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1. INTRODUCTION

The Regional Conference on Women and Peace is perhaps the first of its kind to be held in Africa

since the World Conference to Review and Appraise the Achievements of the United Nations

Decade for Women: Equality, Development and Peace in Nairobi in July 1985. Its uniqueness

mostly lies in its focus on women vis-a vis "peace", the pivotal theme among the other two themes

of the Decade, i.e." equality" and "development". The interdependence of the three themes has

clearly evolved with the current day to day realities of the world. Indeed, never has it been clearer in

Africa how inextricably linked peace is to development, the goal for which all African people and

their well wishers around the globe are striving to achieve.

Yet in the past decade or so, peace has continued to elude most of the nations in Africa. A

scan of the continent from South to North reveals the plight of ethnic violence, political rivalry and

religious clashes among others, which have overshadowed other activities as they absorb the lion's

share of resources (financial and human) and energies that could be channelled to real

development efforts. And women who are the worst victims of these conflicts, have to cope with the

realities of burying their children and husbands, the consequences of the disruption of the normal

way of life as they are displaced from their homes and have to fend for their families single-

handedly in new environments as displaced persons or refugees characterized by poverty, disease

and alienation.

While women endure the hardships of wartime as they watch their surviving children

deprived of food and other supplies that are sent to the war zones, they are hardly involved in the

political decisions that create the wars. They are chronically under-represented, if not altogether

absent, at the highest level of decision making in matters of security and peace. According to a

United Nations Inter-Parliamentary Union report, during the entire UN Decade for Women, there

was less than a 2% increase in women representatives in parliamentary assemblies!/. More

recent studies of this situation do not indicate dramatic changes in the past ten years. In the African

continent, in particular, the proliferation of conflict in all the subregions suggest that women who

traditionally are the peace-makers and the guardians of peace are mere pawns in this destructive

game.

1/ Joint United Nations Information Committee/Non-Government

Organization (JUNIC/NGO), Programme Group on Women, Kit No 5,

"Equality, participation development: Women and peace" Part II,

p. 4
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This conference therefore holds at an opportune time when women and indeed the whole world is

poised to take stock of the state of implementation of the 1985 Nairobi Forward Looking Strategies

for the Advancement of Women which were adopted by the World Conference to Review and

Appraise the Achievements of the UN Decade for Women in preparation for the Regional and the

World Conferences on Women in 1994 and 1995 respectively. Indeed, the issue of peace (Women

in the peace process) is one of the priority themes adopted for full consideration at the Regional

Conference on Women in Dakar. This Conference therefore offers a unique opportunity for women

and men to ask some fundamental questions as to why women have played such a marginal role

in matters that have cost them, their families and entire societies their very survival. If:

" peace is promoted by the equality of the sexes, economic equality and the universal enjoyment of

basic rights and fundamental freedoms, [and if] its enjoyment by all requires that women be

enabled to exercise their right to participate on an equal footing with men in all spheres of the

political, economic and social life of their respective countries, particularly in the decision-making

process, while exercising their right to freedom of opinion, expression, information, and association

in the promotion of international peace and cooperation, "_2/time has come for women to reflect

on some of the ways and areas in which they could and should influence the popular

understanding of the concept of "security", the general perception of conflict in society and the

conventional methods of resolving it.

One such area in which women can and already have made valuable contribution is peace

education. Women everywhere play a specific role in education for peace. As parents, care

providers, and often as primary school teachers, they have influence in forming personalities. To

women, peace means safeguarding children, home and life, rather than maintaining power,

position, country, wealth, or consolidating economic interests. Women see power as the capacity to

act, while they see violence as reflecting absence of power. The greater power is, the less restrictive

it is for the individual. These concepts of power, violence and peace form a fundamental basis on

which peace education should be founded and transmitted...and who better to transmit them than

those who already subscribe to them ?

This paper will therefore examine the concept of peace education, particularly as viewed by

women, its objectives, why it should be transmitted, to whom, by whom, and through what

medium. The role of women in the conceptualization and transmission of peace education will be

examined simultaneously at each stage within the context of viewing the spread of peace education

as a window through which their strategic contribution to the rejection of "armed peace" and armed

conflict, as well as the promotion of the new world of peace could be made.

2/Nairobi Forward Looking Strategies, para. 13
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2. WHAT IS PEACE EDUCATION

Before delving into the concept of peace education and why it should be propagated, it is

useful to focus a little more closely first on the definition of "peace" in order to ensure a common

understanding of this central theme.

(a) What is peace ?

