. Mr. Kamperemara from Malawi explained that too much emphasis was being placed on
examinations as well as too much, too soon was expected of African educational systems. Dr
Obanya responded that African curriculum reforms do not involve all the stakeholder including
such financial institutions as the World Bank. African government are hard pressed for financial
resources, and it easy to borrow to buy textbooks and other materials than to support the
production of local textbooks. He emphasized that it is important to take account of the wider
context while attempts are made at developing the relevant curricula. The rest of the discussion
stress the importance ofbuilding up African capacity in curriculum development through building
confidence in Africans. An example of confidence building was cited a "school without failure"
by Prof. Oyedeji from Nigeria.

59. Dr. Rasheed ended the session by summarizing the discussions which underscored the
mixed experiences of successes and failures, although the successes were relatively modest He
pointed out that it was the lack of an enabling environment for the failure of socio-economic
development rather than the failure to develop the relevant curricula that seemed to be at fault
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Session 2:Curriculum Development for Promoting Self-Confidence in Africa

60. In presenting the first paper on this theme, Dr. Ekane from Cameroon underscored the
importance of genuine research, which must be African-Centred and deeply rooted in the African
culture, if meaningful and productive curriculum for promoting self-confidence in African Youths
is to be developed. He went on to say that equally important in this regard is the aspect of
relevance of curricula to the needs, culture, aspirations and environment of the African people.

61 Dr. Ekane then gave a critical review of the development of curricula in the pre-colonial
colonial and post-indepeadence periods in Africa. He argued that an indigenous Aftican
curriculum in the pre-colonial period, which was basically informal in nature, transmitted the
required skills, knowledge and values in the intellectual, economic, physical, social and moral
domains. The curriculum and content of education focused on the all-round development of the
African child. On the other hand, the curriculum in the colonial period, based on an imported
model, was designed to serve colonial interests. It did not reflect the needs, culture and realistic
aspirations of the colonies. Despite its short comings, much of the colonial curriculum he
added, continues to dominate the curricula in independent Africa.

62. In their desire to make curricula more relevant to the needs of the majority of Africans
many African governments have undertaken a series of reform measures in the educational
system. In this regard, the paper examined some of the structural changes and reform
programmes m African countries; and the problems, impact and effects of these on curriculum
development in Africa. It then focused on a critical analysis of some of the subject biases at the
primary, secondary and tertiary levels of educational systems, with a view to proposing reform
measures necessary for alternative curricula in Africa.

63^ At the primary school level, he argued, the graduates should be equipped with functional
and productive skills. In this regard he cited the example of the Ujamaa experiment in Tanzania
which is worth emulating by other African counties. He made a number of recommendations
tor making the primary education relevant to Africa's needs and aspirations. He observed that
curriculum at the secondary level is also un related to Africa's needs and therefore recommended
an mter-disciplinary approach to education to allow for the development of practical knowledge
and skills for every day living.

64. Dr. Ekane went on to say that at the tertiary level, most African universities continue to
bear the marks of the colonial curricula. Therefore, curricula at this level should adapt to the
realities of the African culture and environment. He proposed, among others, the establishment
ot centres for Instructional Development (CIDs) in African universities to develop and evaluate
more realistic instructional goals, networking with other university CIDs in the continent.

65. He alluded to the importance of information collected through research on the needs and
aspirations of the African people and society before developing curricula. In addition, he
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emphasised on the importance of involving all the actors-curriculum specialists, Africa's

development partners and communities at large-in the designing of curriculum

66. He then elaborated on the subjects which promote or hinder self-confidence in the youths,

and concluded by emphasizing that all curricular endeavours in Africa must be responsive to the

real needs of the continent. The content of education should combine and integrate the practical

activities drawn from African culture and environment. Foreign curricula should be replaced by

indigenous curriculum based on re-interaction of knowledge on psychological, sociological and

philosophical bases of the African life.

67. The second paper under this theme was presented by Peter Chiwona, Chief, Human
Resources Development Section in ECA on the relationship between "Attitude formation and

Curriculum Development". The presentation began by examining three types of curriculum

definitions viz: the descriptive which defines curriculum as a dictionary does; the programmatic

which overtly tells that this is way things should be; and the stimulative which is given to serve
ones's purpose. This was done to establish a relationship between curriculum development and

attitude formation. Therefore, he went on in considering curriculum as a "selection from the

culture of a society", certain aspects of that society's way of life, certain kinds of knowledge,

skills, values, attitudes and norms are considered as important for transmission to the young
generation through education.

68. Further, he went on to say that since educational institutions cannot teach everything due

to time and resource constraints, curriculum may be organized around six core fields of

mathematics; the physical and biological sciences; humanities and social sciences; expressive and

creative arts; moral education and inter-disciplinary courses. The organization around these core
fields was considered to be appropriate in specifying the connection between curriculum form
and content on the one hand and the larger society on the other. He added, however, that to

demonstrate the importance of attitudes in education, a "behaviourial approach" to teaching is
useful in order to utilize the taxonomies of educational objectives: cognitive, affective and
psychomotor domains.

69. In this regard, he went on, the goals to be pursued in education in order to develop and

foster positive attitudes should encompass, among others, curiosity about human behaviour;
increased objectivity in approaching social problems; positive attitudes towards people as well
as feelings of others and understanding their needs; critical attitude toward generalization about

human behaviour; and appreciation of scientific methods and their applicability to problems of
human behaviour as well as an appreciation of creative imagination and of freedom as a factor
influencing creativity. He pointed out however, that cultural identity and cultural values in
Africa were threatened by external forces and a new stage of colonialism as manifested in
Africa's high dependence on technical and financial assistance as well on food aid for survival
from developed countries.
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70. He also pointed out that a part from the high rate of dependence, education in Africa had

produced a new class of professionals, para-professionals, managers, teachers, educators,

academics, doctors, engineers, lawyers etc which was in search of an ethical code which was

trying blend together African traditions values and norms with Western values and traditions.

Unfortunately, this attempt at blending Western cultures and African traditions has resulted in

a deep sense of cultural inferiority and inadequacy i.e. cultural shaming which is actually a

conflict between African cultures and Western traditions. To remove cultural shaming, therefore,

it is necessary to develop attitudes, interests, values and self-confidence through the school

curriculum by ensuring that beliefs and values become the root source of a curriculum. In this

regard, the goals of education should be formulated with reference to system of values and

beliefs while at the same time making sure that the nature of values determine the nature of needs

of a given society.

71. In concluding his presentation he pointed out that there was urgent need to put greater

emphasis on affective activities in the curriculum which should be given commensurate if not

equal importance in examinations. For this reason and in order to foster the teaching of

attitudes, ideals and values, he felt that it was necessary to develop a culture-loaded curriculum.

Such a curriculum, he said, would lay great emphasis on social justice, the teaching of African

languages; performing as well as dramatic and fine arts; social practices and cultural values;

government and welfare; real and personal property; and mathematics and sciences including

agriculture.

72. The third paper of the second session was also presented by Peter Chiwona, Chief, HRDS

in ECA and focused attention on the assessment of confidence factors in school curriculum, the

presentation began by examining what education can do to prepare for change; show people how

to accept these changes and how to benefit rom such changes; create in people a dynamic non

conformist, non conservative frame of mind; and provide a remedy to frustration and

depersonalization in the modern world. He argued that education to day was not doing all this

adequately because in many countries, there is a gap between what is in schools and what could

be in schools given present stock of knowledge. Secondly things that need to be learned with

the help of schools are multiplying at an overwhelming rate which was faster than school

learning and therefore curriculum reforms fail to keep pace with social and technological

changes. More important still was that schools, teachers and the teaching profession have shown

great inability in providing for individuals differences and needs.

73. The foregoing, he argued, have serious implication for education as regards excellence

i.e. that ability, that state of mind and mental maturity capable of attainment by an individual;

relevance i.e. the applicability of knowledge skills and attitudes to socio-economic requirements,

to self development and in living a productive life; and as regards efficiency i.e. the performance

of carefully defined tasks at the lowest possible cost in time, money and energy. He pointed out

that an assessment of confidence building factors in school curriculum showed that from the very

outset, schooling is about getting or qualifying for jobs; and certainly it is not about learning to
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do jobs for oneself because, often, there is no necessary connection between what has to be

learned and what could be eventually done in real life.

74. He then went on to stress on the powerful influence of examinations by saying that

examinations define important aspects of the school curriculum; hat they dictate to a large degree

the quality of school experiences for both the learner and the teacher; as well as signal what is

valued by employers, parents, the community, policy makers, educators and learners.

Examinations and paper qualifications therefore provide the link between modern sector labour

markets and education systems.

75. In concluding the presentation, he highlighted on those factors which should be assessed

and how they can be assessed. He emphasized that these factors included the conceptualization

of education particularly the aims, goals, policies and objectives of education; internal factors

covering students, teachers and other staff, curriculum and instruction, gender factors, and

resources (human, material, and financial) ; and above all external factors covering public and

community opinions employers' opinion of the outputs of education systems; the teachers'

opinion, of their outputs and the students own opinion of their education. These and other

factors were considered crucial in assessing confidence building actors in the school curriculum

for meeting national development needs.

76. The chairman of the session, Dr. Obanya, thanked the presenters of the three papers for

their lucid presentations and then briefly highlighted the main points of the papers for the

purpose of discussions.

77. With regards to the relevance of education, participants unanimously endorsed the

importance of relevant education which would address the needs, aspirations and priorities of

African societies and people. In other words, education must be responsive to such needs and

interests of the people to be considered relevant. It was therefore important when developing

a curriculum to define and establish the needs of society and these, in turn, should be interpreted

in terms of what should be included in the education system in the form of an approved

curriculum.

78. In the development of curricula, all partners and actors should be involved, including

those responsible for developing instructional materials, teachers, communities and public at

large. The role of the media in relation to publicising the objectives of curricula and sensitising

the public about their attitudes to vocational and general education was considered to the

important. The participants also noted the importance of evolving appropriate educational

policies in response to the needs and environment of the African people, before designing and

developing curricula, since a curriculum was merely an instrument of achieving the expressed

needs and interests of society. Prof. Setidisho observed that a great deal of irrelevance in school

system emanates from a lack of appreciation in interpretation of curriculum objectives or

difficulties in staying the objectives and how they may be used in teaching - learning situations

by our teachers; or lack of experience by those who monitor what goes on in the school system.
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79. Curriculum reform, it was felt by some participants, should be a continuous process and
must involve all the stake holders. It was proposed that the ECA, UNESCO, AAU and OAU
should initiate a project on information systems and for this purpose a mechanism needs to be
created at the national level to collect information, on a regular basis, from member States so
that curricula could be evaluated and assessed. Regarding the role of external agencies in
curriculum development and evaluation, the UNESCO representative said that such agencies were
not in a position to dictate to sovereign nations but their role was that of facilitators in mobilizing
the indigenous talent.

80. Questions were raised regarding what constitutes relevant education; who should decide
as to what is relevant education or curriculum? One participant observed that in the case of

small countries, curricula are usually influenced by those who control the funds, i.e. outside
agencies. Therefore, national autonomy in terms of the funding was important if relevant
curricula are to be developed. It was resolved that relevant education for Africa meant a
comprehensive curricula which would combine the general and vocational education.

81. Professor Freer South Africa asked for an explanation on some of the views expressed
in the papers regarding: the plea to return to the education system of the pre-colonial period in
Africa; vocational education and African studies at the core of the curricula. He felt that in the
context of South Africa, a highly industrialized country in Africa and which emphasises the
development of industrial, manufacturing and mining activities, focus on the traditional African
education system and vocational education would not produce the kind of skilled manpower
needed. Instead, South Africa needs technical and scientific manpower and therefore relevant
education in this case should be the one with a focus on scientific and technical curricula and not
merely vocational. This point was clarified by the presenter of the paper, Mr. Chiwona, who
quoted from his paper that the intention was not to advocate uniform curricula for all African
countries. The paper had argued that "in a society where industrial development has a high
priority value, education will be industrially -oriented with emphasis on production of

technicians, scientists and technologists" which should be case with South Africa. Furthermore,
relevant curricula would take into account the socio-economic and political specificities of a
given African country and its development focus and objective. However, there was a consensus

among the participants that relevant education in the African context refers to integrated
education based on comprehensive curricula.

82. The issue of the implementation of curricula attracted a number of interventions by the
participants. A number of factors were discussed which hinder the implementation of curricula.
One such factors was pointed out to be the communication skills, i.e. the use of the right kind
of language and other tools for communication. It was argued that if the message is not properly
there was no communication. It was felt that this meeting ought to address the issues of the
communications skills as one of the problems militating against the implementation of curricula
in African countries.
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83. Another factor contributing to the problem of implementing curricula is the lack of

involvement of all major players, particularly the teachers, in the designing of curricula.

Teachers are important and the major players in this regard. Therefore, they should be

empowered by involving them into research related to curriculum development.

84. A number of factors influence attitude formation and confidence building in the youth.

Some teachers themselves have negative attitudes towards non-academic subjects. For example,

teachers tend to discourage the bright students from taking vocational subjects. Similarly,

parents and society in general also have a low regard for such subjects. Thus, such biased

attitudes of students, teachers, parents and society as a whole towards vocational subjects tend

to affect the implementation of certain curricula reform policies. Thus, it is the lack of

involvement of all concerned that results in the failure of the implementation of such integrated

curricula. Vocational education is more demanding in terms of the time and resources, but this

is not understood by the concerned parties.

85. Some of the biased attitudes of teachers against vocational and technical education stem

from the lack of professionalization in the teaching profession; dedication and commitment to

the profession; unattractive conditions of service; etc.

86. The reward system is closely related to the formation of biased attitudes against technical

and vocational subjects.

87. Regarding the factors in confidence building, one participant underscored the importance

of the content of education (i.e. what is taught) rather than the content of education (i.e. course

offerings). He alluded to the fact that for too long Africans have been brainwashed in seeing

things through the eyes of others. Therefore, it was the appropriate type of content in curricula

which can infuse confidence in the students. He went on to say that the challenge of this meeting

is to propose how that confidence building could be created among Africans. One key thing in

attitude formation is in the teacher training. If teachers have biased attitudes, these will be

passed on to students.

88. In concluding discussions on the theme, Prof. Obanya stressed that the meeting should

examine the concept of self-confidence, which according to him means having faith in one's own

abilities. This arises from intellectual, capability and skills as well as high professional

competence. When one is fully armed with these, one is on the road to self-confidence. Thus

self-confidence means the development of high level skills, expertise, practical experience and

professional competence. To instil this trait through the curriculum means setting high standards

and striving hard to attain them, relying on our own resources, making optimum use of what

one has, capitalising on one's own strength, and drawing inspirations from Africa's cultural

heritage (which does not exclude science/technology) are the key towards building self-

confidence.
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89. He reflected on the importance of the role of teachers in inculcating the right attitudes

and therefore the emphasis should not only be on the prescribed curriculum but mainly on the

practised curriculum, which is what readily determines the achieved curriculum.

90. Therefore if we have to achieve self-confidence, we have to emphasise on empowering

teachers; infusing professionalism in them through a more rigorous selection process into the

teaching profession, improving their conditions of service; giving them systematic training to

improve their general level of education and improving their status.

Session 3: COUNTRY EXPERIENCES

(1) Fundamental Inequalities in Education in South Africa which Hinder Confidence
Building in the Curriculum

91. In presenting the report, Professor Freer said that in spite of significant moves in South

Africa since 1990 towards an open and non-racial society, many of the bureaucratic structures

designed to implement separate development or grand 'apartheid' are still visible and continue

to exert a malign influence, particularly in the sphere of education.

92. Eleven separate departments administer schools and tertiary institutions for persons
formerly racially classified as black. A further three departments administer schools and tertiary

institutions for persons classified as coloured, Indian or white. The basis for the division among

black people is of ethnicity and language, thus people in the Ciskei and Transkei are

predominantly Xhosa speakers as distinct from the peoples of Gazankulu who speak Tsonga and
of Kwa-Zulu who speak Zulu.

93. Using the historic pre- 1948 borders of South Africa as the criterion for South African

nationality, white children comprise 11 % of school population and black children approximately

85% However in financial allocations, historically the education budget has favoured white
children to such an extent that even in 1993 nearly four times as much money is spent per capita

on white children as on black children though white parents now pay substantial school fees.

94. To some extent this disparity is accounted for by teachers' salaries. Teachers' salaries
are allocated on a qualification basis irrespective of racial classification so that a four year trained

teacher whether black or white would enjoy a similar salary. However many black teachers have

a minimal two year qualification. They are required to teach inordinately large classes, often

twice the size of their white counterparts and because of their low level of qualifications have

minimal career prospects. In such circumstances it is not surprising that many such teachers are
totally unmotivated.

95. To aggravate this lack of motivation., teaching in south Africa 'black' schools is fraught

with difficulty. Many secondary pupils have become highly politicised in the struggle to destroy
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apartheid and normal teacher - pupil relationships have ceased to exist as mass pupil action has

created a sense of 'pupil power'.

96. Students studying in the field of science and technology have been particularly adversely

affected by school disaffection. Of the 250,00 black school leavers, approximately less than

2lh % achieve university entrance passes in science and mathematics combinations which would

admit them to medical, engineering or science courses.

97. In-service courses for teachers are bedeviled by bureaucratic screening structures which

frustrate teachers wishing to improve their skills.

98. In summary the factors detrimental to effective curriculum development are:-

historical and under-funding for black children

a multiplicity of geographically irrational administrative structures.

bureaucratic barriers to innovative programmes of in-service education

limitations imposed by the narrow ideological focus of the Afrikaans dominated

education departments.

Competing priorities for essential social services which have been traditionally

underfunded for black people.

(2) ASSESSMENT OF CONFIDENCE BUILDING FACTORS IN SCHOOL

CURRICULUM KENYA

99. Presenting the report on Kenya, Mr. Menya said that in Kenya the formal system of

education include, among others the following; Pre-school Education, Primary Education,

Secondary Education, Teacher Education, Special Education, Post School Technical and business

Education, Adult and Continuing Education and University or Tertiary Education.

100. The country is now involved in the 8-4-4 system of Education. That is eight (8) years

primary education, four (4) years secondary education and a minimum of four (4) years of

University Degree. This replaces the former education system which was 7-4-2-3.

101. The 8-4-4 system of education and the Curriculum aims at encouraging learners at each

level of the education system the opportunity to realise their full potential as individuals and as

members of the society.

102. In Kenya, National Goals of Education focus on the following: National Unity; National

Development addressing both needs Economic and Social Needs and Social Needs; Individual

Development and Self-fulfilment; Social Equality (i.e. the issue of Equity); Respect and

Development of Cultural Heritage and International Consciousness. In short educational goals

have one fundamental goal for education i.e. to prepare and equip the youth as wall as to be

happy and useful members of Society. However, to be happy entails learning and accepting the
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national values and being actively involved in working towards the maintenance and development
of this society.

103. At primary education level the main Aims and objective of education - are to provide
learning opportunities for the child in a co-ordinated programme in order to be an active and
useful member of the society; whereas at secondary education level the aims and objectives of
education should lead to an all round mental, moral and spiritual development of the learner
The learner should be able to choose with confidence and cope with vocational education after
school as well as being able to acquire useful cognitive, affective and psychomotor skills for use
in society.

104. Since independence in 1963, Kenya has undertaken various strategies aimed at co
ordinating and harmonising education policies, goals and objectives, in order to ensure that
reforms m educational are matched with economic, solid and political development. For example
in 1964 the Kenya Education Commission (Ominde Commission), did address itself primarily
to issues of education for manpower needs. The in 1972, a study was undertaken of Curriculum
Development in Kenya, which concentrated on Curriculum relevance. Finally, the 1981 the
Presidential Working Party on University Education which focused on establishment of a second
university in Kenya and also recommended the restructuring of the Kenyan Education System to
its present structure of 8-4-4.

105 The 8-4-4 Curriculum aims at enabling learners to acquire suitable basic skills for the
World of Work, in the context of Economic and Manpower Needs of the Nation at all levels of
education.

106. The following constraints and challenges have been addressed:- high rate of population
growth leading to rapid increase in enrolments at all levels, Budgetary Constraints wastage of
resources e.g. due to drop-outs, repetitions and Retention factors, inappropriate learning
environment, weak managerial, administrative, planning and supervisory practices, and problems

of unemployment, under-employment amongst youths due to lack ofproper employment training
and further education opportunities as well as the mismatch between trained manpower and actual
requirements of the world of work and the problems due to rapid advancement in technology
requiring skills, re-orientation and re-training.

107. In the area of Education and Curriculum in Kenya, the Government has tried to re-dress
the issue through 8-4-4 Education system. Special emphasis has been placed more on technical
an vocational education. The overall objective of Technical and Vocational Education is to
provide the learners with Basic skills in areas of interest, and more important, to facilitate in the
development of positive attitudes to the world of work.

108. Kenya has also recognised that sustainable development can not be achieved without
proper management of the environment. Therefore, the 8-4-4 system has placed greater
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emphasis on Environmental issues. There is also emphasis in Literacy and Basic Education for

Adults and Out-of-School Youth.

109. The report concluded by saying that there was a need to address the whole issue of the

relevance of education, and training. There was also the need to address the issue of access or

equity, the need to improve efficiency in education and curriculum at all levels and how to

improve management, planning, research and development issues.

(3) A REVIEW AND ASSESSMENT OF CONFIDENCE BUILDING FACTORS

IN SCHOOL CURRICULA IN MALAWI

110. In presenting this report, Mr. Kaperemera said that if the learners have confidence in the

curriculum they will stay in school and complete the cycle and come out with the right

knowledge, skills and attitudes. In other words, the products of the education system will satisfy

the customers, namely parents and community at large, the teachers, the pupils, institutions of

higher education (secondary school and university) and the industry. He went on to analyze the

education system in Malawi in terms of the inputs of the education system and its outputs, as

well as examine the government's policies intended to improve coverage and quality of education

through curriculum reform and providing more and better resources.

U1. He also said that there have been rapid increases in pupil enrolments over the years since

independence and attempts have been made toward reforming curriculum and making it more

relevant to development needs. He said that education system follows an 8-4-4 system. Primary

education is terminal. There is an examination at the end of 8 years of primary schooling which

is used for selection to secondary education.

112. The government gives emphasis to: Quality education, that is providing a relevant

education and improving efficiency and increasing access to education.

113. The National Goals of Education fall under five main areas; viz : the development of

citizenship skills; ethical and socio-cultural, economic development, occupational and practical

skills.

114. The achievement of national goals of education can only be seen through research into

the school system, in as far as there has been a high increase in enrolment. The net ratio is

about 54 per cent. This means that about 46 per cent of school going age are out of school High

enrolment has an influence on pupil teacher ratio and affects the teaching and leaving in the

classroom: Also there is a lower percentage of girls at school.

115. The constraints at the primary level are teacher shortages, in adequate materials and

textbooks; inadequate physical facilities, high enrolments and inadequate financial resources.
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116. In terms of curriculum reform, there have been efforts to improve the curriculum. At

the moment a systematic curriculum review is underway which focuses on making education

being child-centred and community-based with emphasis on life skills.

117. Internal efficiency of primary education is affected by high drop-outs and high repetition

rates. With regard to teacher output, it is not matching with the demand hence a high

pupils/teacher ratios of (78:1 in 1991). Alternative strategies of teacher training are being

implemented in an effort to reduce pupil/teacher ratios.

118. One needs to point out here that quality of teacher trainers also affects the quality of

education. Currently about 70 per cent of teacher trainers are diplomates. He also pointed out

that lack of finance has seriously affected the quality of teaching and learning because certain

basic requirements are not met.

119. He concluded by saying that in order to improve the education system the government

intends to increase access and coverage; reduce repetition and drop-out rates; support the on

going curriculum review process; intensify efforts for access to education by girls; and reduce

high drop-out and repetition rates.

(4) A REVIEW OF CURRICULUM DEVELOPMENT FROM 1973-1991 IN

SWAZILAND

120. In presenting this country report, Mr. Singwere said that educational reforms in Swaziland

began to take place when the country emerged as an independent state in 1968. A review of the

education system which was inherited from the colonial government indicated that: the quality

of primary and secondary education was poor and produced high repetition and drop-out rates.

Therefore there was a need to develop a relevant curriculum which will meet the socio-economic

needs of the Swazi Society. The reforms which were meant to make the country's education

more responsive to the changing needs of Swaziland were first introduced at primary level in

1973. In order to achieve this goal the Primary Curriculum Unit (PCU) was established in 1974

as a project supported by USAID and the Secondary Curriculum Unit was established in 1978

with the support of UNESCO. The two curriculum units were merged in 1983 to form the

National Curriculum Centre.

121. The establishment of the Curriculum Centre helped to produce books locally which

changed the teaching learning strategy from rate turning to that of encouraging enquiry,

discovery and problem solving. Science was introduced for the first time in primary starting

from years one. Social studies was introduced in year three to replace geography, history and

general knowledge in the primary curriculum. Practical arts were introduced as an integrated

programme. By 1986 Science, Social Studies and Siswati books were available to all children

in the primary schools. Development studies was at trial stage in Secondary.
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122. He said that all primary school books published for the Ministry of Education and rented

out to individual students at lA of the price of each book. This arrangement enabled

economically handicapped parents to send their children to school.

123. Curriculum developers work with inspectors, college lectures, university representatives,

evaluators and practising teachers. Before materials are distributed to all schools, they are trilled

in a representative sample of pilot schools for two years. During trial period there is a close

coordination between curriculum developers, teachers leaders and pilot schools. After a second

review, the materials are published and distributed to all schools through the Regional Education

Offices. Often orientation and infusion workshops are conducted before new books reach the

schools. Books are allowed to remain in circulation for four years; after which they are subject

to revision process.

124. Though all students have access to books at primary level some children are disadvantage^

by poor administration in the schools. Some school headmasters fail to pay annual book rental

fees. Some books get lost and they are never replaced. Most schools do not have storage

facilities; books get stolen.

125. Other problems include: Resistance to teach Development studies in secondary schools;

Negative attitude of teachers and parents towards practical subjects; only the less able students

are encouraged to take vocational subjects at Secondary; and Lack of support from donor

agencies on vocational education.

126. He concluded by saying that continuous Assessment is a new educational innovation in

Switzerland. It was established in 1989 as a project supported by USAID. The purpose is to

shift from the traditional methods of assessing student's achievement to a systematic, objective

and on-going process of determining how well the learner has achieved a given set of

instructional objectives. Within the National Curriculum Centre there is a Continuous

Assessment department which works with regional teams to train teachers on testing and

remediation strategies. The CA staff prepares objectives, writes item specifications (testing

guides) and prepares record cards for teachers.