A quick scan of the literature reveals the concept of peace expressed in a consensus of a set

of humane conditions rather than a simple, concise definition. At the onset, there is agreement that

peace is more than the absence of war. Thus, while elimination of war and its destructive

instruments is a primary gaol towards the attainment of lasting peace, justice to all nations and all

people is an equally important requirement for its sustainability. The "enjoyment of economic and

social justice, equality , and the entire range of human rights and fundamental freedoms " 3/

must therefore be safeguarded in addition to reducing or eliminating altogether the role of force and

its threat in human affairs.

Sustainable peace also presumes trust, cooperation and recognition of the interdependence

of peoples as the basis of relationships between them and between nations for the common good

and mutual interests of all. Peace is therefore based on the recognition that" the Earth is a single

interdependent system with one common future, that all people have common needs, are endowed

with full human dignity, are entitled to the realization of all human rights, and share a common

interest in the future of the planet". 4/

3/ Nairobi Forward Looking Strategies, para 13

4/ JUNIC/NGO op. cit. Part I, p. 2
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Finally, the formulation and the implementation of the policies, objectives and strategies for

a human development that is based on the above humane global conditions for peace, require the

full and equitable participation of all those who are going to be affected by them, both as

contributors and beneficiaries so that people do arrive at an ultimate state where there is absence

of violence in all its forms -physical, social, political, cultural and psychological.

When the above humane conditions are put together, it can be argued that peace is a social

environment that is characterized at the personal, local, national and global levels by tolerance,

mutual respect, attempt to respect and understand differences, and to build the confidence that

facilitates conflict resolution without having to resort to violence. This social environment which

permits the full development of the human being, depends on equity and equality among nations,

ethnic groups, and women and men as stipulated in the preamble of the United Nations Charter.

It is evident, then, that the kind of social environment that fosters peace is based on

characteristics that must be implanted, nurtured, propagated and safeguarded the world over and

at all levels. Indeed, the current Secretary General o the United Nations views efforts for peace in

his report entitled H Agenda for Peace 5/" as a continuum over time that includes preventive

diplomacy, peace- making, peace keeping, and post-conflict peace building. This requires the on

going monumental task of devising well thought out strategies to build-in, promote and safeguard

the necessary characteristics and to ensure the existence of the basic pre-conditions. One such

strategy is education for peace. We shall now turn our attention to this concept.

(b) What is peace education ?

Similar to the concept of peace, peace education is best defined by the set of conditions,

characteristics and concerns that comprise the package. It is a life long process that is based on

the concept of partnership between men and women. Along these lines, the Nairobi Forward

Looking Strategies provide an integrated view of peace education by describing it as that which

should involve ..." women of the world, together with men, as informal educators and socialization

agents, {to} play a special role in the process of bringing up younger generations in an

atmosphere of compassion , tolerance, mutual concern and trust, with an awareness that all people

belong to the same world community. Such education should be part of all formal education and

5/ United Nations, " An Agenda for Peace: Mid-year report of the

Work of the Organization from the Forty-sixth to the Forty-

seventh Session of the General Assembly", June 1992
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informal educational processes as well as of communication, information and mass-media

systems".6/ Thus, peace education can take place in any situation in which human beings learn

in pursuit of its major objective " to give the possibility for the people to grow in consciousness of

the world's problems, {and } as citizens, to work actively on behalf of world-wide positive

peace".7/ It is a non-sexist type of education that creates opportunities for the development of

talents and interests of all children, advocates the necessity for eradication of all violence within the

family and society, and is based on the concept of partnership between men and women.

But is society not capable of promoting these qualities within its normal socialization

process ? Is peace education necessary, and if so, to what end ? In the section that follows,

attention will be focused on the rationale for peace education.

(c) Why peace education ?

The most direct justification for peace education is the urgent and overwhelming need for

peace in the world today. The number of countries that are undergoing political turmoil in Africa

gives the impression that perhaps the people or their leaders have dismissed the possibility of

using violent-free methods of conflict resolution. In South Africa, as the process for dismantling

apartheid gets firmly on the ground, ethnic violence has set in to a scale that at times, threatens the

very transition that the country is determined to bring about. In Angola, there are renewed hostilities

between the MPLA Government and the opposing UNITA while in Sudan, civil war continues to

ravage the southern part. The nation of Somalia has been nearly annihilated by ethnic conflicts that

have caused the death of countless numbers while the survivors, mostly women and children, are

either seeking refuge elsewhere or are fighting starvation within the country. Political rivalry in

Liberia has produced similar results. Needless to say, such instabilities have brought economic

activities to a virtual stand still while the damage done to the environment and the physical and

social infrastructure will take monumental effort to reverse. In Europe, the struggle for new

nationhoods and autonomy in the former Soviet Union countries has resulted in untold suffering of

the people engaged in ethnic cleansing activities.