(5) STATUS REVIEW ON EDUCATION IN RWANDA

127. In presenting the report, Mr. Silas Rwamacumu said that education in Rwanda as in other

African countries before independence was controlled by missionaries and colonial administrators

as well as implementation of programmes and production of teaching materials. Rwanda

introduced School Reform in 1979 at primary level and in 1981 at secondary level. The

objective of this Reform was to adapt the Education system to Rwandan social, economic and

cultural realities.
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128. The School Reform focused on universal basic education (UPE) at primary level,

integration/linkage of education + productive rural subjects: agriculture, animal husbandry,

handicrafts and domestic science at primary and post-primary levels, and then the specialization

and vocational training at secondary and tertiary levels.

129. The objectives of the primary education were: to assure the civic, moral, intellectual

education to the child; to provide the basic knowledge necessary to the practical life as well as

the basic knowledge that would be considered a pre-requisite for post-primary and secondary

education.

130. Post-primary objectives were: to train productive citizens, highly responsible, broad-

minded and able to promote the socio-economic and cultural conditions in their rural areas; to

promote cooperative spirit and use "Centres for Rural and Craftsmanship Education" (CERAI)

as models for the progress and development of the population living around them.

131. Secondary education focused on providing a vocational and specialized training to better

prepare "middle civil servants" and "technicians" who would participate effectively in the

development of the country and to prepare students for higher education.

132. According to the objectives of each level, the curricula have been prepared and
implemented.

133. After the evaluation of the School Reform, it has been recommended that, even if

professional training was important, it was still urgent to assure "general or basic knowledge"

in the first two years of secondary school. Technical education would also be promoted, students

have to be given knowledge they really need instead of overloading curricula. Also, textbooks

have to be improved, and teachers should be trained and motived as well as teaching materials

should be made available and school laboratories should be equipped. Last but not least, good

preparation is required to make more effective the use of Kinyarwanda, the mother tongue, as

the medium of instruction at all levels.

134. Tertiary Level is occupied with specializing students in different domains, and African

languages (Kinyarwanda and Swahili) have been taken into account. Some people say that

preparation for higher education is not adequately done at secondary level. We are revising

curricula to improve the situation

135. After more than 10 years of the Reform, development problems are not yet solved, the

outputs of primary and post-primary education are asked to live in an unattractive environment

(no infrastructure, no hospitals, no roads, no electricity, no land to till by students. Rural

poverty as well as illiteracy pose a serious problem. Not all the growing school-age population
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can have access to existing schools, and even if they attend school,there is always the problem

of drop-outs due to poverty, famine in some parts of the country and financial shortage by

parents.

136. Concerning teachers, we don't see show self-confidence will be fostered when unqualified

teachers are still in our schools, having the tasks of implementing curricula more specially that

Rwiindan education now relies on expatriates (e.g. 48% of teachers form Zaire in 1990 at

secondary level).

137. Other problems are being dealt with both in formal and non-formal education, this relates

to education for the protection of environment, the promotion of women status, literacy and

education for peace and health, especially giving information about the danger which is AIDS

(Acquired immune-deficiency Syndrome).

138. In conclusion, the hope for development is adequate education, taking into account the

social, economic, cultural and spiritual realities of the pupil. African countries should try to find

their own solutions to their on problems. In Rwanda there is a proverb that says "Ak'imuhana

kaza imvura ihise" (it is after the rain that you will get help from the neighbour) which means

rely first on yourself before waiting for someone else's help which may come at inopportune

moment, or not come at all. Therefore there is no self-reliance without self-confidence.

(6) ASSESSMENT OF EDUCATION REFORM FOR HUMAN AND SOCIO-,

ECONOMIC DEVELOPMENT IN BURUNDI

139, In presenting his country report, Mr. Maurice Mazunya said that education reform in

Burundi started in 1973, just 11 years of independence. The objectives of the reform were to

: give enough value to Burundi language and culture; and give a basic education aiming at the

modernization of rural economy.

140. He pointed out the fact that in Burundi more than 90 per cent of the people are occupied

in agriculture and animal husbandry and as such the country faces the problem of rural exodus,

because after leaving school the youth refuse to live in rural areas which are overpopulated.

Also most pupils, whose aspiration is to attend post primary or secondary school, prefer learning

French from the first year of primary school. The enrolment which was 19 per cent in 1981

became 51 per cent in 1991, and this increase has resulted in the system having double shifts due

to lack of teaching facilities and financial resources. Teaching materials are also in short supply.
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141. Unfortunately, pupils and schools have promoted French and arithmetic (these subjects

being the ones that are considered in the national examinations given at the end of the sixth

grade), and to the neglect of practical subjects.

142. Upon completion of primary school out of 100 pupils who finish primary school only 8

pupils proceed to secondary school, 35 pupils repeat the sixth form and 57 pupils stop their

studies, especially in regions that are not culturally favoured. For those young pupils who leave

school and who have uneducated parents, the only hope that remains is the existence of literacy

centres and some schools that teach handicrafts. Another problem is that 40 per cent of the

people who benefitted from literacy programmes become almost illiterate, because there is no

strategy of follow-up and reading materials. In addition, there is lack of motivation because no

relationship exists between the kind of education given and employment. Because of high costs

of technical schools, the secondary education is still based on more theory than practice . It is

also difficult to control the discipline and the learning of the pupils because of the existence of

day-:schools and overpopulated classrooms using unqualified, and unmotivated teachers.

143. Concerning the students of tertiary education, there is now the annual increase of 15 per

cent when $1800 are spent for each student at higher education level, $850 for each student at

secondary level, amd $26 for each pupil at primary level. Burundi cannot keep pace with that

expenditure when it is now facing the problem of the Structural Adjustment Program (SAP).

144. Finally, attention should be drawn to the training of trainers. This kind of training is

needed at all levels and this problem may be probably solved by the generalisation of distant

teaching.

(7) ASSESSMENT OF CONFIDENCE BUILDING FACTORS IN

SCHOOL CURRICULUM IN ETHIOPIA

143. In presenting the report on Ethiopia, Mr. Assefa Beyene said that modern Education was

introduced in Ethiopia at the turn of this century in 1908 when King Minilik II built the first

modern school in Addis Ababa. For centuries, the church and mosque were the patron of

traditional education. When the state introduced modern education the intention was not for all

levels of social order as it was only the children of the nobility that attended schools. In both

traditional and the modern education of that time didn't have defined curriculum.

146. As time passed the need of the curriculum in the country became the prominent issue.

In the 1940's sevej^al efforts were made by the Ethiopian scholars to prepare curriculum materials

for ait least primairy level. But the bulk of the curriculum materials were purchased from
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different foreign countries by the Ministry of Education (MOE) with the advice of a curriculum

committee composed mainly of expatriate school directors.

147. The 1961 Conference held in Addis Ababa on educational issues; the need for the

establishment of the curriculum development centre in Africa countries according to the

resolutions passed in conference held in Kenya, Moscow, Paris etc. prompted the establishment

ofthe curriculum centre in Ethiopia. In this regard the MOE created a directorate for curriculum

development and preparation of instructional materials with the result that:- in early 1970's a

Directorate for Curriculum Development and Educational Mass Media was formed; followed by

the establishment in the late 1970s of a department for Curriculum Development and Supervision;

and in early the 1980's Curriculum Development and Educational Research Department was

formed. Further, around 1988/89 the department was restructured and became Institute for

Curriculum Development and Research (ICDR). The preference of institute to department was

that the institute is more autonomous and does better in this regard.

148. Confidence building in school curricula should closely be connected with issue of

sovereignty. In this respect confidence implies the degree of self-reliance or ability of the

national curriculum centre to cope not only with the tasks of curriculum techniques but also with

those tasks of curriculum politics and curriculum economies. It is not only the confidence of the

national curriculum centre in its staff and personnel, but also it is the confidence of teachers and

the general public in the ability of the national curriculum centre to execute the responsibility of

developing the national curriculum responsive to national development needs. Our has to bear

in mind that there are several confidence building factors such as:

149. Mr. Assefa enumerated the factors that enhance confidence building as those of building

and equipping the national curriculum centre with trained professionals, Providing training

opportunities and exchange of experience; creating viable hierarchical and horizontal structure

with potential growth in mind; and Training of professionals not only in subject areas but also

in various aspects of curriculum tailored to the national needs.

150. Although attempts were made in curriculum reform in the 1960 and 1970s, the curriculum

itself encountered several constraints and challenges. These include ambiguous educational aims

and objectives, demographic factors that affected pupil/teacher ratios, economic and cultural

factors, examination policy, teacher education and the financing of infrastructural facilities.

151. Several measures have been taken recently to positively affect the education system in the

country. At the moment a new educational policy was being drafted and due attention was being

given to reforming the curriculum.
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152. He concluded his presentation by saying that confidence building in school curricula

development requires conscious, planned, concerted and systematic efforts and this also requires

national and continental cooperation including ACO, ASSP, SEPA, etc, to enhance the cross
fertilization of curricular ideas. This will require the strengthening of documentation centres

both at the national and regional levels, and the adequate funds and support should made
available. Ethiopia is doing all it can to see the successful implementation of the new initiative
taken in confidence building in curriculum development.

(8) CONFIDENCE BUILDING FACTORS IN SCHOOL CURRICULA IN
LESOTHO

153. In presenting the report, Dr. Sebatane said that curriculum reforms in Lesotho were
designed to make education respond to the socio-economic needs of the country by focusing

attention on national development goals and objectives; educational goals, aims and objectives

(at general, primary and secondary levels, as well as for technical/vocational education and

teacher education); major curriculum reforms at the primary and secondary school levels,

knowledge, skills and attitudes of educational outputs; major constraints and challenges on

education; measures taken by the government in orienting education to national development

priorities; and general observations in relation to confidence building.

154. He said that the Lesotho national development goals, as stipulated in various National
Development Plans, focus on the socio-economic transformation of the country. The basic role

of education is to prepare manpower for national development. To this end a policy of education

for development has been adopted. Two main general priorities are the provision of basic

education for all and provision of sufficient numbers of people with appropriate occupational,

technical and managerial skills to ensure the development of the modern sector of the country.

The aims and objectives of education at various levels and areas are collectively designed to
address these policy priorities.

155. He then discussed the curriculum reforms within their historical contexts, and related then
to societal changes and needs as they have evolved over time. For example, at the primary level

reforms have focused on integration of subjects and the reconceptualization of basic education

for all, and concomitant curriculum review. At the secondary level the existing curriculum

reforms relate to the alignment of the junior and high school curricula and syllabuses into a five-

year comprehensive programme, the process of localising examinations and the integration of

basic education and practical skills into the school curriculum.

156. Furthermore, the reforms which have been initiated have not resulted in observable

positive changes in terms of the knowledge, skills and attitudes of educational outputs. Major
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constraints and challenges on education in Lesotho include decline of quality , lack of relevance

to occupational and societal realities; high drop-out and repetition rates at primary level; poor

facilities and staffing in primary schools; high costs to government and parents; weak

management and professional supervision; and lack of quality control. Major steps being taken

by Government in orienting education to national development priorities include provision of

basic education for all, curriculum review, provision of adequate resources and facilities,

improvement of teaching learning strategies at the classroom level, and setting-up mechanisms

for monitoring and evaluating the system as a whole.

157. Dr. Sebatane concluded by listing some of the factors which are considered to inhibit

conlidence building in curriculum design and implementation in Lesotho. These he said included

lack of communication between policy makers and implemented; problems of translating

educational goals into specific objectives; influence of colonial legacy; dependence on foreign

examining bodies; dependence syndrome in terms of financial and human resources; and the

influence of Western culture on the education system.

(9) CURRICULUM REFORM IN BOTSWANA

158. Presenting the report on Botswana, Ms. Leburu said that the 1977 National Policy on

Education laid a foundation for Education Reform in Botswana. These reforms addressed both

the qualitative and quantitative aspects of the education system.

159. As regards the quantitative aspects the Department of Curriculum Development and

Evaluation was established to initially improve the quality of primary education and give it a

practical orientation. The delivery system at this level changed from teacher-centred to child-

centred. There was programme review, redesign and development accompanied by material

development for both students and teachers. At the junior secondary level the 3 year junior

secondary programme was reduced to 2 years and attempts were made to provide a continuum

between primary and secondary. The junior secondary programme was diversified to include

practical subjects such as arts and crafts.

160. There was upgrading of the teaching force, school administration and inspectorate. A

department of primary education was established at the University of Botswana to train primary

teachers in degrees and diplomas. A college of education was built to produce junior secondary

teachers and there was expansion of primary teacher training colleges. Teachers centres were

built to support in-service training implementation. There was an introduction of a cadre to field

education officers to provide in-service training at secondary level.
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161. There was a redress of the assessment and examination procedures. A diagnostic test was

introduced after four years of instruction in Setswana (as a medium of instruction). The process

of test development was reviewed to involve teachers. Thought was given to a move from

Nonn-reference testing to criterion reference testing. A pilot project is being implemented and

it is hoped that with two to three years the change in assessment will be effected.

162. In conclusion, Ms Leburu said that the country still has problems trying to reach 100%

access to primary education; in providing for children with special needs, as well as jwoviding

relevant education which will produce job creators not seekers; providing non- formal education

to meet the needs of all and providing effective monitoring and assessment of the affective

domain.