There is need for a new world order that is based on justice and the equitable distribution of the

world resources. It is also necessary to curb, if not eliminate, militarism which distorts human

development, causing world-wide poverty, starvation, pollution, repression, torture and death. The

7/Helena Kekkonen, A Window onto the Future ( Helsinki

Association of Finnish Adult Education Organizations)
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world continues to live under the shadow of a nuclear war where weapons of mass destruction are

a valued asset of many nations.

In this regard, the end of the Cold War and the subsequent end of the global rivalry between

the two superpowers which ,in the past, has fuelled violence and wars in many parts of the

South.has now opened possibilities for a new security order. The new security order must be

based on the idea of collective security. The process of dialogue, mutual respect and justice must

be the operating principles in all attempts to resolve conflict at all levels. The disarmament treaty

that was signed in November 1990 in Paris at the Summit of 34 Heads of State and Government

through the Conference on Security and Cooperation in Europe is a practical example of the

dividends of dialogue.8/

Peace education is therefore a necessary process and a goal if continuing injustices and

unmet, conflicting aspirations by nations and peoples are to be resolved; the risk of new conflicts

and new economic and social divide are to be averted; and national, ethnic and religious conflicts

are to be prevented from escalating into violence and war.

If peace education is to be a vehicle through which the new security order is to be

constructed with the participation of all peoples, it is of crucial importance that its objectives, its

targets, and the methodology whereby it is dispensed are sufficiently understood to facilitate its

effective implementation. The next section will thus discuss briefly what constitutes peace

education.

3. THE CONTENTS OF PEACE EDUCATION

(a) Objectives

The major objective of peace education is to change non-peaceful relationships at the

personal, communal, national and international levels into peaceful relationships. Ideally, the

peaceful relationships referred to here allude to more than negative peace, i.e. a state where

discord or inflicted disorder in the form of violence is avoided. Rather, it refers to positive peace that

seeks to underpin human cooperation in order to remove violence and its causes. This broad

objective is both a state at which people hope to arrive; a Utopia that has inspired the human race

8/Ministry of Foreign Affairs, Global Coalition for Africa:

Documents on development, democracy and debt (Development

Cooperation Information Department, Netherlands ) January 1992
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for centuries; and a process that seeks to uphold the values of justice and human rights inherent in

stabilizing peace.

Propagators of peace education over the years have tended to limit the scope of their

objectives to specific elements of the broad, all-encompassing objective discussed above,

depending on their orientation and the realities of their environment as follows:

i. Peace education as criticism of war: this was carried out within the framework of humanitarian

and religious peace organizations that started in the 19th century and became quite popular in the

20th century as anti-war movements. Women, in particular, have consistently rejected arms build

up and militarism since the explosion of nuclear weapons at Hiroshima and Nagasaki and have

been leaders in the anti-nuclear movement. Their contribution is credited for the political support

that led to the negotiations and the ratification of the nuclear test ban treaty of 1963. They also

effectively organized public opinion that led to the special sessions of the General Assembly on

disarmament in 1978, 1982, and 1988. When the UN Secretary-General organized a panel of

eminent personalities in 1986, the Women from the NGO Disarmament Committee at UN

Headquarters in New York organized a public forum to discuss development and

disarmament.9/ Women have also rejected the concept of "armed peace" by carrying out a

variety of protest actions, particularly in Europe and the United States while the Latin American

women struggled publicly against condoned violence such as "disappearances "of people during

periods of military governments in Argentina or in the Philippines where nuns blocked Ferdinard

Marcos military tanks that were destined to attack troops rebelling against the president. Closer to

home, there is the example of the mothers of political prisoners in Nairobi who went on a hunger

strike for several weeks, thus mobilizing international pressure that eventually led to the release of

their sons and daughters while Winnie Mandela endured several terms of imprisonment for actions

against apartheid.

Women researchers have contributed to the understanding of war by taking the lead in the

search for common roots of all forms of violence, from family and personal violence to war. They

have noted that violence takes various forms such as blows, racial epithets and other verbal insults,

physical assaults and torture, rape, disappearance and military attacks on an "enemy"

community. Violence is also sometimes used to demonstrate power to maintain social or family

order and to exercise or restore authority. Although both men and women suffer from violence,

women, in addition suffer from violence that is gender-related, particularly sexual abuse, often by



9 ECA/ATRCW/RCWP/93

men who are armed or those who are physically stronger than they are. Women also suffer more

intensely from violence in times of war, particularly rape and abuse at moments of arrest, detention,

and interrogation.