A REVIEW OF CURRICULUM DEVELOPMENT IN TUNISIA

163. Presenting the report, Mr. Boukhari said that the reform of the educational system in

Tunisia has; been going on for 5 years now. Two major dates stand out: 1958 and 1989. In

1958, the first law on the national educational system was promulgate after independence.

Earlier a unified educational system did not exist. There was the Korami schools and European

type of education for foreigners! The 1958 law created a modern, unified Tunisian school

system which gave national diplomas and certificates;. The new education also helped to supply

the country with the manpower after the French withdrawal. It gave the country a national

identity. It was (juite an ambitious project, and everyone supported it. It became a national

credo for social mobility. But the energy was not sustained because of little reforms by all sorts

of government agencies who offered emphermeral changes. The school was later to come into

conflict with the larger society; as there was a contradiction between school and societal values.

164. This conflict was largely because the school leaver did not meet the ideals of society.

The technical vocational education for over-age primary school leavers did not meet the needs

of employers. The profile of graduates from such institutions could no longer fit into the labour

market. TTiis led to protests among the youth and to social and political up-heaval. This

coincided with the end of President Bourgiba's reign, when there was political impasse in the

country.

165. In 1989, there was a change in the regime in Tunisia. This led to taking a second look

at the educational system and having concentrations at various levels resulting into a major

educational reform in 1991.
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166. The major thrusts of the reform launched in 1991 were:

the scientific-cultural issues with man as a valuable concept; the ethical-political - with man as

citizen in a given society; and economico-technological with man seen as a productive force.

167. These responded to three great societal needs: (a) Rationalism: personality development

in all its forms; (b) Liberty/Autonomy; as the school is expected to liberate the school leaver so

that he can be critical aware of his society (c) Production - where human beings have to be free

from misery, and capable of satisfying their basic needs.

168. The reforms proposed were all directed to the teacher, learner, the programme and

pedagogy. There was also emphasis on a balanced curriculum. This led to a coming together

of the "two worlds" Science oriented students were exposed to humanistic studies and vice versa.

169. The reform led to practical activities including manual and practical work which was

generalized at all levels and made compulsory for the first eleven years of education. The first

results of the experiment was quite encouraging. Internal efficiency of education improved -

school drop-out and repetition rates fell. On the other hand the cost of success meant there more

students now to manage - the schooling period was increased and large number of students to

manage. He concluded by saying that finance has been the major problem.

(11) A METHOD OF ACCELERATED TERMINOLOGICAL ELABORATION OF AN

AFRICAN LANGUAGE IN THE FORMAL AND NATURAL SCIENCES:

THE CASE OF LUGANDA

170. In presenting the report, Dr. Kiingi said that it emerges from a review of literature on

the terminological elaboration of Arabic, Amharic, Somali, Kinyarwanda and Kiswahili that a

well-formulated theory of terminology is lacking and that in the majority of cases terminological

elaborateness is not likely to be achieved even in the next 50 years given the ad hoc approaches

adopted to terminological elaboration. The ad Iiqc. apaproaches are engendered by a general

disregard or unawareness of criteria for terminology which are precision, economy, generativity,

internationality, transparency, anti-obscenity, systemicity and acceptability of an expression for

term status in the responsive language. These criteria can be aptly captured in an acronym

PEGITOSA.

171. Hence, the problem that ensues is bifurcate. In this regard we may ask the following

questions:

(a) What is the general structure of the mode of thinking of a terminological

elaborator?
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(b) How can the lexicon of Luganda be extended such that:

(i) the lexical extension is PEGITOSA - optionised and

(ii) the time interval up to terminological elaborateness is minimized.

172. Two theses constitute a solution to the problem. First, a theory of terminological

elaboration can be constructed such that it facilitates the transition from concept to expression

of term status; and second, extrapolation of expression formation processes in present-day

Luganda leads to the feasibility of a scheme of accelerated terminological elaboration of

Luganda.

173. The theory of terminological elaboration leads to a so-called a Periodic Table of Concepts

and a conceptual calculus which mediates between English the prompting language and Luganda

the responsive language. Extrapolation of existing expression formation rules and an extensive

Greco/Latin - Luganda glossary of morphemes ensures economy, generativity, transparency,

systemicity and acceptability of Luganda terms. In cases of morphemic co-sharing, alien

expressions are assimilated to the morphological system of Luganda.

174. Dr. Kiingi concluded by saying that every African language can be planned in such a

way that in 5 to 10 years, it will be terminologically rich as German, French, and not to mention

English.

(12) CONFIDENCE BUILDING FACTORS IN SCHOOL CURRICULA

THE CASE OF NIGERIA

175. Professors Oyedeji and Ehiametalor presented the Nigerian reports. They said that before

1955, the duration of schooling was eight years at the primary school, six years at the secondary

school and two years at the higher school. However, in 1955 the duration was reduced to six

years for primary school in the then western and eastern regions, while the northern region

retained standard seven or seven years of schooling. Secondary education was also reduced to

five years.

176. The 1977 National Policy on Education led to the revision of the curriculum and

restructuring of the entire education system. The elementary education system was divided into

two components, kindergarten (three years), and primary education six years. Also the

secondary education system was divided into two, junior (three years) and senior secondary

(three years). The higher school was abolished, while further study at the university was

increased from the usual three years to four. Although the National Policy on Education was

reviewed in 1987, it had no significant effect on the national curriculum.
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177. Basically the new educational structure was designed to create self-reliance, equalitarian

society and dignity of labour. As a result, the educational aims and objectives were tied to the

objectives of the national development plans. The general notion ofplanning was that education

would create the path towards the realisation of the national development plans objectives. The

curriculum was therefore redesigned with the iinputs of several governmental and non

governmental agencies, multinational organizations, labour employers and the end users.

178. The shortcomings of the colonial curriculum were eliminated. The new curriculum was

designed for three levels of education to emphasize vocational, science, technology and art

subjects. The planners of trie new curriculum view economic development of the nation as a

direct product of "scientific attitude of the mind," which makes the person able to initiate, adapt

to technological environment and. So forth.

179. The curriculum development was coordinated at various levels by government agencies.

The Comparative Education Study and Adaptation Centre (CESAC), was responsible for the

development of curriculum for vocational education, the Nigeria Education Research and

Development Council (NERDC) took care of science, art subjects for the secondary school and

the primary school curriculum For the polytechnic curriculum, the National Board for Technical

Education (NBTE) coordinated the activities, while the National Universities Commission

harmonized the university curricula as well as the accreditation of programmes. Recently,

another body was; created to handle the harmonization of teacher education programmes below

the university.

180. In a tether amplification on the appraisal of the Nigerian education with particular

emphasis on quality and the implementation of the curriculum, Professors Oyediji and

Ehiametalor said that the 6-3-3-4 system of educatiion contains very rich and varied curricula

which provide adequate opportunities for the acquisition of knowledge, skills, positive attitude

and behaviourial patterns to prepare students for the world of work and of productive life. The

inclusion of subjects in creative arts, social studies, sciences, commerce, vocations and

technology with accompanying co-curricula activities help to equip students with pre-vocational

skills and creative tendencies for innovation and invention. The system also inculcates in the

children the dignity of labour, as a result, they took pride in the production of their own food,

construct their own classrooms and hostels, erect in their own electric poles and instal electricity.

It also builds the !ipirit of self-reliance on the students as they acquire skills in establishing and

managing small scale ventures.

181. When the 9-year compulsory basic education was launched in 1990 to take effect from

October 1992, there was no need to modify the curriculum. It merely withdraws Government

recojjnition of primary education and enforces 100 per cent transition of pupils from primary six
to junior secondary school.
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182. The introduction of population education at both the secondary and tertiary levels, further

strengthens the curriculum. In response to industrial and technological developmental needs,

Government has also established specialized universities of technology and of agriculture. Also

nomadic and women education were accommodated in the national education system to cater for

some of the usually forgotten citizens.

183. Although, the curriculum is rich and meets the developmental needs of Nigeria, its

implementation has not been very successful. Teachers in the system before curriculum reform

were not given adequate re-orientation for the new tasks nor were there enough qualified teachers

to meet the requirements of the schools. In some of the pre-vocational subjects the staffing

situation is critical. For instance in Anambra State in 1985/86 the staffing in some subjects is

shown below:

Subject

Integrated Science

Introductory Technology

Business Studies

Home Economics

No. of

Schools

Offering

Subject

362

362

341

175

No. of

Teachers

Teaching

Subject

642

445

483

291

No. of

Qualified

Teachers for

the Subjects

42

—

13

256

Incidentally, Anambra is one of the most educationally advanced states in Nigeria.

184. Equipment for the laboratories and technology workshops were imported and makes

installation and maintenance difficult. The new schools lack such equipment because of shortage

of funds. Funding was inadequate and irregular leading to poor conditions of service for

teachers, resulting in strikes and school closures. Also workshops and classroom buildings are

inadequate. All of these shortages are responsible for poor academic performance of candidates

in some of the technical and science subjects as shown below.
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Percentage Performance of Candidates with a Minimum of credit p««

Subject

Maths

Chemistry

Biology

Physics

1988

11

20.7

9.3

31.5

1989

8.8

10.8

11.8

9.5

1990

10.6

4.1

15.7

20.1

185. Thus the main problem of the education system is not in the design but in the
implementation of the curriculum.

186. Illiteracy is the bone of implementation of the educational system as many illiterate
parents cannot appreciate the investment in the education oftheir children especially in these days

ofjoblessness. There is established correlation between literacy and retention and performance
of children in schools.

187. The 9-year compulsory basic education which was to take off in October 1992 is yet to
commence. There has been no announcement of new commencement date.

188. In conclusion, they recommended that in response to inadequate funding of education
Government should increase the 5% of company net profit education tax to 10% and involve
other organisations and individuals in the funding and management of education; (a) The pre-
vocational skills of students should be commercialized with schools rendering chargeable services

and selling goods produced by students to neighbouring communities to generate funds for the
provision of basic amenities and relevant intermediate technologies for the schools; (b) In
response to the inadequate provision of workshops and equipment, available Artisan Workshops
and equipment in various urban and rural areas should be rented for students scientific and
technological practical demonstrations and should be supported to meet this need; (c) In response
to shortage of qualified teachers, Government should

(i) make use of Master Artisans and other private sector personnel to give
instruction and/or demonstrations to students. If these master Artisans can

maintain vehicles, make furniture, build houses, install and repair

electricity, water system etc, then they can impact some skills to the
students.
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(ii) give in service training to thousands of unemployed teachers to equip them
with the skills for the teaching of vocational and technical subjects.

(iii) review the poor conditions of service and elevate teaching standard,

(iv) make the inspectorate units more functional.

(v) Heads of schools should be given continuous in-service education in school
administration.

(vi) not politicize education to allow for staff stability

(d) In response to shortage of educational materials Government should vigorously pursue its
policy on development and production of materials competent; (e) In response to the problem of
mass illiteracy, Government should make use of existing institutions under its control to launch
an all-out attack against ignorance, poverty and illiteracy. For instance, Youth Corners can
produce 30 new literate each during their service year if their posting is influenced by linguistic
considerations. Final year students in higher institution can replace the end of course project
with the production of 30 new literate each. Final year students in secondary schools can also
produce a limited number of new literate while primary school teachers are mandated but
remunerated to also produce 30 new literate each every year.

(13) REVIEW OF CURRENT REFORMS IN SECONDARY EDUCATION IN
ANGLOPHONE WEST AFRICA

189. In presenting this report, Mr. Wuddah said that in reviewing their national educational
aims, policies and systems after independence, the five Anglophone West African countries in
which the West African Examinations Council (WAEC) operates, namely Nigeria, Ghana, Sierra
Leone, Liberia and the Gambia evolved or are evolving programmes of educational reforms at
the secondary level which call for diversified curricula in order to respond to individual and
national development challenges.

190. He then gave a comparative account of the situation prior to the reforms to show the
factors that have led to the change as well as an overview of the current systems.

191. He pointed out that the broad aims of secondary education within the overall national
objectives of member countries are to prepare the pupils for useful living within the society and
for higher education. The current educational reform programmes therefore contain new features
which restructure the educational systems, increase access to education, improve the relevance
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and efficiency of curricula thereby preparing school leavers not only for tertiary education but

also for employment including self-employment. To this end, there is great emphasis on

vocational/technical, scientific and technology subjects in the curricula to relate to the socio-

economic needs of each country.

192. Significant and specific aspects of the current reforms are in the areas of educational

structures contents and evaluation of educational outcomes. But in order to attain the objectives,

secondary education is given in two stages - junior secondary and senior secondary - each of

three years duration which it is anticipated would reduce the traditional 17 years schooling to 12

years.

193. With regards to content, secondary school curricula have been and are being diversified

and are being given renewed orientation towards the scientific, vocational and technical areas.

Consequently, the junior secondary school curricula are designed to pre-dispose pupils to those

skills they will require for future employment including self-employment. The senior secondary

school is also comprehensive and has diversified curricula designed to reinforce and build on

knowledge acquired at the junior secondary school to produce individuals able to contribute to

the socio-economic development of the country as a whole and to increase the relevance of the

content of curricula to the culture and socio-economic problems of the nation.

194. On assessment and evaluation of educational outcomes, the member countries have

adopted a policy in which the final assessment at the terminal points of secondary education

would be based on a combination of continuous assessment by teachers of participating schools

and terminal examinations conducted by the Ministries of Education or by WAEC.

195. He said that following the developments in Nigeria and Ghana, WAEC is working

towards developing an international Senior School Certificate examination for its five member

countries. He concluded by saying that there are shortcomings of the implementation programme

in the areas of human and material resources as well as financial resources to run the current

educational systems in the five countries.