There is increasing realization that women should participate not only in acts of protest

against policies and actions related to war but should also be actively engaged in the process of

formulating and implementing policy in matters of collective security. Peace education therefore

would have to encourage girls to take more interest in matters of politics, international affairs,

management and decision taking.

ii. Peace education for liberation : the objective in this case is the promotion of human rights, the

fulfilment of human needs, the solution of problems of social poverty, political oppression, racial

discrimination, malnutrition, illiteracy and disease.

Peace education in this direction has been propagated mostly through research on the

relationship between resources spent on arms and war activities and unfulfilled human needs. Inga

Thorson 10/ of Sweden has demonstrated in her research work how women suffer the most

and how the quality of life for all is reduced by arms spending. Ruth Sivard 11/ of the United

States in her reports on World Military and Social Expenditures has presented the latest statistics

on arms spending in human terms , demonstrating how human needs could not be met because of

that expense. SIPRI12/ has also done calculations on the savings that could arise from the

annual reductions in military spending following the end of the Cold War. The potential peace

dividend in the North is thus estimated at around US $100 billion a year and rising to between

US$200 and 300 billion a year by the year 2000. Such dividends could therefore be invested in

programmes that would improve the quality of life such as environmental protection, human

development, but perhaps even more importantly, it should be invested in activities for the

promotion of international cooperation. Similar savings could be realized in the South and indeed in

Africa with the end of the Cold War and with the growth of democratic values. In many African

countries, military spending is two or three times more than what is spent on education and health.

Peace education should bring such realities out in the open and suggest practical and viable ways

of reducing armed forces so as to create dividend to be invested in human development.

10/ Ibid. p. 8

11/ Ibid. p.8

12/ Ministry of Foreign Affairs, Netherlands, op.cit. p. 47



10 ECA/ATRCW/RCWP/9 3

Hi. Peace education as a learning process: the objective here is to promote

learning in a given educationai environment, helping individuals to acquire qualities of tolerance and

creativity.

Women researchers in the peace movement have found out that women in the course of

playing their various roles as parents, service providers, teachers etc. could successfully instil such

values as respect for others, sharing, partnership, tolerance, the peaceful solution of conflicts and

problems, sense of justice and equality, all of which are qualities of sustainable peace. A number of

women organizations for peace education have emphasized the importance of changing attitude

towards gender in the family and society as well as the information that is given out in this regard.

They have also stressed the need for girls and boys to be educated in the same fashion so that

they can become caring, cooperative and responsible members of society. In addition, they stress

the importance of encouraging girls to develop interests in public matters and pursuing non-

traditional careers.

iv. Peace education as a life style: the objective here is to emphasize the importance of

changing people's and individual life-style so as to foster peace. It emphasizes the need for critical

awareness, and stresses simplicity of life so that human survival can be guaranteed against the ills

of over-abundance and over-industrialization.

In order for this type of education to take root, an atmosphere of solidarity must prevail, and

a social climate where people will feel that they are bound together and have mutual

responsibilities. Such a climate can only be brought about by the people themselves when they live

what they profess and their behaviour and action is grounded on a pro-social concern, i.e.

autonomous altruism that is based on inner motivations. Peace education will therefore attempt to

cultivate a basic attitude of empathy as well as a positive image of oneself, a feeling of self-

confidence and competence. It also encourages an attitude of concern for others , knowing the

situation of the other person as well as a sense of responsibility that is based on the knowledge

that one can do something constructive and meaningful. The ultimate objective, therefore, is to

bring about the possibility of "living" the norms and values that are propagated, and instilling the

confidence that permits the freedom to experiment with one's behaviour and emotions within the

context of a sense of responsibility and self-reliance.

(b) Targets of peace education
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The Nairobi Forward Looking Strategies exhort that" Peace education should be established

for all members of society, particularly children and young people....Such education should be part

of all formal and informal education processes as well as communications, information and mass-

media systems." 13/ Nancy Shelly, an Australian peace activist feels that "peace education is

not confined to schools but involves the community as it moves to affect the whole of

society".14/ The scope of peace education has also been described as a life long process

which should take place in every life situation, in every structure and a process through which

people and societies learn and conduct their public and private affairs.

Peace education is therefore seen as relevant to every citizen on the grounds that peace or

its absence affects every facet of everybody's life. It behooves everyone, therefore, to learn how to

foster, make, use and maintain it. As peace education is dispensed, however, it has been directed

towards particular targets that have been considered as priorities. Below, we shall examine who

some of the targets have been and perhaps others who should have been but for some reason

may have been neglected by the dispensers.

The family is perhaps the first and most important target for peace education. It is here that

children are first exposed to positive or negative human relationships which are central concepts in

sustainable peace. A relationship of equality and mutual respect between husband and wife is an

essential foundation of family life for peace and an important learning experience for the children.

Parents, especially mothers, need to be taught or at least sensitized to the importance of "parenting

for peace". This should include involving the entire family in peace making activities such as

peaceful and amicable resolution of family conflicts, engaging in environment-friendly activities,

instilling a sense of responsibility for creating positive human relationships in the family, the

community and the world. The choice of toys is another aspect to which parents need to be

sensitized in view of the influence that they have over children, particularly with regard to male-

female relationships, war and violence. Major conferences on war toys have been held to educate

parents and the public about the consequences of such playthings and the peaceful, creative

alternatives to toy guns, bombers etc. The UN University for Peace in Costa Rica, which has started

a programme on Family Life Education for Peace has recognized the importance of the family as a

target for peace education.

A great deal of thinking about peace education and its subsequent practical

implementation has been oriented around the education of the child in a school setting,

13/ Nairobi Forward Looking Strategies op.cit. para. 256

14/ Nancy Shelley, "The case for a feminist contribution to peace education, Australian Women's

Education Coalition . October. 1982
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particularly at the primary and secondary levels. This is based on the belief that education as such

contributes to international understanding and peace. In this context, educators and some athletes

have joined mothers in their age-old concern over the damage that can be done to youngsters

through dangerous games. Some schools and playgrounds for the younger ones have started

introducing cooperative games which still promote healthy development of children and at the

same time promote pro-social attitudes and peaceful behaviours. With regard to toys, mothers and

educators in many Western countries have organized against the production and sale of war toys.

At the primary and secondary school levels educators must be vigilant about the message

that text books, particularly history books, are giving to youngsters in interpreting events. War must

not be seen as inevitable. Various cultures and nations must not be stereotyped, or images of

perceived enemies or women be portrayed as less capable. School curricula must be revised and

text books changed or replaced to maintain that which is likely to promote mutual understanding

among nations through education. Alternatives to violence and approaches to violence must

become important elements of peace education in primary and secondary schools. At the university

level, basic courses on peaceful alternatives to conflict resolution should be offered and required of

all students while research in this area should be encouraged by offering incentives. The

understanding of the necessary conditions for peace in all sectors of life and the collective

responsibility in maintaining it, should be injected in all disciplines so that each student leaves the

university with notions of what role he/she has to play in fostering it.

The entire spectrum of community leaders is a crucial target of peace education given the

influence that it has in shaping ideas and the course of action among the grassroots. Religious

leaders, traditional chiefs, political representatives, traditional elders, leaders of social, economic or

civil groups are all among those that reinforce the socialization process in society. Their attitude

towards peace, conflict and conflict resolution is therefore important with regard to sanctioning

behaviour in the community. Today in particular, as Africa struggles to implement the concepts of

democracy and popular participation in the socio-economic development process, and as its

people attempt to cope with the vicissitudes of chronic poverty, malnutrition, disease, war,

displacement and general deterioration all around under greedy and self-serving political leadership,

people are readily tempted to resort to ethnic stereotypes and scape-goating for their misery.

Subsequently, all too quickly they are derailed from the original goal of implementation of

developmental activities as they now focus on resolving their conflicts by violence. The cycle of

poverty is thus perpetuated as the meagre resources are directed to fighting the "enemy" rather

than constructive activities.
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Community leaders must therefore understand, in the most practical way the relationship

between peace and development, the value of peaceful coexistence and the importance of the

contribution of each individual to the welfare of communities, nations and the world. They must be

educated on alternative non-violent ways of resolving conflict and the dividends of cooperation

rather than competition. Most importantly, they must be conscious of the impact of the quality of

their leadership on their people, and therefore cultivate an altruistic leadership style that is

characterized by a keen sense of responsibility.

Governments and legislative organs, development and financial institutions as well as

the media must also be targets of peace education in view of the implications of their decisions

and/or activities on peace. The issues of human development, armed conflict resolution,

development, environmental protection, human rights, violence against women, refugees, illiteracy,

health, AIDS, stereotyping, sensationalism etc. are all related to the policy decisions that are made

by these leaders at the national level and which, in turn, impact on the status quo with regard to

peace.