Session 4: TOWARDS A PLAN OF ACTION FOR CURRICULA REFORM FOR

DEVELOPMENT AND TRANSFORMATION AND FOR BUILDING

SELF-CONFIDENCE IN AFRICA

196. In his intrc>ductory remarks, Dr. Rasheed reminded participants that the main objective

of this session was to lead to a Plan of Action for curriculum reform for development and

transformation and for building self confidence in Africa. In this regard, he wanted participants

to focus on three issues: (i) how to ensure that curriculum responds to broader educational
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objective and development needs; (ii) how to ensure that curriculum fosters self-confidence; and

(iii) propose ways and means of ensuring the effective implementation of the action plan at

national, sub region and regional levels. He then invited the presenters of the papers to speak

ft> the major issues in curricular reform for development and transformation and for building self-

confidence in Africa.

197. In presenting the paper "The Way Forward in Curriculum Development for Socio-

Economic Recovery and Transformation in Africa (ECA/PHSD/93/5;3(v)), the ECA

representative, Peter Chiwona, highlighted on the major areas of human resources requirements

needed as a response to Africa's development strategies. These human resources requirements

were manpower for the industrialization and industrial development; for the development of

Africa's agricultural potentials; for the development and utilization of natural resources and

environment; for transport, communications and energy infrastructures; for administration and

enteiprise management and public services; for entrepreneurial and indjgenization of scientific

and technological development; for trade development and promotion; as well as trained and

specialized manpower for the education sector itself and for the establishment of peace, stability

security, participation and self-confidence.

198. He pointed! out that curriculum development could be properly done if clear answers were

given and known as to: who makes decisions about curriculum issues: what choices or decisions

are to be made at>out curriculum; and how these decisions are made and implemented and by

whom? The answers to these questions characterize curriculum development as an interactional

process which is also at the same time, political, social, economic, collaborative and incremental

in nature.

199. He went on to say that this interactional process of curriculum involves:

the interpersonal process of curriculum development relating to the political zone

of influence as regards to who should t>e involved in curriculum development and

the decisions to be made about a curriculum;

the ]x>litical process of curriculum development as to how presidential and

ministerial decisions affect education and should be implemented.

the social process of curriculum development in that the problem of curriculum

change is a problem of social change. People must also change.
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the collaborative and co-operative process of curriculum development to ensure that

the tasks of curriculum development are a shared responsibility within the

contextual framework of differentiated levels of involvement.

200. The presentation also highlighted on the participants in the curriculum development

process with emphasis on the internal and external forces which tend to shape the curriculum at

the various levels of the operation i.e. level/district; state, regional or sub-regional and at

national levels. He pointed out that it was extremely important to be conversant with personnel

involved in educational reforms viz: initiators, planners, developers, implementors, evaluators,

change beneficiaries and agencies; and maintenance and monitoring personnel.

201. Furthermore, in emphasizing as to what to teach in schools and how to teach, he

reiterated the need to bear in mind curriculum design principles which would ensure that the

curriculum developed was relevant and responsive to development needs and to social

transformation viz: comprehensiveness in terms of substantive elements and organization;

scope and sequence in terms of breadth and depth of the curriculum at the various levels of

education; continuity in terms of progression from grade to grade and from level to level;

transferability of material and learning; and articulation in terms of the relationship of content

among different subjects and within same subjects or different levels.

202. He concluded his presentation by emphasizing the need for change, understanding change,

the process of change, and ensuring the agents of change were conversant with the change being

proposed.

203. In presenting the second paper on this theme with a focus on curriculum reform for the

promotion of science and technology development in Africa, Dr. Satti argued that: (i) science

and technology have become major tools for social and economic development throughout the

world; (ii) scientific literacy for all should be an important objective in curricular reform. In

Africa, an additional objective must be the demystification of science and technology through the

use of local vernacular at appropriate levels in the educational system; (iii) curricular reform

should be carried out with the collaboration of all major players or stakeholders; and (iv) the role

of ECA, UNESCO, OAU, AAU, etc. must be to facilitate experiences of curriculum

development in the region.
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204. The paper discussed the goals of science education. In this regard, a number of

definitions were proposed to assist in the choice of science curriculum. Another aspect that the

paper addressed itself to was on the state of science and technology in Africa. It was observed

that science is taught as an integrated subject at the lower secondary school level. Although

individual science subjects are taught at the senior secondary school level, the content and

delivery of the subjects leave much to be desired. He further argued that not only is the number

of graduates with a science bias making it at the university level small, but also their knowledge

of science (subject content) is inadequate for that level of education. Therefore, there is need

to give attention to the content and medium of instruction in science and technology in the school

system in Africa.

205. In discussing the strategies to promote science and technology, he emphasized on the

following: (i) curricular reform should reflect national and regional concerns, identifying priority

areas for research. One of the ways of doing this is to have an institutional framework; (ii)

reforms in the curriculum should involve interactions among all stakeholders such as science and

technology community, policies makers of all kinds, parents and local communities, and most

importantly the classroom teachers whose commitment, skills and knowledge will determine the

success of the implementation; and (iii) development of a data base on the curricula in operation

in the region to provide the information required for regular reforms. In this regard, it was

proposed that ECA could initiate the development of the data base by commissioning periodic

surveys.

206. Before opening the floor for discussion on the two presentations, Dr. Rasheed urged

participants to reflect on the way forward for curricular reform for development and

transformation and for building self-confidence in Africa. He went on to say that it was

important to come out with a concrete draft on how the meeting should proceed with the plan

of action. He then advised that the plenary session would break up into three working groups.

Groups one and two were supposed to focus on developing links in curricular reform to the

broader process of educational reform. In particular group one was expected to address

curricular reform for development and transformation; while group two on curricular reform for

self-confidence building. Group three was expected to focus on proposals concerning the role

of regional and international organizations in making a successful plan of action as well as

ensuring its implementation. He urged the group to reflect closely on the implementation aspect

of the plan: for example, (i) the ways to ensure that national institutions become part of those
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who design curricula; (u) the ways these institutions could link up at the various levels of

education; (iii) how to make known the successful and otherwise experiences in curricular

reform; and (iv) who should disseminate such information, e.g. should it be ACO, AAU, ECA,

UNESCO, any other organization? He reinforced the need to debate on these crucial issues so

that concrete proposals could be developed.

207 r In the general discussion that followed, a number of issues were raised on the two

presentations. The first major issue related to ways and means of changing people to adapt to

changes in curriculum. In particular, participants felt that changes in examination system, for

instance, would necessitate change in people to accept the new examination system and

procedures. In this regard, it is important to change the attitudes of all concerned; parents,

teachers, employers, students and the community at large.

208. A second issue related to education policy which is often couched in general terms and

as such it can be subject to infinite interpretations. 'Curriculum developers therefore, should be

conversant with educational policy of the country so that they can develop a curriculum which

is responsive to national development and transformation.

209. As regards science and technology participants expressed great concern about the

underdeveloped nature of science and technology in the school system and in responding to

national development needs. It was therefore important to emphasize the teaching of science and

technology at all levels of the school system, and that such teaching should go beyond the formal

education sector and should cater for the needs of the informal sector as well.
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WORKING GROUP SESSIONS

Working Group 1; Curriculum Reforms for Development and Transformation

210. Based on its terms of reference, working group 1 after discussing and debating the

problems and issues presented before it made the following recommendations for Curriculum

Reforms for Development and Transformation that:

1. Curriculum must be dynamic, i.e. it should be revised constantly to meet the

changing needs of society. No longer can the formal school system be looked upon

solely as a route to ensured employment;

2. There is need for each country to define and articulate its development needs;

3. The curriculum must have a focus that is pre-vocational in that a sound basis is laid

for potential vocational training. In effect we are arguing for a curriculum that has

a scientific and technological orientation though this should be redefined to meet

particular national circumstances;

4. In the 21st century, the average African child should have acquired some awareness

to enable him function effectively in society;

5. Measures and strategies for developing the new curriculum should be negotiated at

the grassroots levels so that the teachers learn the process of curriculum

development. We see this process as the first stage in empowering and raising the

confidence levels of teachers;

6. The monitoring process should be extended beyond the normal practice of using

inspectors and consultants. Consultants and inspectors should act as facilitators and

guides and also set up groups of teachers to act as peer evaluators. Other means

of monitoring skill development should be devised so that the importance placed on

examinations is systematically and gradually reduced;
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7. For the effective implementation of science and technology within the curriculum,

an objective of every education authority should be to reduce class size to

approximately 40 pupils per class;

8. Curriculum developers and evaluators must be people prepared to go out into the

field. The same group of people should be involved in development, material

production, implementation and evaluation. The role of members of such a team

will fulfil should be that of negotiators and facilitators;

9. The process of devising curricula should be similar to an action-oriented research.

Essentially, assumptions should be tested and procedures refined as the project (or

programme) is developed;

10. The process of curriculum reform should include, at least, two phases of action.

In the initial phase a forum should be convened which will include all the major

stakeholder who should influence the development of the curriculum. For example,

such a forum would include relevant and key government officials, educations,

industrial and commercial interests; community organizations, teacher trainers and

appropriate non-governmental organizations (NGOs).

The second phase would directly involve two major players, i.e. the curriculum

development team and teachers in classrooms. These two groups need to act in a

spirit of partnership and develop a common goal;

11. From the outset of the implementation stage, it is essential that an on-going

evaluation process modifies and improves the development rather than relying on

a purely summative evaluation at a latter stage. At appropriate stages, a well

qualified but sensitive independent evaluator should be enlisted in the curriculum

development process;

12. If the process recommended follows a pattern of negotiation and facilitation, many

of the draw-backs of the implementation stage may not occur. In this sense, the

group argued for design that is essentially pro-active rather than reactive, in
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introducing a new curriculum, there needs to be a gradual age-level sequence of

phasing in the new programme;

13. Any new development in the field of curriculum has a financial implication.

Ministries of education need to recognize that a careful budget must include

provisions for the employment of experts, subsidies for textbooks, financial

resources for teacher in-service training and transport costs to reach distant areas.

Without financial resources of this nature, curriculum implementation is likely to

be severely hampered. In terms of curriculum materials and textbooks, every effort

should be made to develop local sources for supply of such educational materials.

This would have the purpose of decreasing costs in terms of foreign exchange and

also stimulating the local economy;

14. The curricula for teacher trainees has to be compatible with the new curriculum.

In-service teacher training and courses specifically related to curriculum

implementation could be sited at the initial teacher training institutions. This will

obviate the need for developing new and costly centres;

15. Subject supervisors and expert teams may help set-up local teachers support groups;

16. The group felt that the trainers of teachers should clearly hold professional

qualifications as teachers and in the first phase of implementation, they must

become part of the implementation team;

17. There should be extensive and continuous cooperation between curriculum

developers and writers of textbooks;

18. Universities in Africa should investigate the extent to which it is cost effective to

develop appropriate instructional technology to support curriculum development;

19. It is the responsibility of the universities to carry out research into national and

regional education issues. Specifically research allocations should be made to

evaluate and promote curriculum development projects. It would be worthwhile
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investigating research incentives schemes such as commonly in use in the Republic

of South Africa:

20. It is axiomatic that modes of teaching in university departments of education and

teacher training colleges should exemplify the methods advocated in any new

curricula;

21. The development of alternative methods of assessment other than examinations

which promotes a continuous learning process should be encouraged. The

examination structure should from an integral part of any curriculum and be tailored

to correspond to aims and objectives; and

22. The group also believed that such is the importance of vocational and non-formal

education that experts in this field would be the most appropriate people to make

valid recommendations. For this reason, the group confined its attention to the

formal sector in which people are commonly based.

Report of Working Group IT: Curricula Reforms for Self-Confidence Building

211. Recent socio-economic, technological and scientific developments globally and in Africa

have rendered the present school curricula in African countries irrelevant, resulting in

disillusionment on the part of the African youth, unemployment and dependence on external

assistance for expertise and resources. Furthermore, where indigenous capacity and capabilities

exist, their effective utilization is systematically being undermined in African countries.

212. To correct this situation, new curricula need to be put in place in response to meeting the

challenges of development and transformation in Africa. In addition, a curriculum that

emphasises the development and building of self-confidence in the African youth and a sense of

pride in his/her heritage, national and regional pride and solidarity must be put in place.

213. To this end, the following recommendation were made:
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1. Linking Curricula to Broader Educational Reforms:

a. Each country should have a clearly articulated national policy on education.

Where such a policy exists it should be revisited for the purpose of reflecting

self-confidence;

b. All stakeholder, e.g. curriculum planners/designers, implementors, beneficiaries

of the education systems and policy-makers should be involved;

2. Designing Curricula for Self-Confidence Building

a. The curricula should take into consideration the child's interests, and needs.

It should start with the child's own environment then move to the outside

world;

b. In order to build self-confidence, the following subject should be

included:creative arts, commerce, social studies, vocational studies, science,

technology etc.