Similarly, peace education should be directed towards policy organs at the international

level. The concept of collective security that is based on the absence of fear rather than its

presence, and the need for a new international economic order that believes in the principle of

redistribution of resources for development, the implementation of democracy in governance, and

increased global cooperation are central concepts in peace education. The need to recognize the

realities of the rapid globalization of the world around common interests and needs following the

end of the Cold War is also well integrated in peace education. More and more, international policy

around such important issues as economic and social development, environment, security, respect

for human rights, equality of all nations etc. is going to have new meaning to the peoples of the

world as they affect their daily lives.

It is in this context that peace education should be directed to international policy making

bodies who determine in significant ways, the order of the newly evolving world. Thus, international

bodies that are involved in matters of collective security such as the North Atlantic Treaty

Organization (NATO), the United Nations, the Security Council of the United Nations, the

Conference on Security and Cooperation in Europe, the Organization of African Unity, etc. should

be sensitized to the other challenges to security besides political rivalry and armaments. The

broader concept of security that deals with threats that stem from failures in development,

environmental degradation, excessive population growth and movement as well as lack of progress
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towards democracy must be understood in a practical sense that is reflected in the new policies

that are promulgated to promote lasting world peace.

With regard to the issue of development, there is growing disparity between countries of the

North and South, and among the countries of the South. In Africa in the past decade, per capita

income and investment fell so drastically that social services and human development have been

severely weakened. The world poor have continued to grow as 40,000 children die daily,

needlessly. The decade of the 1990s will witness the birth of 1.5 billion children , the largest

generation since the history of the planet. Migration as a result of poverty, environmental

degradation, oppression or violence, has become an important aspect of international relations

from the economic, security, and humanitarian viewpoints. International bodies that are responsible

for shaping development policies including the World Bank, International Monetary Fund, General

Agreement on Tariffs and Trade ( GATT), United Nations Development Programme, the Club of

Paris, the Group of 7, the Organization for Economic Cooperation and Development (OECD)

countries, various bilateral and multilateral donor countries etc. must be conscious of the

indispensability of international cooperation in sustainable development which is a necessary

condition for lasting peace. Such cooperation must be grounded in an environment which enables

people to expand their capabilities to the farthest extent possible; this is the essence of self reliant

development.

To achieve this, it is necessary to set up a conducive economic framework that ensures an

equitable distribution of assets and income, and facilitates the formulation of policies that promote

an enabling environment in terms of provision of social services, investment in physical

infrastructure, the development of indigenous institutional capacity etc. The importance of an

international economic environment that is conducive to the development of other countries is also

crucial. The impact of protectionism, falling commodity prices, volatile exchange rates etc. have

contributed to the African debt crisis and the ensuing severe reduction in net capital flow. Aid levels

have also stagnated in the past decade. Thus, the need for global accountability for the global

good is necessary. To this end, the Security Council of the United Nations should accept

development as an integral part of the mandate of ensuring peace and security. This integrated

approach to development and peace has not yet been adopted by those in whose hands the

development of global policies is left. Education for peace therefore must target this category of

prime movers so as to enhance chances for lasting global peace.

Research institutions, international and national institutes and Non Government

Organizations, women researchers and scholars and women organizations are equally
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important targets of peace education. They must seek to understand fully the importance of holistic

analysis of the interrelationships among various world problems. Concepts such as violence in

various forms and at different levels being the at the core of world problems should be well

researched and understood so that when they are finally exposed, they instil a sense of

responsibility to be personally involved in the search for lasting peace. The new understanding of

peace as the force of the people to be used in positive ways as well as its psychological, personal

and political components need to be well understood before they are propagated. Researchers

and scholars also need to delve into the theory of conflict and violence as integral parts of the

human being and the challenge of coming up with viable violence-free ways of resolving conflict

both at the micro and macro levels.

4. HOW IS PEACE EDUCATION TO BE DISPENSED ?

While peace education should be established for all members of society, women should

assume primary responsibility for teaching it for a number of reasons. As the first review of the

Nairobi Forward Looking Strategies in 1990 concluded, "Despite the progress made in some areas,

international, regional and national conflicts persist, and women continue to number among their

main victims. At the same time, women are no more prominent among those making decisions on

conflict than in the past."15/ The problems that women have to cope with at times of war,

particularly in Africa have already been referred to as including rape, loss of husbands, daughters

and sons, having to raise their children as single parents, being displaced or becoming refugees,

having to cope with the poverty and misery that accompanies depletion of resources by war etc.

And yet, women continue to be invisible in national and international decision-making and peace

processes.

Few nations have had women leaders, and even when they do, they hardly appoint other

women to cabinet level positions, mostly perhaps due to structural and organizational constraints.

Women are hardly appointed as heads of delegations to the UN or to serve in the Security Council.

Women participation in active fighting is significantly limited and many countries have restrictions

about them engaging in direct combat. When recruited in the armed forces, it is mostly to perform

civilian jobs such as medical services, clerical work or administration. Besides, in many countries,

there is a general tendency for women to think of the military as "men's business". Yet, as already

mentioned earlier, the impact of their activities on women as well as the way they treat them,

particularly at times of war has been detrimental to their welfare. Women as responsible citizens

15/ Commission on the Status of Women, op. cit. p.1
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must therefore examine the implications of their intended or unintended consent to, and support of

their nation's military. As half the population of the world, they must assume their responsibility to

political participation in an attempt to render the world more humane and peaceful.

As the first agents of socialization, women are natural teachers of education for peace to

their children. Conscious of that role, they are ideal for implanting such values as partnership,

equality of the sexes, sharing, tolerance, peaceful solution of conflicts to their children, values on

which peace is founded. This could be extended to the primary school level where women

constitute the bulk of the teachers. Here, women have the responsibility to influence attitudes

towards peace at the very foundation of formal education which is likely to have a lasting effect in

shaping the personality of the future adult. Already, women have extended their sphere of influence

and exercised leadership in peace education at both the primary and secondary levels and in the

field of peace studies at the university level.

The leadership noted above emanates partly from the fact that women tend to perceive

things differently from men. Historically, aggressors have been men while women have been

associated with giving life and nurturing it. Women as a group have not institutionalized violence or

systems of oppression historically. To them, military build-ups are not logical; peace is safeguarding

of children, home and life rather than military build-up and proliferation of weapons of mass

destruction and otherwise. They therefore make natural teachers of education for peace and to this

end, they must now consciously and systematically assume this responsibility at all levels, knowing

that not only do they and their loved ones stand to gain by their efforts, but that this is their golden

opportunity to contribute immutably to the new world order. Peace education, therefore, should be

a high priority to women.

In the past, women have used their own non-governmental organizations to carry out

peace related activities. They have felt that existing government structures have not facilitated

communication between governments and their interests and views. Thus, women's participation in

peace activities has been visible since the eve of World War I when many opposed it through such

organizations as the Women's International League for Peace and Freedom with goals of

disarmament and peace based on justice. It was not until the 1960s, after the independence of

several African countries that participation of women from developing countries at the national,

regional and international levels was added to the otherwise eurocentric movement. Issues such as

development, the new international economic order, the struggle against apartheid and against all

forms of violence became part of the peace movement agenda in the 1970s.
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On the whole, women have affected foreign policy and security concerns not through the

use of "might" but through persuasion of others to do what is right. Through teaching, lobbying,

pressure groups and information dissemination, women have carried out their education for peace

activities in the family, in schools and universities, in local communities, community organizations,

places of worship, in places of work, unions, labour and professional organizations, in the halls of

government and diplomacy, in intergovernmental and governmental organizations etc. Women

have also contributed significantly to peace education through research, indicating alternatives to a

militarized society. Their findings in research have led to the advocacy for participatory democracy,

preservation of a healthy environment, elimination of instruments of war, and ensuring the

prevalence of values and attitudes for peace and development of a new type of interpersonal and

international relations based on partnership and tolerance.

What women must now seek to do is to consolidate their influence so as to maximize their

impact in peace education. They must, for example, fight to participate in the decision -making

process level, and to be part of delegations to negotiate international agreements relating to peace

and disarmament. Women must insist on a minimum number of women participants in such

negotiations being established. International NGOs should monitor and support women's increased

involvement in the peace process.

But women must also expand their sphere of influence in peace education by participating

in decisions related to the use of society's force and the implementation of related policies. This

means that they must participate in the military and the police force as well. The Covenant on Civil

and Political Rights and the Convention on the Elimination of All Forms of Discrimination against

Women give the right to do so despite resistance in various countries that is based on neither fact

nor logic. Those objections that are related to existing laws, or to the issue of physical strength

could be examined within the wider context of social and economic change, taking into

consideration both wider experience for both women and men particularly in the area of caring for

others. Women should also strive to be included in equal numbers in peace-keeping operations,

both at the recruitment level in the UN as well as at the level of constituting contingents within

countries. More research in the issues of women and the peace process, particularly on the

experience of women in the military and in peace-keeping operations could be helpful in this

respect.