The approach to the above subjects should consider the three H*s (i.e. head,

heart and hands).

c. Before developing the curricula, research which is child-centred and rooted in

the African culture should be done;

d. Need to change attitude towards ourselves, programmes and products. In this

regard, we need to build into the curriculum positive images about indigenous

capabilities;

e. Build into the curriculum vocational and technical subjects and extending these

to non-formal education and thereby enhancing individual and self-reliance;
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f. Study tours, excursion and similar educational trips at the local, national and

regional levels should be encouraged for building national and regional

solidarity;

g. Interpersonal and intergroup relations need to be emphasized through the

teaching of culture-related subjects. Co-curricula activities be part of the

general curricula thereby providing opportunities for practising what is learnt

in the classroom. Such co-curricula should be encouraged by forming clubs

such as science and agriculture, arts, music, photography, etc. The products

of such clubs should be exhibited in fairs.

3. Who should Design the Curricula and What Needs to be Done

a. All partners or stakeholder should be involved in setting the national goals of

education and designing curricula through consultations, meeting, workshops,

seminars, questionnaire, trials/piloting of new materials;

b. If the national goals are clearly formulated, the curricula should be

decentralized;

c. Provide adequate number of teachers with the right knowledge, skills and

attitudes focused towards the African child.

d. Mobilize adequate resources - human, financial, infrastructure, equipment,

textbooks and related teaching and learning facilities.

e. Mobilization of resources from the stakeholder including local Nogs;

f. Comprehensive planning involving all stakeholder;

g. Building mechanisms for coordination of comprehensive planning;

h. Dissemination of information, networking related to new curricula;
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i. Establishing educational standards committee/quality control;

j. Period evaluation to assess the achievement of confidence building by quality

control/standards committee;

k. Continuous training and re-training of teachers and others involved in the

implementation of the new curricula;

1. Revision of curricula of teachers' training colleges;

m. Creating a forum for stakeholder to exchange views and express problems

relating to the implementation of new curricula;

n. Restoring the morale in education for teachers through: professionalization of

teaching, recognize teachers' talents and contributions, enumerating them

adequately, promoting them, providing a conducive teaching/learning

environment, training of teacher trainers.

o. Restoring the morale in education for learners through: vocationalizing or

making education more functional, giving them responsibilities, imbibing

teachership qualities, encouraging them to take part in income-generating

activities, tapping up special talents through clubs and societies;

p. Restoring the morale in education for parents through: encouraging Parent-

Teachers Associations (PTAs), Creating awareness;letting them have more say

int he formulation of educational policy, making education affordable.

q. Restoring morale in education for employers by: ensuring that the school

products are marketable and meet the requirements of the employers; ensuring

that employers accept the students on industrial attachments to gain skills.

r. Restoring morale in education for the nation, educators aind politicians by

publicizing developments in education at all stages.
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s. In order to professionalize teaching: the content of the curriculum should also

form part of the teacher training curriculum; inclusion of a course in

professionalization of teaching dealing with exemplaries of teaching,

advantages of teaching, freedom to organise oneself and things that can be

gained outside the classroom, e.g. writing of books/teaching materials, making

examination papers.

t. with regard to the training of teacher trainers, it is important that they have

appropriate qualifications; should be dedicated and committed to the profession

and that they be retrained.

u. To ensure self-confidence building, more weighting should be given to

continuous assessment.

v. With regard to conditions of service for teachers, greater respect and

recognition should be given to improve teachers' status as it affects confidence

building.

w. As regards instructional facilities, greater emphasis should be placed on

developing indigenous teaching and learning resources. Well equipped libraries

should be also provided.

x. Regarding implementation modalities, the following are proposed:

(a) recommendations of this meeting be tabled at regional and international

fora, e.g. AAU, the Conference of Vice-Chancellors, Rectors and

Presidents of African Universities; the forthcoming ECA Conference of

African Ministers of Human Development; UNESCO's Conference of

Ministers of Education and Planning; etc.; (MINEDAF);

(b) appropriate follow-up by ECA and UNESCO be carried out and for this

purpose resources be made available form their regular/extra-budgetary

sources to implement some of the recommendations. This could be done

through research, training and text book production; and
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(c) individually, experts of this meeting should take the responsibility for

implementing some of the recommendations at the national level.

Working Group III: Proposals for Effective Follow-up Co-ordination Networking. Evaluating

and Monitoring Measures

214. The terms of reference for this group were to define roles, measures and mechanisms and

strategies for effective follow-up to the Plan of Action drawn up by the Ad Hoc Experts Group

Meeting on Curricula Reform for Development and Self-Confidence Building in Africa held in

Addis Ababa, under the aegis of the ECA from 18 to 21 October 1993.

215. The group, therefore, examined the terms of reference suggested to it by ECA and used

this as the basis for wide-ranging, free discussions on a variety of issues related to concrete

follow-up activities to the current Ad Hoc Experts meeting. Taking into consideration the trend

of discussions during the plenary sessions and the feasibility of a variety of possible follow-up

activities in the field, the Group decided to recommend the following activities to the meeting

of Experts:
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5 Suggested Time-frame for Implementation

Considering communication and logistic problems in Africa and the time needed to mobilise all
concerned, the Group suggested the follow broad outlines of a time-frame for implementing the activities
recommended in Section 4. The time-frame covers a 2-year period, viz:

Activity 4.1: November 1993 - March 1994

Activity 4.2: From January 1994 onwards

Activity 4.3: March - December 1994

Activity 4.4: March - December 1994

Activity 4.5: August - September 1995

It is expected that Activity 4. ,5 will coincide with a second Ad Hoc Experts Group Meeting on
Curricula Reform which should review developments since the first meeting of October 1993.

216. Considering communication and logistical problems in Africa and the time needed to mobilise
all concerned, the Group suggested the follow hroad outlines of a time-frame for implementing the
activities recommended in Section 4. The time-frame covers a 2-year period, viz:

Activity 4.1: November 1993 - March 1994

Activity 4.2: From January 1994 onwards

Activity 4.3: March - December 1994

Activity 4.4: March - December 1994

Activity 4.5: August - September 1995

217. It is expected that Activity 4.5 will coincide with a second Ad Hoc Experts Group Meeting on
Curricula Reform in 1995 which should review developments since the first meeting of October 1993.
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Session 5: Presentation of Group Reports

218. Dr. Rasheed invited the chairmen of the three groups to present their reports based on the

guidelines given to each group at the beginning of their discussions. Dr, Rasheed then highlighted the

importance of the group reports since these would be used and harmonized into a coherent and integrated

plan of action by a task force selected at the end of group reporting session.

219. Following Dr.Rasheed's brief remarks, the three chairmen presented the findings,

recommendations and conclusions of their respective groups as presented in the preceding section of this

report.

In the discussion that followed the presentation of the reports, concern was expressed about the

difficulty of designing a curriculum which is responsive to national development needs. This difficulty

often arises from lack of clear-cut responsibility as to who should design (persons or groups of persons)

a national curriculum and what process that curriculum should follow, and how should we ensure that

a curriculum so designed is effectively implemented.

220. Another point highlighted in the discussion was that the product of the group reports was a plan

of action which is not intended to meet the immediate needs of the people but also satisfy the skills and

manpower requirements for the future.

221. For this reason, therefore, a curriculum being designed today should take into account the

knowledge, skills and attitudinal dispositions of the twenty-first century. The meeting then adopted the

group reports and selected a task force under the chairmanship of professor Obanya to prepare a draft

plan of action. ECA was requested to edit the working documents of the meeting and consolidate them

into curriculum training manuals.

Session 6: Adoption of the Report and Plan of Action

222. The draft report of the meeting and the draft plan of action for Effective Curriculum Reform

for Development were presented for consideration of the meeting. In making the introductory remarks

at this session, Dr. Rasheed explained that the Plan of Action was being presented as a Joint

ECA/UNESCO Plan in recognition of the active role UNESCO had been playing in supporting efforts

at curriculum reform in Africa and of the need for joint action by UNECA and UNESCO in this

important area. This approach, he emphasized, was reflective of UNECA's desire to work closely with

UNESCO for the good of Africa. The report of the meeting was adopted, and ECA was requested to

edit, amend and finalise the report. On the other hand the Joint ECA/UNESCO Plan of Action was

unanimously adopted and appears as a Appendix I of this report.
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223. A major recommendation made at the adoption of the Plan of Action was that the Experts Group

Meeting should be reconvened two years later (in 1995) in order to review progress made in the

implementation of the Plan The ex-Chairman of ACO, Professor Setidisho was requested to initiate

action in collaboration with ECA and UNESCO/BREDA, to review ACO's activities in relation to the

Plan. As a first step, efforts should be made to hold a meeting for all concerned in March 1994 at a

venue to be identified later UNESCO/BREDA was to play a lead role in getting this meeting organised

in collaboration with ACO and ECA

Closure of the Meeting

224 The meeting was closed by Dr. Rasheed, Director of PHSD at ECA. In his closing remarks,

he thanked the participants for their dedication and seriousness with which they had executed their tasks.

He hoped that the Plan of Action they had adopted would go along way in creating a new environment

for the development of curriculum which would be more responsive to socio-economic development

needs and to building self-confidence among Africans. He stressed, in particular, the need for effective

collaboration among all concerned to initiate concrete actions to implement the Plan of Action. He

pledged that UNECA would work closely with UNESCO/BREDA to realize the objectives of the Plan

of A ction He then wished the participants safe journey to their respective home

225, Professor Obanya, Director of UNESCO/BREDA, thanked the ECA for such a fruitful and well

organised meeting UNESCO, he said, was ready and willing to implement the Plan of Action which

had been adopted. He also reiterated the collaboration existing between ECA and UNESCO, and the

meeting which had just ended was another milestone in the relationship between ECA and UNESCO
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Appendix

JOINT UNECA/UNESCO PLAN OF ACTION

FOR EFFECTIVE CURRICULA REFORM FOR DEVELOPMENT,

ECONOMIC TRANSFORMATION AND SELF-CONFIDENCE

BUILDING IN AFRICA

AS ELABORATED BY THE AD HOC EXPERTS GROUP

MEETING ON CURRICULA REFORM FOR DEVELOP

MENT AND SELF-CONFIDENCE BUILDING IN AFRICA
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INTRODUCTION

1. There is general concern that the educational systems in Africa suffer from

many deficiencies including underfunding of educational programmes and

institutions, overloaded educational infrastructure; inadequate educational

facilities, equipment and textbooks; shortage of qualified teachers; unrealistic

remuneration levels for educational staff, employment of unqualified teachers

leading to low quality of education and educational standards; proliferation of the
problem of graduate unemployment and a glaring mismatch between the products

of the educational system and the requirements o the labour market.

2. Equally critical is the perception that the educational systems have failed
to equip the products of the system with the knowledge, skills and attitudes so

crucial for the process of development and transformation, the building and

inculcation of the qualities of self-confidence, self-reliance, self discipline and the
fostering of the spirit of peace, solidarity and reconciliation.

3. It is these deficiencies and concerns and the need for a reformed
educational systems to respond to emerging development challenges and to foster
self confidence and self-reliance that has prompted the United Nations Economic
Commission for Africa, in cooperation with UNESCO, to take the initiative to

bring together experts and specialists in the field of eduction as well as

representatives of various professional associations and UN and other agencies to

this ad-hoc experts group meeting on Curricula Reform for Development and Self-
confidence Building in Africa.

4. The specific objectives of the meeting were to:

(a) Evaluate past attempts at curricula reform in Africa and the
effectiveness of these attempts to:

(i) meet the requirements of socio-economic development and the

challenges of socio-economic transformation in Africa; and

(ii) foster the qualities of self-confidence.

(b) Formulate an action plan to reform education curricula to make them

more responsive to:

(i) development needs and challenges; and
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(ii) inculcate the values of self-confidence and confidence in

indigenous capabilities; self-reliance; national and regional

solidarity and national tolerance and cohesion.

(c) As part of that plan of action, identify practical modalities for

follow-up action to ensure the effective implementation of the plan;

evaluation of its results; enhancement of cooperation among

organizations, associations and educational institutions as regards

networking, exchange of experiences, ideas and information; and

training in curricula development and evaluation for the successful

implementation of the plan.

5. Deliberations at the meeting centred around the following four themes:

(i) Evaluation of Past Attempts Towards Curricula Reform in Africa for

Development and Transformation;

(ii) Evaluation of Past Attempts at Curricula Development for

Confidence Building in Africa;

(iii) Country Experiences in Confidence Building in School Curricula;

(iv) Towards a Plan of Action for Curricula Reform for Development,

Transformation and Self-Confidence Building in Africa.

6. Following exhaustive discussions in plenary and work group session on

those themes, the experts meeting has recommended hereinafter a plan of action

which:

(i) proposes ways and means of reforming curricula to respond

effectively to development needs and the challenge of socio-

economic transformation; and fosters the qualities ofself-confidence,

self-reliance, national and regional solidarity, and national tolerance

and cohesion; and

(ii) identifies modalities for follow-up, monitoring, co-ordination and

networking.
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RECOMMENDATIONS FOR CURRICULUM REFORMS FOR

DEVELOPMENT AND TRANSFORMATION

7. Since a curriculum must be dynamic, it should be revised constantly to

meet the changing needs of society, especially as the formal school system can no

longer be looked upon solely as a route to ensured employment.

8. There is need for each country to define and articulate its development

needs, as a basis for evolving educational policies and developing curricula

relevant to the goals of national development.

9. The curriculum must have a focus that is comprehensive, in which a sound

basis is laid for all round development and potential vocational training. It should

also have a scientific and technological orientation to meet particular national

circumstances.

10. In the 21st century, the average African child should have acquired full

awareness to enable him function effectively in society, in which alternatives to

paid employment will now be the norm.

11 .Measures and strategies for developing curriculum should be negotiated at the

grassroots levels so that the teachers and other stake holders should be fully

involved in the process of curriculum development.