In addition to women bearing major responsibility for peace education, the United Nations

should also assume similar responsibility at the global level in the interest of implementing the

international security regime that is based on its Charter. The end of the Cold War has brought
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about a consensus among the major military powers to act together to prevent war and to solve

conflicts peacefully. The system of international peace and security that all are aspiring to is one

which will protect the interest of all, weak and strong alike. The United Nations has the mandate to

enforce this through peaceful means, by monitoring the world situation, and fostering confidence-

building measures and political arrangements for peaceful relations on a continuous basis. In order

for the UN to be able to play this role meaningfully, however, it needs to be strengthened both in

terms of adequate resources as well as through the establishment of a permanent global

emergency system that would have offices in various key regions to keep "global watch" and

thereby prevent the eruption of violence.

Women and men in the media and communications have to rededicate themselves to the

role of peace education, particularly in the context of the proliferation of armed conflict and wars

around the world and in Africa, in particular. Conscious of the influence they have in shaping public

opinion and in decision making on the entire spectrum of society, it is vital that they play their role

in a manner that reflects a sense of responsibility. This responsibility should be reflected in the way

that they collect, analyze, package and disseminate information.

Other organizations that should assume the responsibility for peace education, at the

national and

international levels include Regional Conferences on Security and Cooperation, International

Commissions on peace-related issues, global governance and international Institutions etc.

Research institutions at national and international levels, NGOs, schools and institutions of

higher learning, local organizations, local leaders, and government institutions at all levels

should also assume the responsibility for promoting the new order society that is grounded on

peaceful use of force, violence-free resolution of conflict and partnership and cooperation in all

human activities.

5. CONCLUSION

From the above scan of the scope of peace education, its objectives and targets, it is clear

that it cannot be dealt with in a neutral or detached manner. Peace education is critical and

oppositional, committed and engaged. It is courageous enough to deal with ideas about power, the

use of the instrument of power, that is violence and to propose other options. It is only through

such an education which identifies and overcomes the social patterns that reinforce violence and

which contributes to the achievement of a full partnership between men and women that we can

achieve the peace that we seek. It is also evident that women by their very nature and their history
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of exclusion in matters related to war and security, have a decisive role to play in its achievement.

The ball is now in their court. Will they meet the challenge ?

The following recommendations are formulated in an attempt to suggest the direction in

which action and resources should be directed, and with a view to harnessing synergy to maximize

the impact sought:

1. Women should mobilize the necessary action at all levels to ensure that they achieve a critical

mass at the national cabinet level in the key ministries, departments and offices that make or

influence policy with regard to matters related to collective security and peace. They should equally

ensure that they are amply represented in international organizations that serve the same purpose

at that level.

2. Women and national governments should ensure that they (women) not only participate in the

decision making process at the highest level in military issues but should also join the army and the

police force at all levels so as to be in a position to influence the functioning of the sector.

3. Women, governments, NGOs and grassroot groups should ensure that mechanisms are set up

whereby women, parents and entire families can have access to information and training with

regard to the issue of parenting for peace.

4. Women should assume the major responsibility for peace education in terms of teaching,

ensuring that it is directed to the appropriate targets and by identifying gaps in the area and

suggesting ways of filling them.

5. Women and men in the media as well as communication specialists should recommit themselves

to their role in peace education by seeking creative and innovative ways of analyzing, packaging

and disseminating information as a confidence-building tool to foster and promote peaceful

coexistence and collective security.

6. At the primary and secondary school levels, curriculum should be revised to give new emphasis

to the teaching and promotion of the cultural values and ethics that are likely to foster peace in the

outlook of the students, particularly in matters related to conflict resolution.

7. Universities should introduce foundation- level courses that should be compulsory to all

students which emphasize values and ethics that promote and foster peace.
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8. As a leading organization in peace education, the United Nations should set the example and

include women in all peace keeping and peace making missions at all levels, and ensure that the

military contingencies dispatched by member States in this regard also include women at all levels.

The UN should ensure farther that women are adequately represented in the Security Council.

9. The United Nations should ensure the inclusion of women at the highest levels in its agencies

that determine and/or influence socio-economic development policy at the international level

particularly the International Monetary Fund, the World Bank, the General Agreement on Tariffs and

Trade, United Nations Development Programme .

10. The United Nations should insist on the Security Council recognizing both in principle and in

action that socio-economic development are included in its work programme in the interest of

sustaining peace and stability in the world.