12. The monitoring process should be extended beyond the normal practice of

using inspectors and consultants. Inspectors and consultants should act mainly as

facilitators and guides and also set up groups of teachers to act as peer evaluators.

Other means of monitoring skill development should be devised so that the

importance placed on examinations is systematically and gradually reduced.

13. Curriculum developers and evaluators must be prepared to work in the

field. The same group of people should be involved in development, material

production, implementation and evaluation. The process of devising curricula

should be in the form of action-oriented research. Essentially, assumptions should

be tested and procedures refined as the project (or programme) is developed.

14. The process of curriculum reform should include, at least, two phases of

action. In the initial phase a forum should be convened which will include all the

major stakeholders who should influence the development of the curriculum. For
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example, such a forum would include relevant and key government officials,

educationists, industrial and commercial interests; community organizations,

teachers, teacher trainers and appropriate non-governmental organizations (NGOs).

15. The second phase would directly involve two major players, i.e. the

curriculum development team and teachers in classrooms. These two groups need

to act in a spirit of partnership and develop a common goal.

16. From the outset of the implementation stage, it is essential that an on-going

evaluation process modifies and improves the development rather than relying on

a purely summative evaluation. At appropriate stages, a well qualified but

sensitive independent evaluator should be enlisted in the curriculum development

process.

17. Any new development in the field of curriculum has financial implications.

Governments need therefore to recognize that a careful budget must include

provisions for the employment of experts, subsidies for textbooks, financial

resources for teacher in-service training and transport costs to reach distant areas.

Without financial resources of this nature, curriculum implementation is likely to

be severely hampered. In terms of curriculum materials, every effort should be

made to develop local talents and initiative. This would have the purpose of

decreasing costs in terms of foreign exchange and also stimulating local economy

and expertise.

18. The curriculum for teacher education should be compatible with overall

national educational curriculum. In-service teacher education should include

curriculum implementation. This would obviate the need for developing new and

costly centres. Subject supervisors and expert teams may help set up local teacher

support groups.

19. There should be extensive and continuous cooperation between curriculum

developers and writers of textbooks, while universities in Africa should help to

develop appropriate instructional technology to support national curriculum

development efforts.

20. Methods of teaching and learning in university departments of education

and teacher training colleges should exemplify the methods advocated in any new

curricula.
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21. Alternative methods of assessment which promote a continuous learning

process other than examinations should form an integral part of any curriculum

development activity.

RECOMMENDATIONS ON CURRICULA REFORMS FOR SELF-

CONFIDENCE BUILDING

22. The curriculum should take into consideration the learner's interests, and

needs. It should start with the immediate environment before moving to the

outside world.

23. In order to build self-confidence, skills like analysis, reasoning, self-

expression, working in groups, independent thinking, entrepreneurship, healthy

competition, and creativity should be built into the teaching and learning of all

school subjects, as a means of developing the three H's (i.e. head, heart and

hands).

24. Research which is child-centred and rooted in African culture should be

undertaken as an integral part of the process of curriculum development.

25. Positive images about indigenous capabilities should be built in the

curriculum, through the use of these capabilities in the design and the

implementation process.

26. Interpersonal and intergroup relationships need to be emphasized through,

inter-alia, the teaching of culture-related subjects, while co-curricular activities

should be encouraged to provide opportunities for practising what is learnt in the

classroom.

27. In order to develop positive attitudes, interests and values needed for

confidence building in the curriculum, adequate numbers ofteachers with the right

knowledge, skills and attitudes are needed, as well as adequate resources - human,

financial, infrastructure, equipment, textbooks and related teaching and learning

facilities.

28. There is an urgent need to restore the morale, motivation and status of

teachers by professionalisation ofteaching, through competitive selection, rigorous

education and training, appropriate opportunities for on-the-job training and

appropriate rewards and societal recognition.
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29 There is also an urgent need to restore faith in educational system, in

learners and in their parents by

(a) making education more functional; and

(b) involving parents in the educational development process.

30. Employers' faith in the educational system also needs to be restored by

(a) ensuring that the products of the school system meet the

requirements of the employers; and

(b) involving learners in on-the-job attachments, as a means of acquiring

work-related skills and attitudes.

FOLLOW-UP, MONITORING, COORDINATION AND NETWORKING

MEASURES

31. There is need to strengthen structures and capacities for curriculum

renewal at the national level and for the coordination, networking and exchange

of experience on curriculum related activities at the regional level. This is in

view of the need for Africa to participate fully in the scientific, technological and

social transformations expected of the 21st century. There is, in addition, the

need to build up self-confidence and self-reliance in Africans, using the

educational system and, more particularly, the curriculum as a strong support for

overall socio-economic transformation.

32. Tt is for the reasons stated above the following specific activities are hereby

proposed for concrete follow-up action.

1. Revival of African Curriculum Organization (ACO) and its affiliated

institutions;

2. Integration of curriculum concerns into existing African regional

network mechanisms;

3. Case studies of significant experiences in curriculum renewal in

Africa;

4. Follow-up seminars at the national level;

5. Regional high-level training seminars.

33. Considering communication and logistic problems in Africa and the time

needed to mobilise all concerned, a time-frame for implementing the activities
should cover the biennium 1994-95.
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Activity 1: November 1993 - March 1994

Activity 2: From January 1994 onwards

Activity 3: March - December 1994

Activity 4: March - December 1994

Activity 5: August - September 1995

34. It is expected that Activity 5 will coincide with a second
UNECA/UNESCO Experts Group Meeting on Curricula Reform which should

review developments since the first meeting organised by UNECA in Addis Ababa
in October 1993.

Details of the follow-up, monitoring, co-ordination, and networking
measures are given in the following table:
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Details of FoUow-w, Mentoring. Coordination ud
TlHllli

ACTIVITY

1 Revival of ACO and in
Affiliated
jmna i ihnflu

2 IntegratiaB of Curricalum
Concern! into Existing African
Regional Networking
Mjytifni|wn (fit the Area of

Education)

3 Case Studies of Significant
Expended in Curriculum
Renewal in Africa

4 Follow-up Seminars tt the
National Level

5 Regional High Level Training
Semmar(«)

RATIONALE

- To reactivate ACO and the institution*

- To we the reactivated ACO ai fe
facilitator of tater-African cooperation in

curriculum reform
- To strengthen the affiliatni institution for
training and Tyrfh oa curriculum

issues

- To «void duplication by creating new
networks

- To ensure that exchange* ob cuiTiculuni
iaauea are adequately taken can of by
existing network!

- To facilitate erchangg of ideas and

information

- To provide guidelines for future action

- To review curricula renew efforts since
independence, in rclatkm to the need*
of the 1990s and the 21* century (with
special emphasis on basic education for

- To strengthen self-confidence and
competence in national leaden engaged
in curriculum renewal through improved

theoretical and practical expowre to i
wide-range of curriculum-related issues

STRATEGIES

- Owewax of ACO special
meeting in. Nairobi (Hani 1994)

- Diaarnuiiation of report of the

Addis Ababa Ad Hoc Meeting
- MoWtuiagthe support of ICEE

dbadan, Nigeria), M1E (Domasi,
Malawi) CCDA (Kenyatta
Univeraty, Kenya)

• Seek jupport of DSE, BCA,
UNESCO

- Incorporate BCA action elm ioto
the work plan of NKQA (Network

of EducsJionBl iBnovation for
Development is Africa

-Science 2000 + Project

- Involve reactivated ACO is tbe work of

the Regional foBow-un
committee to UNBSCO/OAU/BCA
Miniaterial

Conference on TWnr*tirm

Q>rf>*n>iiBrofd Studict oti-

i mntimmiiB —■■■■■■■—!* ■»

practice

U. curriculum development for non
-formal education

iii. contributions of subject teacher

arganuatioai

iv. the experiences of SEPA,

ASESP. ACO

v. curriculum integration

vi, Publication and Diiaemination
oftheStwUet

- To be decided at the national
level in consultation with ACO

-Using

(a) the coDcluaions of Addis
Ababa (1993) and

(b) theresulttofaiituationai
analysis (1994)

A TRAMINa MANUAL for practical work

and discutkn on inue* related to cutricuuiBi
renewal for woo-economi; tranrformstion and

crmfirlnicr-bnildins in Africa

FOCAL POINT

-Prof. N.O.H Setidisho

UNESCO/BREDA

- ECA ft Prof. N.O.H.
SctidHho

UNESCO/BREDA oha
UNECA, OAU, AC07«C.

UNESCO/BRBDAAJNBCA with tte

aiaisHnrr of ACO and iB member
iDHitutioni

ACO National Curriculum Cettita

ACO

With th* ■ji!^|.|^* ^£

UNESCO
UNECA
rtATT

DSE, etc. etc.

ACRONYMS

ACO :

ASESP :

CCDA :

DSE :

African Curriculum Organization

African Social and Environmental

Studies Programme

Centre for Curriculum Stadia in Africa

German Foundation for International

Development

MTE

NEIDA

OAU

SEPA

UNECA

UNESCO/

International Centre far Education Evaluation BREDA

Malawi Institute of Education

Network of Educational Innovation for Development in Africa

Organization of African Unity

Science Education Programme for Africa

United Nalioni Economic Comimjaicn for Africa

United Nations Educational, Stdentifi; and Cultural Organintion/RegioMl Office fir Education in

Africa

35. To enhance the achievement of the ACTION PLAN, there is need for the

full involvement of various actors and stakeholders at national and regional levels;

practising teachers, teacher trainers, curriculum developers, inspectors, higher

education and research institutions as well as actors in sectors other than education

(agriculture, health, social services, the private sector, NGOs, etc.).

36. Meaningful curriculum renewal requires adequate capital investments since

there can be no meaningful educational reform without appropriate investment in
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curriculum renewal. African governments should take appropriate steps to

mobilize resources and utilize these appropriately for curriculum development
activities.
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ANNEX I

Statements made at the official Opening Session of the

the Ad Hoc Experts Group Meeting on Curriculum Reform

for Development and Confidence Building in Africa

Layashi YAKER

United Nations Under-Secretaiy-General,

Executive Secretary of the Economic

Commission for Africa
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Your Excellency Ato Negussie Yebas,

The Vice-Minister, Ministry of Education

Distinguished Participants,

Ladies and Gentlemen,

It gives me great pleasure to welcome you on my own behalf and that of

my colleagues at the UN Economic Commission for Africa to Africa Hall and to

this Ad Hoc Experts Group Meeting on Curricula Reform for Development and

Confidence Building in Africa.

There is ample evidence across the continent to show that educational

systems and curricula are failing to equip the products of the systems with the

right knowledge, skills and attitudes needed for socio-economic recovery,

development and transformation; that educational structures and content are

creating a flotsam of disappointed and disillusioned young people in search of

white collar employment which is hard to come by; that even if more schools

were built and higher education was open to a greater number of entrants, it is

becoming increasingly difficult to keep pace with such provisions in the face of

rising population growth rates and limited financial, human and material

resources; and that educational systems have actually been compounding the

problem of unemployment by producing "job seekers", and at that the wrong type

of job seekers, rather than "job-creators" ,

Furthermore, beyond equipping of graduates with functional knowledge,

skills and attitudes directly relevant to the societal and developmental needs and

challenges, schools are supposed to provide an adequate education in morals,

ethics and responsibilities as well as civic affairs in order to develop in the

individuals the qualities of self-discipline, self-confidence, self-reliance and foster

a spirit of peace, patriotism, national identity, solidarity and reconciliation.

It is this quest for an appropriate curricula that would put education in

Africa at the service of development and transformation and which would instill

and further the qualities of self-reliance, self-confidence in ourselves and the need

to believe in and tap on our own latent strengths that has prompted us in the UN

Economic Commission for Africa to bring together education experts and

specialists to deliberate on those strategic issues.

It is my hope, therefore, that during this meeting you will perform the

following concrete tasks:

1, Evaluate past attempts at curricula reform in Africa and the

effectiveness of these attempts to
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(a) meet the requirements of socio-economic

development and the challenges of socio-economic

transformation in Africa; and

(b) foster the qualities of self-confidence.

2. Formulate an action plan to reform education curricula to be

more responsive to

(a) development needs and challenges; and

(b) inculcate the values of self-confidence in ourselves

and our indigenous capabilities, self-reliance, and

national and regional solidarity.

3. As part of that plan of action, identify practical modalities for

follow-up action to ensure the effective implementation of the

plan; evaluation of its results; enhancing cooperation among

organizations, associations and educational institutions as

regards networking, exchange of experiences, ideas and

information and training in curricula development and

evaluation for the successful implementation of the plan.

I am confident that you experts, meeting here, will meet this challenge

adequately and will come up with pragmatic proposals and recommendations
which can help our countries and Africa at large to develop curricula fit enough

for Africa to enter the twenty-first century with confidence, respect and a
competitive edge and on an equal footing with the rest of the world.

I wish you fruitful deliberations and look forward with eagerness to

receiving the results of your challenging assignment.

I thank you for your kind attention.
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His Excellency Ato Negussie Yebas,

Vice-Minister of Education of the

Transitional Government of Ethiopia

The United Nations Under-Secretary General

and Executive Secretary of the

Economic Commission for Africa

Your Excellencies,

Distinguished Delegates

Ladies and Gentlemen,

Let me begin by welcoming you to Addis Ababa on behalf of the

Transitional Government and the people of Ethiopia at large.

On my part, it is a great privilege and honour for me to address you on

this important meeting on Assessment of Confidence Building Factors in School

Curricula organized by the United Nations Economic Commission for Africa.

This meeting comes at a most opportune time when too much criticism is labelled

against education for failing to equip the products of the system with the right

knowledge, skills and attitudes needed for national development as well as

producing large number of school leavers who cannot be productively engaged in

development activities. The timing is much more important for us in Ethiopia

because the Ministry of Education is in the process of preparing new education

policy which we hope and believe will reflect the country's development needs

and priorities.

The theme of this meeting as well as its objectives and content are

therefore very important for us in Ethiopia for more than reason. First, we feel

that after so many years of curriculum reforms, it is time to take stock of what

we have been doing through the Education Policy Study Task Force now at work.

Second, the coming together of education experts and specialists at this meeting

from a number of African countries will provide Ethiopian counterparts with a

golden opportunity to share and exchange ideas and information on curriculum

reforms undertaken in your countries and in our country. And more important

it is my belief that out of this meeting will come out concrete proposals and

recommendations for the development of education responsive enough to the needs

of Africa's socio-economic recovery and transformation. Needless therefore, for

me to say how important and how seriously we take this meeting.

Let me also remind you that this meeting is the first of its kind to assess

factors which deter or foster self-confidence, self-respect and positive attitudes in

the products of education in Africa. As you know, graduates and school leavers

feel disillusioned and disenchanted by the education they have received; parents

and the community are gradually losing confidence in the type of education we
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are offering; and the world of work feels that the products of the system are ill-

equipped and ill-prepared and with wrong attitudes for engaging in productive

activities. It is my humble opinion that an increase alone, in the allocation of

funds to education cannot remedy the situation in many of our countries.

Therefore the discussions you are going to have in the course of this week will

shade a lot of light on those factors in education which will help us develop self-

confidence, positive attitudes as well as moral and ethical values and regain

respect among our own people for the kind of education received.

We in Ethiopia feel that after the end of thirty years of civil war, and the

collapse of communism in the world at large, we need to review our education

system so as to reorient it to our development needs and priorities. The task

before us is monumental; but we believe that the kind of assistance we can get

from sharing ideas and information through meetings like this one goes a long

way towards easing our burden. What we have done so far will be told to you

by the Ethiopian delegation attending this meeting. They are in a better position

to do that.

For my part and the Ministry of Education, we eagerly await the outcome

of your meeting which we hope will come up with concrete proposals and

recommendations for the type of education and its curricula which will ensure that

Africa enters the twenty-first century on the same note with other regions of the

world.

You are the education expert and specialists and therefore we count on you

for giving us what Africa desperately needs.

Let me therefore wish you fruitful deliberations and a happy stay in Addis
Ababa.

I now declare the meeting open.

Thank you.
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ANNEX II ; PROGRAMME OF WORK

Monday, 18 October 1993

08:30-09:00 Registration

09:00-09:30 Opening Session

- Statement by Mr. Layashi Yaker, United Nations Under-
Secretary-General and Executive Secretary of the United
Nations Economic Commission for Africa

- Statement by H.E. Ato Negussie Yebas, Vice-Minister
Ministry of Education

09:30-09:45 SHORT BREAK

09:45-10.45 Session I: Evaluation of Past Attempts Towards
Curriculum Reform in Africa for

Development and Transformation

- A Review and Analysis of Past Attempts towards
Curricula Reform for Socio-Economic Development in
Africa

(Presentation by Dr. T. Ndongko)

- A Review and Analysis of Past Attempts towards
Curriculum Reform for Socio Economic Development in
Africa: The Experience of UNESCO
(Presentation by Dr. P. Obanya)

- Curriculum Development and Evaluation for Socio-
Economic Development in Africa: The Experience of
the African Curriculum Organization

(Presentation by Prof. N.O.H. Setidisho)

10:45-13:00 Plenary Discussion
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13:00-14:30 LUNCH BREAK

14:30-16:00 Continuation of Plenary Discussion (Session 1)

16:00-16:15 BREAK

16:15-17:30 Session 2: Evaluation of Past Attempts at

Curricula Reform for Self-confidence

Building in Africa

- Curriculum Development for Promoting Self-Confidence

in Africa

(Presentation by Dr. W. Ekane)

- Attitude Formation and Curriculum Development

(Presentation by Mr. P. Chiwona)

- Assessment of Confidence Building Factors in School

Curricula

(Presentation by Mr. P. Chiwona)

Tuesday, 19 October

08:30-10:30 Plenary Discussion

10:30-10:40 BREAK

10:40-13:00 Session 3: Country Experiences

- A Review and Assessment of Confidence Building

Factors in School Curricula in Malawi

(Presentation by Mr. N. Kaperemera)

- Assessment of Confidence Building Factors in School

Curricula in Ethiopia (Presentation by Mr. Assefa

Beyene)

A Review of Education Development in Kenya

(Presentation by Mr. J.O. Menya)

- A Review of Curriculum Development from 1973-1993

in Swaziland (Presentation by Mr. T. Singwane)
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- Assessment of Education for Socio-Economic
Development in Burundi (Presentation by Mr
M.Mazunya)

13:00-14:30 LUNCH BREAK

14:30-15:30 Plenary Discussion

15:30-16:30 - An Appraisal of Nigeria's Educational System
(Presentation by Prof. J. Obemeata)

- Review of Curriculum Reforms in Secondary Education
m Anglophone West Africa (Presentation by Mr A
Wuddah) ' '

- Curriculum Reform in Lesotho

(Presentation by Dr. E.M. Sebatane)

- Curriculum Reform in Botswana
(Presentation by Ms. F, Leburu)

16:30-16:40 BREAK

16:40-18:00 Plenary Discussion

Wednesday, 20 October

08:30-10:15 Session 4: Towards a Plan of Action for
Curricula Reform for Development
and Transformation and for Building
Self-confidence in Africa

- The Way Forward in Curriculum Development for
Socio-Economic Recovery and Transformation in Africa

- Curricula Reform for the Promotion of Science and
Technology Development in Africa
(Presentation by Dr. A. Satti)

10:15-11:15 Plenary Discussion

11:15-11:30 BREAK
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11:30-13:00 Working Group Meetings

Group 1: Curricula Reform for Development and
Transformation

Group 2: Curricula Reform for Self Confidence
Building

Group 3: Proposals for Effective Follow-up, Co
ordination, Networking and Monitoring
Measures

13:00-14:30 LUNCH BREAK

14:30-18:00 Continuation of Working Group Meetings

Thursday, 21 October

08:30-09:30 Presentation of the Reports of Working Groups

09:30-11:00 Plenary Discussion

11:00-13:00 Finalization of Plan of Action

13:00-14:30 LUNCH BREAK

14:30-17:00 Preparation of Plan of Action and Report

17:00-18:00 Adoption of Plan of Action and Closure of the
Meeting
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ANNEX III: LIST OF PARTICIPANTS

BOTSWANA

BURUNDI

CAMEROON

Experts

Ms. Felicity Malebog o Leburu

Principal Curriculum Development
Officer

Ministry of Education

P.O. Box 221

Gaborone

Tel. No. (267) 351153

Fax No. (267) 373842

Prof. Noah Olehile Holland Setidisho
Professor

P.O. Box 420

Gaborone

Tel. No. (267) 309287

Fax No. (267) 306027

Mr. Maurice Mazunya

Professeur a l'Institut Pe*dagogique
University of Burundi

P.O. Box 1085

Bujumbura

Tel. No. (257) 220364 or (257) 231735

Fax No. (257) 231309 or 223288

Dr. Theresa Ndongko

Associate Professor of Education
Faculty of Arts

University of Buea

P.O. Box 63

Buea

Tel. No. (237) 322134/332212

Fax No. (237) 322272

Telex 5155 KN
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Dr. William Njume Ekane

Senior Lecturer

University of Yaounde I

B.P. 47

Yaounde

Tel. No. (237)315879

Fax No. (237) 220803

ETHIOPIA Mr. Assefa Beyene

Head

Institute for Curriculum

Development and Research

P.O. Box 2346

Addis Ababa

Tel. No. 116008

Mr. Anbesu Biazen

Head

Curriculum Evaluation and Educational

Research Division

Institute for Curriculum Development

and Research

P.O. Box 2346

Addis Ababa

Tel. No. 125453

Mr. Getachew Gebretsadik

Head

Curriculum Division

Institute for Curriculum Development

and Research Division

P.O. Box 2346

Addis Ababa

Tel. No. 125468
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KENYA

LESOTHO

Mr. Desta Wodajo

Planning Officer

Ministry of Education

Addis Ababa

Tel. No. 116561

Dr. Belay Shiferaw

Assistant Professor

Ambo College of Agriculture

P.O. Box 19

Ambo

Tel. No. 59 or 96

Dr. Solomon Mogus

Lecturer

Ambo College of Agriculture
P.O. Box 19

Tel. No. 59 or 96

Mr. Jecton Onditi Menya

Acting Director

Kenya Institute of Education
P.O. Box 30231

Nairobi

Tel. No. (254) 749900/1-9 Ext 270

Fax No. (254-2- 751668

Dr. E. Molapi Sebatane

Director

Institute of Education

National University of Lesotho
P.O. Roma 180

Lesotho

Tel. No. (266) 340601

Fax No. (266) 340000

Telex No. 4303 LO



MALAWI

NIGERIA

RWANDA

Mr. Nelson Timeyo Kaperemera
Deputy Principal

Malawi Institute of Education
P.O. Box 50

Domasi

Tel. No. (531) 261/266 (Office)
531 200 (Home)

Fax No. (265) 522139

Telex No. 44527 MIE MI

Prof. Lekan Oyedeji
Professor

(a) University of Lagos
(b) EEC Middle Belt Program
3 Plantation Road
P.O. Box 6588

florin

TeI; No- (031) 223616; 223170 (Office)
(031) 22433 (Residence) '

Telex. No. 33176 MIBPRO NG

Prof. Egbe Tom Ehiametalor
Director of Academic Planning
University of Benin
P-M.B. 1154

Benin City

Tel. No. 247-728

Telex No. 41365 UNIBEN NG

Mr. Rwamacumu Silas

Curriculum Development Officer
Ministere de l'Enseignement
Primaire et Secondaire

Division des Programmes de

l'Enseignement Secondaire
B.P. 816

Kigali

Tel. No. 83552/83552 (Office)
72699 (Home)
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SOUTH AFRICA

SWAZILAND

TUNISIA

Prof. David John Freer

Prof, of Education

Faculty of Education

University of The Witwatersrand

Private Bag 3

Wits 2050

Johannesburg

Tel. No. (011)716-111

Fax No. (Oil) 716 5272

Telex No. 4-271 25SA

Mr. Timothy Singwane

Acting Director

National Curriculum Centre

P.O. Box 73

Manzini

Tel. No. 52106-7

Fax No. (268) 438880

Mr. Omrane Boukhari

Directeur des Programmes

Ministere de l'Education et des Sciences

Boulevard Bab Bnet la Kashah

Tunis

Tel. No. 1.571894

Fax No. 1.527 960

UNESCO/BREDA Mr. Pai Obanya

Director

UNESCO Regional Office in Dakar

BREDA/UNESCO

12 Avenue Roume BP 3311

Dakar

Tel. No. (221) 235080

Fax No. (221) 238393

Telex No. 21735 UNESCO SG



African Association for

Literacy and Adult

Education (AALAE)

or

ITTAS CONSULTANCY LTD.

West African Examination

Council (WAEC)
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Dr. Kibuuka B. Kiingi

University Teacher

African Association for Literacy

and Adult Education (AALAE)
P.O. Box 50768

Nairobi

Department of Foreign Language
Kenyatta University

P.O. Box 43844

Nairobi

Tel. No, 222391

Fax No. (254) 2-340849

Telex No. 22096

Dr.A.M.Satti

Executive Director

ITTAS Consultancy Ltd.

P.O. Box C-857

Cantonments - Accra

Tel. No. (233-21) 776466

Fax No. (233-21) 776908

Mr. Adolf Wuddah

Deputy Registrar

West African Examination Council
P.O. Box 125

Accra

Tel. No. (233-21)221511

Telex No. 2204 EXAMS GH
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Nations Economic Commi^in^ for Africa Secretariat

Mr. Layashi Yaker

United Nations Under-Secretary-General and
Executive Secretary of the

United Nations Economic Commission for Africa

Dr. Sadig Rasheed

Director

Public Administration, Human Resources

and Social Development Division (PHSD)
UNECA

P.O. Box 3001

Addis Ababa

Ethiopia

Mr. P. Chiwona

Chief

Human Resources Development Section
PHSD

Mrs. D. Tesha

Chief, Social Development Section
PHSD

Dr. Raj Bardouille

Economic Affairs Officer

PHSD

Mr. S.M. Ben Kasamale

Public Administration Officer
PHSD

Dr. Meera Sethi

Project Officer

PHSD

Dr. Joseph Ngu

Consultant

PHSD
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Or. J. Balogun

Senior Regional Adviser

Multi-disciplinary Regional Advisory Group

Mr. Crispin Grey-Johnson

Senior Regional Adviser

Multi-disciplinary Regional Advisory Group

Mr. Adama Bah

Senior Regional Adviser

Multi-disciplinary Regional Advisory Group

Ms. Irene Lomahani

Economic Affairs Officer

Industry and Human Settlements Division

Ms. Hannah N. Tiagha

Economic Affairs Officer

Policy and Programme Co-ordination Office


